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Pe3rome Tyiiin
13,30 JaHHOH CTaThH spnsietcs  Byn MakanasblHH MakcaThi CyneiiMan [lemupen
HcclenoBanMe BAMSHHMS — CheMKu  BuAco  YuuBepcuTeTiHiH Tinnik Hafibinaeik MekTeOinne
Mapomuii. OCHOBAaHHBIX Ha GWIBMaX, Ha arbUILBIH TUTH IIETEN Tilli PeTiHae OKMTBIH eKi
HaBbIKH pasroBOPHO¥ peuH IABYX TONOTHIH  KUHO  MaTepHaifapFa  Napojus

JOJNrOCPOYHBIX TPYIN CTYACHTOB, H3YHaIOIKX
aHMIMACKHM A3bIK B KavecTBe MHOCTPaHHOTrO.
Taxoke moguépKUBacTCA poJib
BH/ICOMPOM3BO/CTBA, KOTOpas CIOCOGCTBYET
oGLieit MOTUBaUMH AJ11 00y4deHHA B SA3BIKOBOM
HIxone VausepcuteTa HMeHH CyrnelfiMana
Hemuperns. Uccneposatens  MOApoOHO
OMUCHIBAaeT XOJ 3aJaHus - CHATHS (HIBMOB,
TpOIECC €ro IUIAHMPOBAaHHsS W BHEJPCHUS,
pOJIb YUHTENSA B HOArOTOBKE, MOHUTOPHHIE, H
obecreyeHue CBOEBPEMEHHBIX OT3BIBOB OT
CTYHI€HTOB 06 X OnbITe.
KiawueBsle CcJI0Ba: BHAECO  MaTepHalbl,
Hapoins, BUACOIPON3BOICTRO.

TYCipyAeri CTyINEeHTTepAiH ceiifiey darmbICBIH
HaMBITYFa ocepiH 3epTrey OOJNBIN TaGeinampL.
CoHBIMEH KaTap JKajmbl TiNl YiipeHyTe JereH
KYIIBIHBIC YIUIH BHAEO TYCIpyAiH pOJiH aTam
alitagel. 3epTTeymli  TancCHIPMaHBIH  Kajaii
OpBIHAAJBIN, Kanail icke acKaHbIH, FaMBIHOBIK
GapbICBIHIOAFBl  JKETCKIIiHiH  pONiH  JKoHe
OaKpliaybiH erxeH-Terkeiini TYCiHAipim,
yiipenyniinepin aJFaH Toxipubecine
OaliyTaHBICTHI IMIKipiHEH CO3 KO3Fal/IbI.

Kint cesaep: BuAcO Marepuangap, Napomus,
BHJIEO TYCipY

Abstract: This article aims to explore impact of shooling video-based parody of movies on
speaking ability for two groups of long-term EFL students and highlights the role of video
production which contributes to the overall learning motivation at Language School of Suleyman
Demirel University. Researcher describes in detail how the movie-making task was held, the
process of planning and implementing the assignment, and the role of the teacher in preparation
and  monitoring and providing feedback  from students on their experiences.
Keywords: Video materials, parody, video production.

INTRODUCTION
In the context of modern world society, and especially when it comes to the

society of Kazakhstan, a promptly develo ping country, standing on the threshold of
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the globalization process, the need in formation of language skills of p(;pulatllofn is
strong as ever. The President of our country Nursultan Nazarba.yev. asba ways
emphasized the importance of languages as a mean gf communication .etweeg
people, may it be the native Kazakh language, or foreign Ianguage;s, R?551an an
English in particular, as means of cross-cultural dialogue. Iq the President ‘s: message
“New Kazakhstan in a new world”, the Heafl of state .pomted out that “the main
criteria of success of the educational reform is the achlevemen-t of the lev?l, upon
which any citizen of our country, obtain'mg the gpproprlate educatloq and
qualification, will be able to become a qualified specialist in any country in the
world.” As we enter this new period of the developrr.xe:nt of Kazakhsta.n, and witness
its becoming part of global multicultural and multilingual community, we cannot
deny the fact that we no longer can afford ourselves to neg}ect_ or treat carelessly the
foreign language teaching as a way of formation communicative skills.

Many students tire of teacher-centered model of En
and complain that the class is very boring anfi monotonous
and different approach. One way to solve this problem can
approach to stimulate students’ interest in English-languag
of digital technology we can organize many tas:ks that mot
the language. In this case our task is to make videos.

It’s important for students to stay motivated in long-term language learning
processes to get fruitful results and acquire some skills. Unfortunately, it doesn’t
usually happen and students are tired of teacher-centered model of English-language
learning and complain that the class is very boring and monotonous and that they
want a new and different approach. Without being

motivated with different
educational tasks students may lose their interests in learnin
mainstream activities. i

glish-language learning
and that they want a new
be to develop a teaching
e learning. With the help
ivate students in learning

rials and video production
on students’ motivation and speaking skill.

The English language teaching profession is one that consist

C use of in their lesson
edback regarding the use of video clips ang films in the
language class is very positive [1].

Many scholars have revealed
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the foreign language is spoken. They also have found that {ilms catch the learners’
interest and it can positively affect their motivation to learn [2-3].

Some teachers have also begun to implement video production in the language
classroom, whereby students are empowered to use video cameras in linguistic
production, not merely relying on video technology for receptive purposes. As the
technol ogy becomes cheaper and more readily available to students it seems fitting
that we as teachers integrate it into our lesson and assessment planning in the same
way we have been doing with video, film and computer assisted learning strategies.
Students are surrounded by technology and this technology can provide interesting
and novel approaches to language learning.

Today one of the main principles behind using technology in the classroom is
that the teaching/instruction is associated with learner-centered teaching approaches
which should encourage collaborative Jearning in one way or another. Bringing new
technology into foreign language classes can thus be understood as a good way to
activate students and get them to work ina collaborative manner.

Back in the mid to late 1980s language methodologists encouraged teachers
to integrate vide o into foreign language teaching [4]. This resulted in a great deal
of resource books for teachers and video series were pr oduced for this purpose.
Looking back one must conclude that video did not gai.n a position as a prominent
language learning tool. Instead of using video as a stimulus to generate genuine
communication in the classroom, video was more used as tool for passive learning.
In the following section it will be discussed how media education can be used as an
active tool in language classes and how 1t sl}oulfl be embedded in a more general
approach to language learning. The description 18 bas:ed on and refers. toa study
conducted within the framewo tk of a European project — DIVIS (Digital Video

). The study aims to expl ore how digital video

Streaming and multilingualism). 1
devices and current approaches to video production can serve as tools for language

leaming.

Description of t

he experimental process
The concept of shooting parody to

movies was introduced to class as follows:

“I *+ shoot a five-minute parody of movie you were
di:tr?gliezu?ogfglx;eiﬁagﬁing the movies. subgroups were diStl‘ibUte.d the movies
by drawing lots. Each tcam is to shoot 3 v1deo-bas§d parody on movies they were
asked to. Six stages of video production were also introduced: 1) discussion of the
ideas for the movie parody; 2) production o.f the stct:lrlpt anfi .I'CSpon.SEbll.lthS; 3)
Pronunciation practice and ehearsals; 4) filming of the movie; 5) editing; and 6)

public presentation. ic: Discussions in both groups were lively and many

Discussion of a movie 0P
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ideas were preferred. It was quite evider.lt that in one group a natural leafler, who
appeared to be coveting the position of director, was emerging. As he con.tml.fed to
show competency in this position the group appeared to accept hqu in this
role. This acceptance was particularly interesting as the student in question hgd
previously been one of the two disruptive elements in the class. However, with this
new responsibility he had become highly motivated and motivating .and found new
respect from his peers and myself alike. My involvem'ent was to .hsten.and mgkc
suggestions when I felt that my input would add something to the discussion, which
was not often. The main fault that the groups initially demonstrated was to present
a concept that was too grand or time-consuming for the limits of time and equipment.
Production of script: This activity was far more involved and t
than 1 had initially envisaged. The students were highly attentiv
| pérceived as appropriate language for the circumstances within the storyline. The
students demanded much from each other, and from me, to clarify that the lexis in
particular was suitable for the situation and acceptable to a native speaker. Individual
students were able to bring a variety of ideas to the script from their own
- experiences, which promoted lively discussions as to what language was most
appropriate for the scene. Once consensus was reached, thoughts turned 1o
- pronunciation of lexical items, and intonation and stress patterns for sentences. My
input was crucial at this juncture, and script writers were able to inscribe appropriate
_patterns within the written text.
Practice of lines, with and without script: As the nature of a movie is a
sequence of diverse interpersonal interactions, practicing of lines became a
. confusion of individual requirements. However, there was little that could be done
fo organise this segment more concisely. The only suggestion I could make was that
individuals who were waiting for those who were already involved in practice with
“another could practice individual lexical items, act as a prompt, or act as audience
and give feedback to their peers. This preparation, I learnt later, continyed well after
school hours and a great deal of time was given to learning and practicing lines. At
this juncture I realized just how motivated these students were in producing
- something that they had really taken ownership of and of which they could be proud.

It was also apparent that there was some amount of rivalry between the two groups

as to who would produce the highest quality movie. Although there was no prize for
. the best production, I felt the group rivalry added to motivation,
Location selection and rehearsal in the sett;

Loc ng: The selection of location for
the videoing promoted far more group di i i
were visited and the pros and cons for a variety of
.. desired location was mutually accepted, the

ime consuming
¢ to what they
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classmates giving advice, on both language and acting. Once again, I observed a
great deal of natural interaction. My role was, once more, to make suggestions for
improvements, usually on intonation of lines. At this stage of the proceedings it was
reasonably difficult for me to alternate between groups due to the physical distance
between the two locations. The ‘Love on Ice’ group had decided to film in one
student’s university apartment, the other in the grounds of the university. Using a
bicycle, I managed to reduce inter-group travelling time to a minimum.

Video recording of scenes: 1 was able to borrow two video recorders from
colleagues, enabling each group to work independently. Scenes were shot repeatedly
until those involved were satisfied with the quality. The students brought a maturity
to the task and performed very well, both as actors and as directors. Both groups had
decided that all scenes that were recorded were to be stored, even if the scenes were
unlikely to be used in the editing process. Filming took a lot of time but the task was

very involving and all students participated fully. If they were not directly involved

in the scene being recorded they either gave assistance to those who were, or

practiced their lines discreetly. - .
Editing: Microsoft’s Windows Movie Maker editing suite was used as it was

readily available and quite simple. However, no one in the class, including myself,
had any prior experience of movie editing software. The process of understanding
how to use the software proved to be an excellent language learning task as students
needed to read the help guides to learn the functionality of the software. I had already
spent a few hours practicing with the software and had realised that to achieve what
the students required was relatively simple. My.role was to monitor the group and
give guidance when needed. Needless Fo’s.ay, with multiple student input it did not
take long for the editing process to be initiated. However, the process did generate
much discussion, sometimes quite heated, and was time consuming. This procedure
started in a two hour afternoon session and continued well into the evening. Both
groups wanted 10 include a title scene, credits, music, and a variety of effects
between scenes. As time went on, long after school had finished, only the really

they achieved was extremely impressive and their groups

dedicated remained. What
were delighted with the outcomes. The next step was to see how the movies would

be received by an audience.

Public Showing: The whole school (approximately 50 students) was invited
to a public showing at the end of the fo.llowing week and both movies were
extremely well received, in fact, two 'showmgs of each were demanded. Students
from other classes really Ve’llued .thelr inclusion and the movie makers showed
obvious signs of pride in their achievements. It was clear to all that the project had

been a great success.
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Pre- and post-task speaking assessments

The speaking assessments were done on exactly
the same assessment committee to exclude the poss
Moreover, at least three committee members were
the scores were averaged to produce a mean, so th
estimate of the speaking ability of the learner.

The results of the pre-task assessments show th
and the experimental group, are almost identical in their speaking abilities

After shooting parodies the experimental group did slightly betle;r. than the
con!;rol group on the (li).ost-taslf speaking assessment, which shows the potential
llgee::;]ngs.shootmg parodies to improve the speaking skills of English language

Student questionnaire

the same topics with exactly
ibility of subjective judgment.
present during asscssment and
at it would be close to the real

at the two groups, the control
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during the process of video watching and production, they were very interested in
doing something and owning a final product that participation and excitement level
in the classroom were above average. (2) The students reported learning more
English during English lessons with videos, which still needs to be addressed. (3)
The students also mentioned video lessons to be a more efficient way of learning a
language, which can be understood in their personal learning styles. (4) Very few
students reported not liking lessons with videos. This means that using videos in
language teaching holds great potential for making learners interested in the content
and thus learning it.

(5) The learners feel that videos in the classroom provide them with topics to
talk about. Indeed, when observing the experimental group after the shooting was
done, they were very eager to talk about their experiences and share them with the
classroom. Such experiences were preparing the script, acting out, making mistakes,
using the technology, etc. (6) A lot 0 f students reported that videos helped them
gain confidence in using the language. In a way, video production can be considered
as the final product in a shape of a movie parody was shown to the
Language School students and staff. For this reason, it is possible to conclude the
benefit that using videos may have on the inner self_-conﬁdence of language learners,
which is a very impo rtant aspect of language learning. _(7) ¥n terms of pronunciation
and intonation, there was another very important contribution of using videos in the

language classroom. As was evident from the post-task observations, students’

pronunciation improved and they were easily comprehensible not only by the
teacher, but by other students as well. Personally, I noted a great improvement in
some of the students in this aspect of language learning. (8 and 9) A lot of interaction
in the videos was genuine, with the use of cues such as visual expressions, tone of
voice and gesturcs. Students repf)rted that these. cues helped them a lot to
comprehend the meaning of interactions, rather than listening to the same interaction
on a sound recording which is devoid of such aspect as visual expressions and
gestures. (10) Students also reportefi Fhat the}.f came to realize the way English
language works in terms of pronunciation and intonation. This was evident in that
the movies we watched were most in the American accent, and the movie parodies
the students produces also made use of the same accent.

CONCLUSION

The main objective of the study is investigate impact of watching authentic
subtitles and shoot a parody on speaking skill of Intermediate EFL
students at Language School of SDU. The findings of this study revealed that
shooting parody can'be a powerful mechanism to engage learners in language
jearning. Their speaking skill can be improved through acting it out, which is part

12
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of the digital video production activity. Furthermore, the infegratlpr} of hum(?r.ousl
element or parody in the digital story could el}hance learners creativity and crltxf:a
thinking. The findings indicate the potential of ].1umorous dlgl'tal storytelling
activities in language learning. This study also hjghllghteq several issues th.at need
to be addressed by language teachers who wish to adopt this approach in their class.
These include students’ lack of skills and experience in video production a.md the
inability in coping with technical problems. They would also have to be creative apd
critical in order to produce a good parody. All these elements could make the activity
stressful to the language students. Students may need to be exposed to many
humorous stories to give them guidance in producing their own. Doing the activity

in groups may also reduce the technical problems as they could solve the problems
together and create the parody collaboratively.

Finally, it is very difficult to conclude whether
aspects of their speaking ability due to the experime
development process that other circumstances have
though, that using videos in language teaching is inter

aid in developing all f our skills if implemented properly. This study tried 1o show

how using videos and making videos are productive for the development of speaking
skills of intermediate level English language learners.

the students developed some
nt or because it was a normal
affected. We can be certain,
esting for the students and can
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Appendix 1; Questionnaire about the use of video in ELT
Dear Student,

student at Suleyman Demire] University. For my

. use of video in English language teaching. You can
questionnaire. Please, tick your

. own opinion (strongly disagree,
gly agree) in front of each statement.

nt to find out about the
ing this

disagree, neutral, agree, stron
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Statement strongly  disagree peutral pgree  strongly
disagree pgree

English lessons with videos are
fun and entertaining

I learn more English during
[English lessons with videos

I learn in a more efficient way

during English lessons with
videos

[ do not like English lessons when
my teacher uses videos

Videos in English lessons provide

me with topics to communicate in
English with other classmates

Videos in English lessons help me
to gain confidence in speaking to
my classmates

Videos in English lessons help me
to improve my pronunciation and
intonation

Videos in English lessons help me
to understand oral English better
than just ordinary audio sound
recordings (CD, efc.).

Visual cues (for example, face
expressions and body language)
in videos help me to maintain my
interest and concentration while
listening

Videos in English lessons arc 2
good source to make me familiar
with and used to different ways of

ronunciation and intonation

What was your favourite English less on with video? Why? (You can answer the question either
in Kazakh/Russian or English

Thank you very much for your help.

14



