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TO THE QUESTION OF ERROR ANALYSIS IN TERMS OF KAZAKH-ENGLISH
INTERFERENCE

AHHOTauus. J[aHHAs CTaThs MOCBSIIEHA 0030py TEOPETUYSCKUX TIOHSITHIA, CBSI3aHHBIX C
aHamm3oM ommbok (FA) um paccMmoTpeHwio a aHHOW NpoOJIIeMaTHKA B paMKax Ka3axcCKo-
AHTJIMICKON WHTEPJEPCHIIH.

KiroueBble cjioBa: aHalu3 ONHOOK, MEXBSI3BIKOBAST TEPMHUHOJOTHS, BHYTPHUS3BIKOBHIC
OIMOKH, Ka3aXCKO -aHTJIMHCKOe HHTEPJepCHIHS.

The role of English language in our country is becomng an issue of the state inportance
now since Fnglish has been designated as a condition of successful entry into global econony
and began to be considered as one of the nain priorities of a state polic y. Fbwever, foreign
language acquisition is not an easy task, especially if it is not even second, but third language,
considering Kazakh and Russian. It is going to be long and conplex process, vhich requires
trenendous efforts and vhich has different bar riers on the vay of realization. Wthin the barriers
ve can consider comrmtting errors and mstakes on the one hand, because they are indispensable
to learners. (n the other hand, the naking of errors can be regarded as 'a device the learner uses
in order to learn' [1].

Error and mstakes conmitted by students in second/ foreign language had had a hard
tine and they were j ust harshly banned until current vievs on thembecane wdely accepted and
by the current viewwe consider thorough investigations and analysis of them There is a separate
study dealing with errors and mstakes in second/ foreign language as Fror Analysis (EA). Eror
analysis in the second language acquisition (SLA) was first introduced in the 1960s by Stephen
Pit (brder [2] and his co-finders, so he is considered the founder of EA Qher scholars, vho
nade investigations in this sphere, were J. Richards, R.Hlis, J. Elge, Bown H, Stenson N,
Schunan H, Janes C, and nany others.

In turn, error analysis (EA) as an alternative to contrastive analysis ((4), denonstrates that
learner errors vere not only because of the learner’ s native language but also they reflected sone
universal learning strategies, and it deals wth the learners’ perfornance in terns of the cognitive
processes they mnake use of in recognizing or coding the input they receive from the
target/ second language. Therefore, a prinary focus of error analysis is on the evidence that
learners’ errors provide with an understanding of the underlying process of second language
acquisition. Conparing with CA error analysis starts wth errors in second language learning
and studies themin the broader franework of their sources and significance. Mreover, FA
unlike CAprovides data on actual attested problens and so it forns a nor e efficient basis for
designing pedagogical strategies, and CA studies interlingual error (interference) vhereas FA
studies intralingual errors besides interlingual.

Drawing on the veritable cornucopia of theoretical perspectives FAgives broader sense of
understanding of deviations in second language learning, especially those ones that appear as a
result of interaction between two languages — nother tongue and target/ foreign language. In our
case: Kazakh and Fnglish languages. Therefore, Kazakh learners of English as a second
language are considered to be bilinguals. As this paper is ained to consider error analysis in term
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of Kazakh-English interference, the subject of bilingualismcannot be ignored. Hlingualism
itself has long been interesting for scholars and has been defined in various vays.

For instance, in Wbster’s dictionary bilingual is defined as ‘having or using two languages
especially as spoken with the fluency characteristic of a native speaker; a person using tvo
languages especially habitually and with control like that of a native speaker’ and bilingualismas
‘the constant oral use of two languages’. Mny people viewbeing bilingual is equal to being able
to speak two languages perfectly vhich is simlar to the approach of Hoonfield [3], vho defines
bilingualismas ‘the native -like control of two languages’. (bntrary to this definition, vhich
includes ‘perfect bilinguals’ Mcnanara asserts that a bilingual is a person vho has “a mninal
conpetence in only one of the four language sk ills, listening conprehension, speaking, reading
and witing, in a language other than his nother tongue [ 4].

In fact, there are very few“balanced bilinguals”, thus people vho are equally proficient in
two languages. Mst bilinguals are nore confort able using one language than the other.
Definitions range froma native -like conpetence in two languages to a mninal proficiency in a
second language and there are a nunber of theoretical and nethodological difficulties. Fbwever,
it is certain that a growing nunber of famlies try to raise bilingual children in Kazakhstan too as
vell as in nany other countries, because our language policy requires it and knowing foreign
languages, especially English contributes rich perspectives and good opportunities to t he future
of a child.

Despite of that fact, that Kazakh-Fnglish bilingualismis a phenonenon, vhich has not
been investigated systenatically yet, it nust be admtted, that the increasing interest in the issue
of bilingualismin other countries resulted in the various hypotheses and alnost all the aspects of
bilingualismwvere deeply investigated. Blingualismand language interaction are identical, but
not the sane. “lLanguage interaction exists only in terns of bilingualisn? [ 5]. That is vhy we can
state, that interference phenonena, being a result of language interaction, at the sane tine is a
result of bilingualismand nust be treated in terns of bilingualism J.  Richards [ 6] supports this
point: “The identification and analysis of interference between languages in contact has
traditionally been a central aspect of the study of bilingualisn¥. “The instances of deviation from
the norns of second language (L1) vhich occur in the speech or pronunciation of bilinguals as a
result of the influence of their native language (Ll) that is the result of language contact wll be
referred to as interference phenonena” [7]. This definition of interference, given by Winreich
U explains the vhole notion of interference. “Interference can facilitate learning a foreign
language vhen the particu lar elenents transferred do not structure differently than the
corresponding elenents in the [2” [8]. Such interference wvas called positive by Koutsoudas, but
vihen the transferred elenents do not structure the sane as the corresponding foreign elenents,
then we have phenonenon that called as negative interference.

According to our Kazakhstani researchers as M M Kopylenko, AE Karlinsky, Z K
Anetzhanova [9] and others, the concept of interference is considered as the synchronous
phenonenon in speech, wvhich takes place in subordinative type of a bilingualismand which is
characterized by exclusively negative influence of the nother tongue (LI). Since interference has
also negative inpact to second language learning and it mght serve as a source for err or
cormtnent, then it obviously can be viewed as the subject of Eror Analysis. (bncerning this
fact, the scientist thnna Y. Touchie [ 10] states that: “The native language of learners plays a
significant role in learning a second language. Frrors due to t he influence of the native language
are called interlingual errors. Interlingual errors are also called transfer or interference errors. ”

The viewthat the native language plays a nostly negative role vas also enphasized as
early as the forties and fifties by Fries [ 11] and Lado [12]. Athough sone researchers tend to
nmnimze interlingual errors and enphasize intralingual and developnental errors [ 13], negative
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transfer or interference is still acknowedged as an inportant factor in second language learn ing
[14,15,16]. Mreover, Hinna Y. Touchie presents sone views of researchers in the field of
applied linguistics concerning two types of errors: perfornance errors and conpetence errors.
Perfornance errors are those, caused by learners’ haste and fatigue. Such bugs in perfornance
are referred to mstakes, which can be easily overcone wth little effort by the learner.
(bnpetence errors, in opposite, are nore conplex than perfornance errors since conpetence
errors reflect nore serious outcones as inadequate conpetence and gaps in knowedge. Sone
linguists as Burt and Kiparsky, state that “foreign language learners’ errors are hierarchical” that
is to say sone errors nake a sentence nore difficult to understand than others. Also according to
them errors should be divided into global and local. “Clobal mstakes are those that violate
rules, involving the overall structure of a sentence, the relations anong constituent clauses
. Local mstakes cause trouble in a particular constituent or in a clause of a conplex ~ sentence. ”

Athough R. Hlis [17] considers, that in fact, to distinguish interference errors fromnon -
interference is rather difficult, taking into account various opinions, expressed by researchers in
this sphere, ve tried to determne naj or typ es of interference and non-interference errors. It has
becone possible after the contrastive analysis of English and Kazakh sinple positive, negative
and interrogative sentence structures, according to vhich the potential interference was
calculated[ 18].

I. Interference errors. Thus, having analyzed various classifications, the following naj or types
of Kazakh language interference into English were revealed: 1) disordering (replacenent); 2)
omssion; 3) addition; 4) msinterpretation.

1) Replacenent errors. The structure of Kazakh sinple sentence is quite different from
the English sentence. The stylistically neutral positive sentence can be represented by the form
SOV (subj ect -obj ectverb), wvhile in English the formSVO(subject -verb-object) is acceped. 2
a result of negative transfer, learners are supposed to replace the position of the verb, but in fact,
it rarely takes place. Mst of the replacenents are nade in the use of adverbs, as in the exanple
fromthe student’s ansver: *H very liked it (H e liked it very nuch). The error is cormtted
under the influence of Kazakh language, according to vhich adverb ete (very) (as vell as other
parts of speech) nust be placed before the verb ynarter (like)-*very (much) liked. A in Kazakh
language ete has two equivalents in English: very nuch and very, it results in their under -
differentiation and omssion of nuch.

2) Qussion errors also arise due to the structural differences in the two languages. For
exanple: -*Were..you live? (Were do you live? )

-*[ am..student (I ama student)

The omssion of the auxiliary verb do was done due to its absence in L1 question forns. The
second exanple is simlar to the first, i.e. the absence of the articles in L1 results in its omssion
in 12 sentences.

3) Addition errors. *I never don’t drink coffee (I don’t drink coffee, I never drink coffee).
The addition errors arise due to the difference in expressing negation in two languages. It is
known, that in English there is only one negation in a sentence, vhereas in Ka zakh language the
use of two negatives is possible.

4) Mbsinterpretation error: * I read psychology (I study psychology). In Kazakh language
the verb “to read” has two neanings — to read and to study (to learn). The error vas conmtted
due to the confusion of these neanings.

Dawng conclusions we realized that error analysis has twofold ains including
theoretical and practical aspects. Theoretical objectives contribute to the linguistics studies and
the nost obvious practical use of the error analysis 1is to the teacher. Hrors provide feedback
about the effectiveness of his teaching techniques and showhimvhat part of the syllabus he has

502



been following needs further attention. They enable himto decide on vhether to nove on to the
next itemor not. Stu dying the learner language in terns of the errors is sonething that teachers
have always done for very practical reasons. Through the results of tests and examnations, the
errors that learners nake are a najor elenent in the feedback systemof the teachin  g-learning
process. For this reason, it is inportant that the teacher should be able to not only detect and
describe the errors froma linguistic view but also understand the reasons for their occurrences.
Therefore, the diagnoses and treatnent of errors is one of the fundanental skills of the teacher.

The inevitable existence of errors has led researchers to study themand find out the
natural steps for language learning. Findings of error analysis function as facilitator in language
teaching in nany va ys only if the teacher is avare of themand able to nake use of themin the
teaching process appropriately.
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