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Introduction

Mx ed level classes neans, that students in the class have different age or naturity,
intelligence and multiple intelligences, learning style, language aptitude, language levels, learner
autonony, notivation or attitude towards the subj ect, cultural backgroun d and in teaching mxed
level classes teachers should be avare about these factors. Students cone to a classroomwith
varied educational backgrounds. Sone students have had little or no education. Qhers have
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conpleted the equivalent of high school, vhile still others have attended college or university.
A literacy is tied to educational background, students in the sane classroomcan range from
illiterate or low-literate to high academc proficiency. A student’s individual personality is
another factor that affects instruction. Personality plays a huge role in a student’s wllingness to
participate in activities, take risks using English, and becone part of the larger classroom
community. And the naj or factor is the student’s goals. Research on student persi stence is clear
that the nore specific a student’s goal(s), the nore notivated that student is to attend class.
Students, for exanple, who are comng to learn English so they can get a better j ob, will be nore
notivated to cone to class than those vho are  comng sinply “to learn English. ”” (nhe significant
factor is the age difference in the classroom Students’ age nay be different, for exanple from6

to 60. Cenerally speaking, the older the student, the nore challenging it wll be for the student to
retain infornation. Personality and notivation, however, tend to have a greater inpact on
acquisition than age. The student’s learning style. A teacher nust be cognizant of the three
learning styles - audio, visual, and tactile- and ensure that classroominstruc tion and activities
accomnmodate these different styles of learning. (¥ course, a good student book and teacher’s
edition does this autonatically.

Mnd final factor is the use of English outside the classroom Hnally, the nunber of
opportunities students have to use Fnglish outside the classroomcan inpact instruction. Wile
sone students nay live in a closed comnmunity vhere everyone everyvhere speaks their first
language, others do not and nust use Fnglish to conmunicate in everyday situations and/or at
vor k. (I course, the nore language learners use English in their everyday lives, the nore
quickly their acquisition and proficiency inproves.

In planning teaching for a mxed level class, teachers nust first regard the varied ability
levels of their students. (enerally, nany students performat the sane or simlar level; hovever,
there are always students vho perform “below’ level and others who perform “above”
level. Students who have belowlevelare struggling to keep up wth instruction. They need ext ra
tine to conplete activities and are often dependent on peer support to be successful. These
students nay have feelings of inadequacy and lowself -esteemand are usually very cognizant of
the fact that everyone else in class is learning nore rapidly than they are. Below-level students
are at risk because they often becone frustrated and blane thenselves for their inability to learn
nore efficiently. A -level students are doing vell with their current level of instruction and are
progressing as they should. Above-levelstudents nay have nore language proficiency than the
at-level students, or these students nay be able to “get it” nore quickly than their classnates.
Move -level students are at risk because they can becone frustrated wth the teacher for not
providing nore challenging lessons. They can also becone bored or disruptive vhile waiting for
the other students to “catch up.”

Adiscussion of levels of proficiency cannot be conplete without first addressing that a
student’s abilities in each of the four language skills - reading, writing, speaking, and listening -
nay also be at varying levels. The sane student can be an above -level speaker, an atlevel
listener, an atlevel reader, and a belowlevel writer. A teacher nust be cognizant of each
student’s strengths and weaknesses during instruction and vhen assigning tasks. Teachers nay
feel frustrated by the challenges they face in their mxed ability classroons and nay not know
howto create successful learning and teaching environnents that neet the  needs of all learners
in a single class. S. Benmer states that the ‘biggest stunbling block to effective mxed ability
teaching would seemto be teacher attitude. Teachers lack the knowedge of strategies to use in
the classroomfor a wde range of ability .

Teachers vho are famliar wth the different abilities and needs of their learners and use
nmxed ability teaching strategies effectively are nuch better equipped to neet the diverse
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learning needs of their learners [4]. W selected several useful strategies for guiding mxed level
classes are listed further. Frist is the supportive learning environnent. It is inportant to create a
supportive learning environnent in the classroomp vh ere students feel confident and able to
performto the best of their ability. Second strategy is a classroomnanagenent. By nanaging
classes effectively, teachers can ensure that learners wll be involved as nuch as possible in the
lesson. (assroom nanage nent techniques include organizing the classroom layout for
naxinumlearning potential, involving all students, learning and using learners’ nanes, teachers
cultivating a positive attitude through their own attitude to the class, praise and encouragenent,
grading and using relevant teacher talk, using the board effectively and nanaging learning
activities by giving good instructions, asking concept checking questions, using pair and group
vork, setting tine limts, nonitoring the activity and including feed back on the activity. Next
strategy is a learning to learn. Teach learners about different learning styles and the different
learning strategies for visual, auditory and kinesthetic learners. Teach learners how to be
resourceful so that they knowwhere to f ind help if they get stuck. Provide learners with the goal
for the lesson and encourage learners to reviewand assess vhether they have achieved the goal
by the end of the lesson. Variety is nethods of teaching, focus, naterials and activities. Variety
wl I generate learner interest and notivation; and lessons wll acconmodate different learners’
levels, abilities and learning styles. Strategy of grouping use a range of interaction patterns in
class. Learners should work in groups, pairs and individually. Groupings should be changed
often, thereby giving learners an opportunity to work with different learners. Teachers nust be
mndful of the pace of their lessons. Teaching a class too slowy or too quickly nay lead to
boredomor frustration. Ateacher nust be avare of his/ her learners’ abilities and pitch the pace
of the lesson accordingly. Teachers need to nake the lessons interesting in terns of content,
topic and activities. To find out vhat interests the learners, teachers could find out vhat interests
the learners outside the classroomy allowlearners to share their interests with the class through
proj ect vork and personalization activities, such as ‘showand tell’, or allowlearners to choose
the content, topics or activities for lessons, where appropriate. Strategy of collaboration getting
learners to vork together and cooperating has a nunber of benefits for the learners and teacher.
Learners develop their learner autonony and learn fromtheir peers, rather than always being
reliant on the teacher. Learners vho collaborate on tasks learn howto conpromse, negotiate
neaning and develop self -evaluation skills. (bllaboration tasks can involve proj ect vork as well
as pair or group activities. About individualization strategy Hess [ 12] describes individu alization
as ‘providing opportunities for students to work at their own pace, in their own style and of
topics of their choosing’. Individualization can be pronoted in the classroomthrough portfolios,
self-access centres, individualized writing or personalized dictionaries. Personalization — U [ 3]
suggests including activities vhich allow learners to respond personally. Such tasks increase
learners’ notivation and interest as they are based on sonething the learners have experienced
and can relate. (pen-ended activities allowlearners to respond to tasks and questions vhich have
a variety of possible answvers rather than one correct ansver. (ben -ended tasks allowlearners to
perform at their level of ability. Such tasks include sentence conpletion activitie s, story
conpletion activities, brainstormng, witing own definitions for words, and answering questions
in a range of vays. And last strategy is adapting naterials. (ourse books are designed for a
particular language level and do not offer much flexibil ity. A a result teachers nay need to
adapt the naterials to nake themeasier or nore challenging.
Conclusion

Studies have shown that teachers vho viewtheir learners’ differences in a positive vay
and enbrace strategies for teaching mxed ability classes are better equipped to teach in mxed
ability classroomcontexts. Mxed level of the learners is universal and we find mxed ability
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students in alnost all classes. There are problens for the teachers to deal with such classes
because there is variety and teacher feels out of control in such cases. But if we try to apply the
benefit of such classes and apply learner centered nethods inside the classroomit can be the
easiest vay to deal with stronger as well as weaker students. Teacher can apply different
strategies for teaching four skills of the language, especially by specifying the different task for
stronger as vell as weaker students.
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®OPMUPOBAHUE JUHIBUCTUUYECKOM KOMIIETEHTHOCTHA
NHOCTPAHHBIX CTYJAEHTOB B IIPOHECCE JTUCTAHIHUMOHHOI'O OBYYEHUSA
PKH

Abstract. The paper discusses possible ways to formlinguistic conpetence in Russian
language using e -learning on the exanple of training foreign students specialized in Engineering.
(bj ectives, types and correlation of different tasks and exercises of the distance course are
analyzed. Exanplesofpossibletasks, exercisesandtextsaredenonstrated.
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dopmupoBaHHE MpOoJeCCHOHATILHO -OPUEHTUPOBAHHOM JIMHT BUCTUYECKOU
KOMIIETEHTHOCTH B PYCCKOM SI3bIKE Y MHOCTPAHHBIX CTYJEHTOB IIOATOTOBHUTEIBHBIX
(RKyIBTETOB MpEANoiaraeT u3y4eHrue HHOCTPAHHBIMH CTYJIEHTAaMH OIpeJeIeHHOr0 MUHUMYMa
JIEKCUKO-TPaMMaTUYECKUX, CUHTAKCUYECKUX KOHCTPYKIMM ¥ TEPMUHOJIOIMUYECKON JIEKCUKH, YTO
MO3BOJINT  CTYIEHTaM aJeKBaTHO Yy4yacTBOBaTh B Ipolecce OOmeHuss B  y4eOHO -
npodeccuoHaIbHON cdepe Ha TIEpBOM Kypce BY30B B COOTBETCTBUM C BbIOpaHHOU
cnemmanbHOCThIO. C. A XaBpOHHMHA OTMEUAET, 4YTO <«Ieib OOYyYeHUs HHOCTPAHICB PYCCKOM
rpaMMaTUKEe — Hay4uTh MPAKTHUUYECKU I10JIb30BAaThCsl TEMU TIPaMMATUYECKUMU CPEACTBAMHU,
KOTOPBIMHM TIOJIB3YIOTCSI HOCHUTEIM PYCCKOTO s3blKa B Ipolecce OOILIEHUS», <«OBJaJeHHE
rpaMMaTU4YeCKOM €IVHULIEH HAIPaBJICHO HA PACLHHMPEHHUE BO3MOXHOCTEM WHOCTPAHHOIO
y4alierocss B TOHUMAHUM M BBIPAKEHUM pPa3IUYHbIX 3HAYEHHUM, CMBICIOB, WHTEHLMWN
[13,c. 344]. JhHrBUCTHYeCKass KOMIIETEHTHOCTh CTYACHTOB (OPMHUpPYETCS B Ipolecce
rpaMMaTH4YeCKl  OPHMEHTHUPOBAHHOI'O  MPENOJABaHUS  PYCCKOTO  si3blIka HAa  OCHOBE
(yHKIMOHAJIBHO -CEMAaHTHUYECKOTO MPUHIMIIA, MPH KOTOPOM YYeOHBIH MaTepual MO HAyYHOMY
CTHJIIO pe4yd OTOMpAeTCsl, OPraHu3yeTCs U aKTHUBU3UPYETCS C Y4YeTOM aKTyaJbHOro s
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