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Resume
In this article is written about the methods of teaching English language.
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Developmental stages in second language acquisition

Acquisition versus Learning: Acquisition is the process by which children unconsciously
acquire the language while Jearning is defined as conscious knowledge of a second language
knowing the rules being aware of them and being able to talk about them.

A similar view suggests that the principles of UG hold only during the critical period after
which general learning mechanism not specific LA, operate in learning.

Another theory proposes that L2 is acquired on the same universal innate principles that
govern L1 acquisition, which is why one finds the same stages of development even if the complete
L2 grammar is not acquired due to nonlinguistic factors at work.

Influences on the process of SLA i.e. structural interference from L1 into L2,

Ex1: Spanish learners of German can’t discriminate between the word warum (why) and weil
(because) as they do not discriminate morphologically these words in Spanish. (por qué and porgué)
F: wollen wir zu Julie gehen?

G: nein

F: warum nicht?

G- warum die st nicht hier

Non-linguistics factors may be influential in L2 acquisition like socio-psychological factors
such as attitude and motivation. )

There are several determining developmental stages:

According to Meisel et al there exist developmental sequences in L2 acquisition; however
within each such stage there is considerable variation. ' ’

This varlatlon‘ chala.c‘tenses the different 1('?211[161 groups linguistically, whether a learner
belongs to one such group ot another depends on socio-psychological factors.

There are two types of approaches to find out what constitudes developmental stages in SLA:

1. Longitudinal Studies ) :

2. Cross-sectional Studies

Longitudinal Studies
. A lO[?gi[L?dilla]. study gi‘ves a descriptign of lingL}iStic E)e_rformance at several points of time,
analysing changes which occur between two different points of time. ‘

If a linguistic feature appears systematically, it is said to have been ¢ ir .
is, developmental stages are defined iny terms of ac)éuired rules. iRUired By aleamer. Thet
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Problems with Longitudinal Studies as follows:

Time: Not practical.

Structure: There is a limited number of learners and the evidence does not follow from an
analysis of several consecutive samples of speech of the same learner.

Interpretation of change: Regular or irregular intervals between a number of recordings do
not guarantee either that a new stage in the linguistic development has been attained or that one has
not missed such a stage.

Cross-sectional Studies

The procedure follows to analyse the linguistic performance of a number of L2 learners at a
certain point of time.

The results are interpreted as:

a) one tries to find out which areas of the grammar of the target language presents most difficulties
by counting the number of errors.

b) one attempts to give the learner’s distance from the standard norm in terms of grammatical
complexity.

As result different learners or groups of learners who show comparable linguistic behavior are
said to represent different developmental stages.

Cross-sectional studies are based on the assumption that the process of acquisition is strictly
linear and uniform. Does a high number of errors in a certain area of grammar really indicate that
this structure has been acquired late and vice versa? There is absolutely no reason to believe that an
L2 learner should start with the easy part of the grammar and leave the most difficult ones for later.
Rather, he uses whatever is necessary to express his communicative needs. In the process of L2
acquisition while some new rules are acquired others are dropped after a certain period of time and
some are changed. Thus, a grammatical complexity of one sample of learner is a useful but not
sufficient criterion to determine the developmental stage he has reached.

Cross-sectional & longitudinal studies

In language acquisition studies, there is a shared assumption that ‘a learners performance
reflects the best of his linguistic abilities. However, someone who wants to communicate efficiently
in L2 cannot at every instance display the best of his internalized grammar. Instead the learner will be
looking for convenient shortcuts. “Simplification”is one of these shortcuts.

There are three kinds of simplification:

Eleborative Simplification: Serves the purpose of bringing learner’s interim grammar closer
to the target norm.

Restrictive Simplification: Reduces the grammar to make it easier for the learner to handle.

Conformative simplification: The learner simplifies his grammar by conforming to the
model system and eliminating any non-standard forms.

Longitudinal studies are advantageous in this respect. Being able study one person’s speech at
different points of time and at different places and in different context may help to discover which
strategies are applied by the learner. To sum up, to find out about the developmental sequences in
SLA, the process of language acquisition should be studied over a longer period of time. Then, the
results should be backed up by cross-sectional studies. However, this procedure will not eliminate the
problems.

A multi-dimensional model of SLA

Meisel et al (1994, 1997) claims that viewing LA as a linear and uniform process does not
allow one to attribute different degrees of importance to different structural properties of the learner’s
speech, either on language internal or on social or psychological grounds. Certain linguistic structures
are general features of specific acquisitional stages. In addition to this, socio-psychological factors
play a important role in SLA. Social distance from a target group, intensity of contact, attitudes,
motivation, etc. have been shown to be more influential than duration of stay, intelligence and etc.
For example, social distance will make it difficult for the learner to acquire the language of the target
language group. These researchers abandoned the uniformity hypothesis in favor of a theory which
sees SLLA as multi-dimentional process. This does not conflict with the view of SLA as a squence of
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ordered developmental stages but within each stage one will have to allow for considerable variation.
They suggest that this variation be explained by the existence of different learner groups which
results from socio-psychological reasons. In other words, they do not merely determine the degree to
which a second language is acquired but also the kind of transitional system the learners acquire, eg:
as a result of certain strategies of simplification. Learners may very well continue to acquire new
rules of the L2 grammar; i.e: they will reach new developmental stages. But , they may stick to
certain kinds of simplification which other learners may never use- not even in very early stages.
That is, although pidginization is found very frequently in early stages of SLA it is not necessarily
present in all learners.

EXAMPLE:

The use of copula is not an indication of a learner’s new developmental stage but as to be
explained by the strategies of the group he belongs to. That means as a learner progresses in his L2
development he may continue not to use the copula.

Pieneman studied the acquisition of German by two nine-year old children. Luigina
systematically deleted the verb if there was an object; however, Concette almost never de]e[gd a
verbal element.

L: Ein Madchen () bier

a girl (drink) beer

C: De Kinder essen Apfel

the children eat apple

Both girls develop their knowledge of German in the same way but Luigina continues to
delete the copula and the main verb frequently. This is considered as instances of restrictive
simplifications which is applied to minimize processing efforts when using the foreign langauge
Communication is not severely hindered by these deletions. © ’

Meisel et al (1994, 1997) carried out a study with 40 adult learners to identify a criteria to
distinguish features which mark a new step toward the target norm of L2. They used verbal elements
in the word order to mark developmental stages. They focused on 3 rules:

V-END

Inversion

Particle

They observed that learners who have acquired V-END also possess the other two rules
Some learners who have acquired inversion do not apply V-END. Thus, they assumed that there are 4
developmental stages which can be defined by means of these rules.

Stage I:None of the three rules has been acquired

Stage II: Only PARTICLE has been acquired

Stage I1I: PARTICLE and INVERSION have been acquired

Stage IV: PARTICLE, INVERSION and V-END have been acquired.

In sum, the position of the verb is a reliable indication of the developmental stage attained
the learner. It is important that learners may reach a new development stage without bei?w abl e
the rules acquired before in all possible contexts. 5498 I0Ise
Ex: A learner who uses V-END quite frequently, does not invert subject and verb.

Whereas some learners seem to acquire a rule perfectly before they move onto the t
learning task, others are less perfect in terms of the target language. However, they mavy b ﬂe)f
efficient in communication. » TIEY may be more
Those toward the right represent more simplified learner varieties. Those to the ]

' ' eft ar :
grammatical learners in terms of the standard norms. are more
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STAGE IV Janni Benito
0.07 0.16
0. 0.08
0. 0.26
STAGE III Maria Franco
0.18 0.35
0. 0.53
0.11 0.5
STAGE II Angelina Lolita
0.32 0.62
0.25 0.7
0.47 0.67

Benito, who has reached stage IV without using the rules in all possible contexts is plotted
more towards the right (more simplified variety), than Maria, who is only on stage III but uses those
rules in more contexts than Benito.

Whether a learner belongs to one group or another may also change especially if the socio-
psychological factors change. For instance, a change in the attitude toward the new social
environment may change the learners position. (right/left/up/down)

In sum, SLA in this model cannot be seen as steady movement in one direction, ups and
downs are as likely as changes to the right or left.

Possible Applications of the Model. As for designing language courses, this model may also be the
basis for establishing psychologically pausable sequencing of teaching material. As long as the social
factors remain unchanged, it is predicted that although changes may occur during the class, the
transfer of what has been learned to everyday communication will be extremely difficult.

Earlier L1 — L2 Comparisons. In L1 Acquisition, the form and the correct placement of the verb are
acquired simultaneously, whereas L2 learners go through an extended period of variability in both
verb form and verb placement.

“... most important difference between the two types of acquisition concerns the developmental
relationship, in L1 acquisition, between the emergence of the verb placement and also target like
placement of the finite verb with respect to the negative element. This generalization does not hold
for L2 acquisition.” (Meisel, 1997 cited in Pieneman, 2005: 257)

L1 and L2 learners differ when it comes to the acquisition of word order in verb second
languages. Verb second has been reported to be problematic to all L2 learners irrespective of their
L1. L1 learners on the other hand seem to have no problems in acquirin g verb second. For instance,
Swedish L1 children start with variable word order and use verb second as soon as they produce
finite verbs. Meisel (1994, 1997) argued that L2 learners do not have access to UG but use other
learning strategies. However, Vainika & Young-Scholten (1994) claim that L2 learners infact use UG
in a similar way to L1 learners. The difference is that L2 learners can transfer certain properties of 1.1
into L2,

On the other hand, according to processability theory, transfer of the L1 into the L2 is of
minor importance and it is developmentally moderated.

Processability theory

PT is a reorientation of “the multi dimensional model”.

According to PT language acquisition can be described as the gradual construction of a
mental grammar. Each stage in the development is built upon the automatisation of the preceding
stages. That is, the precise prerequisites are needed for the processing of each stage in the
development. In other words, the procedures are activated one-by-one
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Time 1 Time 2 Time 3 Time 4 Time 5

Procedures

Subordinate clause - - 3 . +
S-procedure - . . + 5
Phrasal procedure - - =2 + "
Category procedure - + ¥ + "
Word access + + + + +

PT rejects the idea of complete influence of the learners’ L1 at the initial stage. L1 transfer
will occur when the structure to be transferred is processable within the developing interlanguage
system. PT takes the position that UG is not actively involved during adult L2 developmer?t
Developmental sequence 01'"
GSL word order rules:

Stage X : Canonical word order

Stage X + 1 : Adverb pre-posing

Stage X + 2 : Verb separation

Stage X + 3 : Inversion

Stage X + 4 : Verb — End

Stage X : Canonical word order (SVO)

die kinder spielen mim ball

the children play with the ball

S V O

Stage X + 1 : Adverb pre-posing

da kinder spielen

there children play

ADV S \Y%

Stage X + 2 : Verb separation

alle kinder muss die pause machen

all children must the break have

5 MOD O \Y

Stage X + 3 : Inversion

dann hat sie wieder die knoch gebringt

then has she again the bone brought

ADV AUX S O \Y

Stage X +4: Verb — End

er sagte dass er nach hause kommt

he said that he home came

S V[COMPS ADV V]

Pienemann claims that the process of the development in L.1 and ' : ..
argues that the difference between the rules that L1 and L2 learners useiigsbzaiiallgnsfular' H.e
different initial hypothesis. Peinemann argues that one a specific structure such as gvoe by the}{.
used, the range of options to be chosen for the next stage is restricted. For example, th S0 St
that German L1 learners start with can easily be developed into verb-second béc ° S0 o;der
placement of the main verb is already in the place and the learner only needs a slot ay .E;USe t.he f“‘lal
to place auxiliary verbs. In contrast to this, the SVO order that L2 learners start W'thal able in which
intermediate steps before verb-second can be processed. 1th demands more
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L1 and L2 development of German morphosyntax (after Pieneman 1998)

Procedure L2 L]
5. Subordinate Clause Comp SOV Comp SOV
4. Use of S-procedure for constituents in S +/- agreement +agreement
XVESOVi XVESOVi
3. Use of phrasal procedure for constituents in VP XSAuxOV/XSV -
2.Use of saliency principle to relax canonical order O PART
1. Word order constrained into canonical order XSVO -
SVO SOV

L2 learners start with SVO as prefered word order. The next step involves a preposed
element, with the order SVO held constant. Before the S-procedure, where subject-verb inversion can
be processed, the L2 learner needs the phrasal procedure that ensures that the finite verb is seperated
from the infinitival verb, or the particle, and the object is placed between them. When the S-
procedure is accessible, subject verb inversion and subject verb agreement become processible.
(They do not necessarily emerge simultaneously as in L1 acquisition.) The last step involves the
subordinate clause procedure. However, L1 learners start with a different initial hypothesis, SOV,
instead of SVO. They do not use intermediate steps, but proceed directly to the S-procedure, where
verb placement and verb morphology is used simultaneously.

Developmental stages for English as L2:

| Stufe |  Strukturen [ ; : Balrs{phéle :
£ cancel Aux-2nd | | wongder 1§ S
5 pm-AlT-:f:r*-g.".f‘ ' Why you ',Ecil me? 'i,"a_'h:,.' - she come?
P,m» e -7 | Why did she eat that? What wil you do?
35g-5 - | Peter likes bananas.
3 | Copul2 S (x) | 's sha at home?
':.'rh copula S (x) 5 sha?
-uart’le |""‘_:'7" it ofn
3 "“'_ o-5ViGKT | Do he live here?
AU SY I‘Cl_t*' 1 Q& homeaT
Wh-SW{Q)-? 5 she wani? you want?
Acharb-First he stay here.
Poss (Fronoun) | o you garden. This is penc
L_EIJJ__ (Proncun) | Mary called
2 3 meg Vid) di no live here. / | don't ive here,
‘EaU Me live hera.
SVO-Question Wou live here
-ad John playe
| -ing Jane going
| Plural =5 [Moun) | ke cals,
| Poss—s (Noun) | Pats catis fal. S
1 [Words Helio, Five Dock, Central |
| Formulae How are you? Where Is X7 What's yaur name?

Organic Grammar

Vainikka, A. & Young-Scholten, M. (2006) wrote in their book that OG aprroach differs from
PT in that it is phrase structure itself which is gradually expanded rather than phrase structure rules

tied to processing strategies.

Under OG the implicational hierarchy of acquistion need only refer to syntax. 5 steps
suggested by PT is replaced by 3 iterative steps in OG.
Once a head is identified in the input it projects a maximal projection.

21



—

A complement position is posited within the maximal projection based on positive evidence.

A specifier position is posited within the maximal projection based on positive evidence.

In other words, VP is taken to be base of an extended projection with the functional
projections IP and CP higher projections of a VP. These are not possible without a VP. The
availability of these functional projections is what enables the movement or displacement of certain
linguistic elements; no additional processing procedures need to be assumed. While PT assumes that
the learning of lexical items precedes syntax, OG claims that the syntax search for lexical items. That
is, according to OG the grammar itself drives development. Like PT, OG rejects the idea of complete
influence of the learners’ L1 at initial stages. OG mediates between the input and the learner’s
emerging or reemerging grammar
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Tyiiin

Maxanaza eximmi wer Tinin y#peHy OapbICHIHIAFEl KaZamaap Tyciumipineni. C .
eKiHIl LT TLlH YHPEeHy 6_ap51c1>1Hna rpaMMAaTHKANBIK CPEKEIEPCi3 AFHN Kopruaray 0. OHJalt-axK,
acep eTyi apKbUIbI COT Tinai Kabpuiaay, OHbL MEHIrepy (MBICaJIbl, Ka3aKTapIsiy - PTaHBIH OraH
opTa apKpUTHl KillIKeHTa KesiHeH Kabbuimay apKbUibl YitpeHyi) siome apHaﬁ:j]nH KOpILIarad

rpaMMaTHKaIEIK TYPFbIAaH YHPEHY (MBICAIBI, Ka3aKTAP/BIH AFBUIBIH HeMece Gacka i meT TUFH
MEKTENTepe, TPAMMATHKAIBIK EPEKEICP apKbLIbl yiiperyi) ommapsimb aﬁH;Mall“Iljnm apHaipl
BIIBIKTAPBI,

apTHIKIIBLIBIKTaphl MEH KeMIMLTIKTepi JkaifbHaa co3 Gomansl.

Pesrome
B cTaThe aHATH3HUPYIOTCS METONMKH OOYUEHMS BTOPOTO MHOCTPAHHOTO s3pykca B
paccMatpuBaeTcs 00y IeHHE HHHOCTPAHHBIX A3BIKOB Oe3 cnenuduueckuy —— . B bactnoctn
M UX TUTIOCHI 1 MHUHYCBI. MaTHYECKUX TIpaBHII
Ozet

Bu makalede ikinci yabanci dili 6grenirken gegece§imiz adimlardan bah
yabanci dil farkli grenilebilir, mesela Kazaklar Ruscayt dogal olarak cocuklus N
dilini ogrendikleri gibi higbir &zel kitap okumadan, grameri incelemeggundar.l. el £
cevrelerindeki insanlarin o dilde konugtuklar1 sayesinde &grenir ve ikine; ben, ghiniik 'hayatta
Ama ikinci yabanci dil her zaman bdyle ogrenilmez, yani mesela Kazak] arlyaian?l- chle'_éamp olgr.
alirsak, giinliik hayatta gevrelerindeki insanlar Ingilizce konusmazlar. O 1 dnglh_zce Og.l‘er?l‘%lesnl:l
ogrenmesi igin gramer dolu kitaplari okumasi, kurallara uymas: lazim By;ien B Ingilizceyi
gidebilir. Iste bu makalede bu iki 6grenme yolun o&zellikleri, farkhﬂkla- e e Jaie (1
konusudur. 1 ve faydasi v.b. soz

sedilir. Ayrica, ikinci

22



