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The Correlation between Emotional Intelligence and Academic Success
Abstract

he current study examines the correlations between emotional intelligence (EI) and academic
erformance among English as a foreign language (EFL) students in Kazakhstan. The study relies
-1 quantitative data analysis, using non-probability purposive sampling techniques. Schutte’s Self-
eported Emotional Intelligence Test (SSEIT) was employed to assess students’ EI levels, and
udents were asked to provide their final grades in multiple core subjects of recent terms to
iderstand the correlations between variables. The ethical considerations were maintained, and
e data were collected through online questionnaires. Pearson’s linear correlational coefficient
1d Spearman’s rank correlational coefficient were employed to understand the relationships
stween EI and academic performance. The outcomes of the analyses verify the positive,
asonable associations between the variables. Additionally, multiple regression analysis was
nducted to understand the correlations between EI dimensions, such as emotional perception
id utilisation, management of one’s own and others’ emotions, regarding students’ recent
ademic outcomes. The results indicate that emotional management has more explanatory power

predicting academic success than the perception and utilisation of emotions. However,
»earman’s rank correlation does not indicate statistical significance. This study is important in
rms of contributing to emerging interests in studying the non-cognitive factors on academic
rformance in Kazakhstan, as well as contributing to EFL teachers in enhancing practical
nefits, further helping to increase students’ emotional awareness, and it also serves as a
undation for further studies. Limitations of the study include non-generalisability due to a small
mple size of 30 participants, and the possibility of socially desirable responses due to employing
f-reported data collection. The future research must take into consideration of larger population

¢, qualitative data with open-ended questions to gather in-depth data, and include contextual

d cultural factors.
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CtyaeHTTepain IMOIHOHANABIK HHTeJUIEKTici MeH 0/1ap/IbIH AKAACMHSAIbIK
XKeTicTikTepi apacbiHAarbl KOppeasuHs
Anaatna
1 3epTTey arbUIIBIH TUTIH LIET TiNli peTinAe YilpeHin ®aTKaH CTyACHTTEPAIH IMOLHaHAIIB!
texneknen (OW) akaneMHsIbIK YITepiMi apachlHAarFs! GaiiiaHbICTapab! 3epTTeiiai. 3eppTey
HJIBIK 3ePTTey KHHAY, KaTHICHIIYIaphl BIKTHMAIIBIKKA HEri3AeNMereH ipikTey KONAaHbBUIIBL.
YACHTTEPAIH 3MoLHaHaab! HHTeIeKTi IyTTeHin o3in-03i 6aranay GOHBIHIIA IMOLMAHAIIBE
TEJUIEKT TecTi GOHbIHIIA XOHE M€ aKaAeMHSIBLIK JeHreisepi GipHelle Herisri MOHHIR
PHITHIH/IBI 03 Garanapein kepereyi cypanbl. Jlepekrep onnaiin cayanHama 60MbIHIIA KHHAI/BL.
‘MKANBIK TANAnTap GOMBIHIIA AaHOHUMIK JKOHE KYNMHSBUIBIK CAKTANbIN, 36PTTEY MaKCaThl MEH
epiciMeH TaHBICTHIPBLIBIN, KeJTICIM XaTTaphl aIbIH ana aabHAbl. HaKThI skoHe CEHiMAI A9peK
y ymin ITupcoH Men CHHpMaHHBIH KOppENALMATHIK aHAIM3JEPi KONNAHBUIABL 3eprrey
THIKeCi aiiHANBIMAAP apachIH/a OpTalla jkoHe OH Gaiinanpic 6apsiH pacTaiisl. CoHbIMEH KaTap,
‘OLMAHAIIB! MHTEIUIEKTTIH TOPT TYPJIi KOMIIOHEHTTEPi MEH aKaJeMUSUIBIK YJITEPIM apachIHAaFbl
JIaHBIC Kem aifHANMAanbsl PErPeCCHAIBIK Taljay apKbUIbI XKy3ere acTel. ATam aWTKaHJa,
omuanapasl 6ackapy kabimeri - 3MoumAHbl Kabeuiay Kabineri MeH KomjaHy Kabinerine
TRICTHIPFAH/Ia aKAJIEMHUANIBIK JKeTiCTikke kebipek yneciH Kocambl. Anaiina 6yn Gaiinansicrap
[MPMaHHbIH KOpPENalHANbIK TaNAaybl OOMBIHIIA CTATHCTHKAJBIK MaHBI3/bUILIFEI TOMEH. by
ITTEy COHFBI XKEU1AapAarsl Ka3akcTanaars KOTHHTHBTI GaKTOpNEP/IiH aKaJIEMHABIK Y/repiMre
aBIH THTI3€TiH 3€PTTEyre JIereH KhI3BIFYIIbUIHKTAp/ABIH apTybiHa yuec Kocaabl. COHBIMEH
rap, 6y1 >KyMBIC aFBUIILIBIH TUTiH IUET Tii peTiHAe OKBITATBIH MyFajliMaepre, CTYACHTTEPAIR
OLMIBIK CaHa-ce3iMiHe MoH Gepin, smouusHbl GiniM Gepyne THiMAI Mmainananyra nereH
HBI3JBUILIKTBI apTTHIPYFa, JKoHe GoNauiakTars! 3epTTey >KYMbICTaphiHa Heri3 Gona anajel.
pPTTey/e KaThICYIILI CaHBIHBIH a3/biFsl (30 afam) xkoHe cayanHama GapbiChiHAa 63iH-031 Oaranay
ri3iHae aKnaparrap >kHHamyblHa ce0enti - 3epTTey HOTHIKECIH XKaNMbl XalblKKa TapaThUTyFa
MKIHJIri a3. bonamakrarkl 3epTreyiep KaTsICyLIbl CaHBIH kKo0ipek, XoHe TEPeH aKmapar ay
KCaTBIHJA alIBIK CYPAKTapFa HEri3ZieNreH CanmajblK 3epTTey ofiCTEMECIH, KOHE 1€ 3ePTTeyre

"BICYILBUIAP/IbIH KOHTEKCTIH XOHE MOJICHH ePeKILENiKTEPiH KaMTYhl KEpex.
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CHAPTER 1

Introduction

1.1 Topicality of the Paper

Emotional intelligence (EI) or emotional quotient (EQ) has been an important subject in
field of psychology, health sciences, communication studies and other emerging fields such as
ficial intelligence, human-computer interactions, and education, is no exception in this regard.
-dominantly, researchers have been studying the role EI plays in education and its contributions
academic success. Goleman (1995), who brought the term EQ into the mainstream, states that
1 is “the ability to identify, assess and control one’s own emotions, the emotions of others and
t of groups.” Goleman suggests that EQ plays a more important role than the traditional
jerstanding of cognitive skills, which has caused debates among researchers. Many proponents
EI are certain that EI contributes to success in various aspects of life, such as professional
iievement, interpersonal goals, and leadership. To be precise, many studies have supported this
im, with evidence that EI facilitates stress management, improves social relationships, and helps
ch conformity in work and social belonging. Individuals with high EI can control and utilise

otions; thus, it enhances their emotional resilience and effective decision-making.

Salovey and Mayer (1990) first laid the groundwork for EI and brought it into the academic
iere. They define EI as the ability to perceive, understand, utilise and reflectively regulate
otions to facilitate emotional and cognitive growth. This is called “the ability model”, which is
tinguished from other models of EI in perceiving it as a set of cognitive abilities, similar to
ical and verbal intelligence. Unlike other models of EI, which include empathy or optimism,

; model concentrates on measurable and trainable skills and is often measured through

formance-based tasks.
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There are three main EI models which are commonly known: the ability EI model, the trait
model and the mixed model (the ability and trait models). The ability EI model was designed
Salovey and Mayer. The ability model has clear determinants of what EI constitutes and aims
ationalise emotions, and this model is seen to be the most objective among these models. Next,
leman’s trait El model scopes more personality and is criticised for overlapping with personality
ts and for the absence of transparent boundaries. The last one, Bar-On’s (1997) mixed model,
abines both the ability and trait models.

In recent years, EI has gained significant attention in education. Despite this, in many
ions of the world, including Kazakhstan, EI is still an emerging field which requires deep
sloration. Academic success is traditionally related to the intelligence quotient (IQ), executive
rmitive skills. However, academic success is more than mastery of a subject and the acquisition
sertain skills. Academic success involves social integration, effective communicative skills, the
lity to apply knowledge in real life, and EI mediates these variables.

While numerous studies have highlighted of EI the significant positive impact on achieving
demic success and its capability to predict academic performance (Davis & Humphrey, 2012;
cCann et al., 2020; Parker et al., 2004a; Petrides et al., 2004), others negate or compromise the
relation between EI and academic performance. We can emerge from the above-mentioned
.ements that cultural and contextual factors influence how people perceive and regulate
otions. Therefore, it is important to conduct studies considering various settings and infer results
t help to make further recommendations that suit certain contextual frames. In the Kazakhstani
itext handful of studies have been conducted at a university level, including secondary school
jents, and a scattering number of studies with college students; however, these studies are all

ated in major cities, and can be monitored for a lack of involvement of rural areas or semi-rural
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as in the studies. Thus, this study investigates the correlations between EI and academic
formance, considering that EI is an emerging field that is attracting interest within the education
tem, particularly given the scarce number of studies in the EFL students context finds it
ortant.

As far as we see, studies on the investigation of academic performance among EFL
dents, especially in the Kazakhstani context, are limited, and research indicates that EI has a
derate positive association with EFL students’ learning outcomes. Additionally, a handful of
Jies suggested the direct and indirect associations of EI with students’ linguistic skills.

Investigating this topic helps further develop the theoretical conceptualisation of academic
formance and achievement, further fostering the comprehension of non-cognitive determinants
-ducational settings. This study can be beneficial for further studies, guiding them into deeper
estigations of how EI components impact the cognitive abilities of learners and how they shape
ming and academic outcomes.

This study might also be advantageous for educational institutes, policymakers, other
ceholders and practitioners, bringing new insights into a deeper comprehension of the
itionships between EI and academic performance.

1.2 Research questions
Jow does emotional intelligence correlate with academic performance among EFL students?
What EI dimensions influence academic performance among EFL students?

1.3 Research hypotheses

/e hypothesise that:

HI: There is a significant correlation between EI and academic performance among EFL

jents.
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H2: Emotional management is more associated with academic performance more than
itional perception and utilisation among EI components.

1.4  Methodological Basis

A quantitative method was employed to investigate the relationships between emotional
lligence and academic performance among EFL students. The data was collected through an
ne questionnaire using the Schutte Self-Reported Emotional Intelligence Scale (SSEIS),
ch consists of 33 questionnaire items which involves Likert-scale assessment, and it was
-elated with students’ recent self-reported final grades, and Pearson’s linear correlational
fficient and Spearman’s monatomic correlational coefficient were used for descriptive and
-elation analyses.

1.5 Problem Statement

This study intends to understand the correlation between emotional intelligence (EI) and
academic performance of EFL students in Kazakhstan. We think that research done on the
jprehension of the EI levels of students and their impact on academic performance in the EFL
text is not enough. Nowadays, non-cognitive competences such as emotional intelligence (EI)
e been gamering the attention of researchers, as these competences can shape academic
formance outcomes and enhance learners’ effectiveness. Studies confirm positive relationships
ween EI and academic performance; however, it remains under-researched in some contexts

cultures. Notwithstanding the recognition of interest among international researchers, EI

ains understudied in Kazakhstani contexts. It might be the repercussions of researchers
.orically prioritising cognitive skills to explore. Secondly, the EI is a relatively new scientific

icept internationally in academia (popularised by Goleman in 1995).
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1.6 Research significance

This study contributes to the comprehension of the role of EI in educational settings,
icularly how EI might shape academic performance in language learning contexts.The current
y is significant for various reasons. First, it adds inputs into the emerging interest in learning
at the EI impact on academic performance in Kazakhstan. Then, this study is valuable in
iprehending the non-cognitive abilities, such as EI's contribution to academic achievement,
ch is usually overlooked in conventional classrooms. The ability to recognise emotions, direct
n and utilise them can contribute to students’ academic success, for instance, in helping to
ure academic challenges and improve resistance.

Further, helping the educators, policymakers, psychologists, and other stakeholders inform
ut the importance of enhancing EI to achieve academic performance. This study is also
iificant in terms of understanding how EI has an impact on multiple dimensions of academic
formance, social interactions and overall, students’ well-being. Investigating EI is .neede_d to
ance students’ interpersonal skills, improving their ability to collaborate, forge healthy
tionships, deal with conflicts and improve their skills in reaching agreements. Briefly,
mining EI in education is vital for enhancing a positive learning environment.

Apart from the higher levels of EI are linked to better teacher-student relationships;
refore, this study is important for educators and policymakers who are interested not only in
yroving students’ emotional well-being and academic performance, but also in considering the

-ors that contribute to improved teacher-student interactions, and it also contributes teachers’

sctiveness in education.
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Further, this study might be important in understanding EI's role in teaching essential life
Is that help them reach success not only in education but also other areas of life, for instance,
saching empathy, emotional regulation and communicative skills.

1.6.1 Research novelty

This study brings fresh insights into the understanding of the relationships between EI and
jemic performance and learning outcomes, concentrating on studeﬁts who are from one of the
rersities in Kazakhstan. Research on non-cognitive factors influencing academic performance,
ibly emotional intelligence and emotional management training in the Central Asian countries,
ading Kazakhstan, remains under-researched. Therefore, this study contributes to bringing new
ghts to comprehend these relationships better and rectify the omissions. Also, it applies the
utte Self-Report Emotional Intelligence Test (SSEIT) — a pioneer measurement tool which was

1 in the context of Kazakhstani, as it incorporates assessing the cross-cultural validity of the

The Assumptions were that:

* The participants were honest and accurate in their responses to the survey
questions.
. The EI measurement tool — Schutte’s Self-Report Emotional Intelligence

Test (SSEIT) is valid and reliable in measuring EI.

. Students accurately indicate their final grades on core subjects.

. External variables such as health and demographic data are not included in
the study and do not significantly impact the results.

o The correlations between EI and academic performance were analysed using

Pearson’s linear and Spearman’s rank correlational coefficients.
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o The language of the questionnaire is comprehensible to participants to
interpret the items correctly.

The research limitations:

o The sample size is small, which restricts from generalisation of the results.

- The study uses SSEIS as a measurement tool, which is reliant on students’
self-reports and the probability of obtaining socially desirable responses.

1.7 The Structure of Research

It contains an abstract, introduction, literature review, methodology, results, discussion
-onclusion parts, references, and appendices.

Chapter One introduces the topic of the thesis and explains the purpose of the study, posits
esearch questions, explains the significance of the study and its contribution to further studies
education policy. It also looks at the limitations of the study and gives an overview of the
y process in general.

Chapter Two walks through the theoretical background of the EI and gives an overview
nderstanding academic performance. This chapter dives into theories and models of EI, the

EI plays in education and teaching, and EI's impact on academic performance both cross-
wrally and locally, including among EFL students. It provides a detailed overview of existing
wrch and the important role of emotional disorders, cultural and contextual factors influencing
ents’ well-being and their effect on students’ learning process and their academic outcomes,
her, it also explores the studies on EI conceptual clarity and validity of measurement tools
d on each EI model, and studies that used SSEIT, which is an assessment tool used in this

y. It also looks at the importance of EI training and its benefits on improving personal and
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ip relationships, its impact on emotional regulation under stress and other disorders, and
roved teacher-student relationships.

In Chapter Three, we outline and explain the research methodology used in the study.
; chapter explains the description of the quantitative nature of the research, the details of
pling and research process, and the data collection tools. It includes information about the
pling and validity of the data collection tools. It explains the process of data analysis, using
:IS — a measuring instrument through Pearson’s and Spearman’s correlation coefficients for
atitative analyses.

Chapter Four presents descriptive statistics for the quantitative data. It included the
.entation of statistics, correlational analyses in written and visual data through tables, charts
graphs. It also includes multiple regression analyses that try to understand each EI dimension’s
1 as emotional management, emotional perception and utilisation, relationship with students’
1 grades for core subjects. It presents each correlational analysis result, such as Pearson’s linear
Spearman’s rank correlational coefficients, which were used to increase the reliability of the
ly outcome, ensuring the accuracy of the data. In Chapter Four, we interpret the results that
:rged from research analyses and infer a conclusion. It interprets and presents data, connecting

comparing with the existing literature and concluding the important details. This chapter also
-usses the further implications of the study, offering recommendations for future research, at
same time mentioning the limitations of the study. The discussion part reflects on how the
lings provide the rationale for further institutional policy and research process, developing EI
ning programs for students alongside teachers. It includes the directions for further research

acknowledges the constraints of the current study.
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In conclusion, we provide an overview of the study process and synthesising the research
ts, including the research aims, compiling the results with the research questions and
ithesis, discussing the practical implications for future studies, and offering recommendations.

This structured approach helps to understand more deeply how and what role EI plays in
1ing an elevated student academic outcome among EFL students in the Kazakhstani Higher

ation contexts.
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CHAPTER 2
Literature review

2.1 Theoretical Frameworks of Emotional Intelligence and Academic Performance

Emotional Intelligence (EI) is also known as emotional quotient (EQ), an evolving concept
rchology, education, and organisational dynamics, defined as the ability of individuals to
nise, understand, manage, and regulate emotions. The foundations of EI stem from studies in
ology of social behaviour, emotional management, and intellect. This section explains EI’s
jcal trajectory, underpinnings, and theoretical bases. Salovey and Mayer (1990) first laid the
lations, and Goleman (1995) popularised this concept. While academic performance is
jonally seen as quantifiable outcomes measured by GPA, standardised test scores, degree
)letion and academic awards and honours.

However, academic performance includes other determinants such as skill acquisition,
=ry of subject knowledge, thinking and decision-making, writing proficiency and ability to
7 knowledge in authentic conditions. Academic success is broader than most think, as it also
porates social integration, sense of belonging and emotional well-being. Tinto (1994)model
ies academic achievement as social integration and students’ retention, while others emphasise
evelopment of cognitive and psychological constituents in educational settings. For instance,
: et al. (2015) proposed a multidimensional approach which incorporates skills, engagement,
efficacy and well-being.

2.1.1 The Roots of Emotional Intelligence

The first ideas on the impact of non-cognitive capabilities on human behaviour date back
arly psychological theories. The preliminary notions of EI are based on Thorndike’s (1920)

:ept of social intelligence, which he characterised as the ability to understand and manage
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sle. Thomdike used the term “intelligence”, correlating social competence to quantifiable and
iable cognitive capacity, drawing distinctions from abstract understanding of social
nisational aptness.

Subsequently, the conceptualisation of the conventional understanding of the intelligence
> started expanding significantly by this time. Wechsler (1940) alluded to the multifaceted
nce of intelligence, stressing that intelligence encompasses wider capacities of the human
1, including individuals’ capacity to function in society effectively and act purposefully, upon
gnising the importance of non-cognitive factors. This theory further laid the foundations for
1eory.

Another distinction that connects the conventional understanding of intelligence and
tional intelligence is Gardner's (1983) multiple intelligence theory. Gardner further challenged
notion that intelligence is a fixed concept, shedding light on other facets of this concept.
srding to him, intelligence has multiple unique modalities, including interpersonal and
personal intelligence, which constitute core elements of emotional intelligence. Interpersonal
ligence entails the idea that people can function and interact with others in society effectively;
>ntrast, intrapersonal intelligence focuses on individuals’ capacity to recognise, understand
manage their own emotions. This evolutionary concept creates the conditions for emotional
ligence to be recognised as a unified construct to acknowledge, recognise and regulate
tions.

2.1.1.1 Salovey and Mayer’s — Ability EI Model (1990)

The term “Emotional Intelligence” was initially brought into academic discourse by

vey and Mayer in their 1990 seminal paper “Emotional Intelligence”, defining "The ability to
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rporating findings in neuroscience and psychology, particularly integrating personality traits.
model of EI includes five key components:

1. Self-Awareness — the ability to comprehend one’s own emotions and feelings, their
;es, and their effect on individuals’ thinking and behaviour.

2 Self-Regulation — the ability to regulate and control emotions and impulses,
-ating flexibly and adapting to new circumstances.

3. Motivation — utilising and navigating emotions towards the accomplishment of
s and persistence.

4. . Empathy — the ability to recognise and understand one’s emotions, which also helps
Jare emotions with others. Empathy is an important aspect of EI that develops interpersonal
jonships and increases resilience in adults (Firmanda, 2025; Xing et al., 2023).

5. Social Skills — competence in the regulation of emotions and building functional
jonships with others, enhancing communication and collaboration skills. (Mrisho & Mseti,
§; Pellitteri, 2022).

Goleman emphasised that EI plays a powerful role in indicating success in both personal
professional domains than the conventional understanding of 1Q, particularly in leadership and
iboration. Numerous EI training programs were developed adopting this model, gaining
alarity in the realm of business and education. Nevertheless, Goleman’s framework was
cised due to it wraps broader scopes and is less empirically rigorous than Salovey and Mayer’s
iel, frequently confusing personality traits and emotional intelligence.

Concluding, conceptual frameworks on EI are based on the early psychological concepts

ocial and multiple intelligences. Salovey and Mayer (1990) conceptualised and defined EI,
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\g the first academic foundations, whereas Goleman’s (1995) framework played an important
in bringing EI into the spotlight.

Despite various perspectives in conceptualising EI, both these models underscore the
atial roles of emotional awareness and management in personal and professional fields.

2.1.1.3 Bar-On’s Model of Emotional-Social Intelligence (ESI) or mixed EI model

Reuven Bar-On introduced the Model of Emotional-Social Intelligence (ESI) in 1988, the
and most influential framework of emotional intelligence. Primarily, Bar-On defines ESI as a
f emotional and social skills proficiency that affect individuals’ capacity to succeed in coping
environmental tensions and challenges.

Bar-On’s model embraces five main competencies, diverging into 15 subscales.

L Intrapersonal Skills — it involves individuals’ understanding and perceiving their
emotions, in other words, self-awareness, and assertiveness.

2. Interpersonal Skills - social awareness, which encompasses empathy, engagement
sial events and responsibility, social skills such as communication and collaboration.

3. Stress Management - emotional regulation under pressure, which incorporates coping
stress and stress resistance, the ability to maintain emotional balance when a person is under
; (Al-Shamaileh, 2023).

4. Adaptability — it entails the ability to adapt to new changes, overcome challenges
tively, make effective decisions, and enable to direct emotions (Rahgozar, 2011).

5. General Mood - includes emotional well-being and life satisfaction, which is associated

sositivity, delight, and contentment (Thi¢baut et al., 2005).
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Studies with Bar-On’s model indicated that the validity of this model with a significant
ictive value; however, some researchers criticise that this model is different from personality
s, implying the complication of the associations and indicating the necessity of further studies.

2.2 Criticisms and Limitations of EI Theories

Emotional Intelligence has always been a controversial topic among scientists. Some
arch argues that EI is an umbrella term, mixing emotional skills, traits, and affect. This
ceptual overlap has been an issue for decades. Later studies showed some distinctions between
.onceptual frameworks; nevertheless, the confusion remains relevant until the present moment.
kanasy and Daus (2005) indicated that EI is occasionally seen as an all-encompassing
zment for all positive behaviours, which compromises its value as a concept, whereas Mayer
L., in 2016 attempted to draw clear lines distinguishing between ability EI and trait EI. Further,
-ides and Mavroveli (2020) showed that the EI trait model is related to personality; however,
distinction is in relatability to emotional self-perception. Disputes about the accuracy of
nitions and measurement forms stem from the fundamental disagreement on whether
stional intelligence is an innate ability, a learned skill or an aspect of personality. However,
pite these contradictory views, the latest studies have contributed significantly to the predictive
ver of trait emotional intelligence (trait EI) that goes beyond personality trait concepts. Pérez-
z et al., ( 2022) studies showed that EI is connected to better emotional reconciliation,
shasising that trait EI institutes detailed emotional balance perspectives that boost behavioural
abilities in social contexts, showing that the trait EI framework predominates Big Five
sonality traits.

Validity of measurement. Each EI model has their measurement scale models on which

st studies are grounded. Primarily, they are the Mayer-Salovey-Caruso Emotional Intelligence
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t (MSCEIT) constructed by Salovey et. al (2002), Trait Emotional Intelligence Questionnaire
1Que), which was developed by Petrides (2001), and the Emotional Quotient Inventory (EQ-
y Goleman and Bar-On (1997-1999).
Matthews et al., (2004)criticised validity measurement tools, overstated claims and gaps
:I education, while others emphasised the necessity for developing tools based more on
-oscientific principles to reach objectivity (Kret & Ploeger, 2015). Similarly, Furnham (2018)
ned that most EI assessment tools do not meet the psychometric criteria needed in intelligence
ersonality assessment. However, Meta-analyses by Joseph & Newman( 2010) and Van Rooy
Viswesvaran (2004), recent studies of Bru-Luna et al., 2021), Dogru (2022)and Quilez-Robres
., (2023) demonstrated high validity and reliability of the EI assessment tools, particularly
ty-based (MSCEIT) and self-report (EQ-i), which significantly predict job and academic
avement, with reliability coefficients above 0.79 and predictive validity beyond IQ and
onality.
2.3 Academic Performance
Academic performance is measured by GPA, and it is credited for accuracy and remains
«dicator of academic outcomes. However, it is criticised for its limitations in not being able to
capture critical thinking and creativity (Richardson et al, 2012). For cross-cultural
surement, standardised assessment tools are employed, such as the SAT and PISA. Trends in
.ematics, reading and science performance in Kazakhstan have seen changes since 2009, and
Kkhstan is placed among the top 50 countries in math and science (OECD, 2023). However,
2 per cent of children in Kazakhstan were top performers in maths, reaching Level 5 and
16 in the PISA test, while the average percentage is 9 in other countries (OECD, 2023). This

1s that academic performance is required to be developed, and the Kazakhstan government

i Scanned with !
i & CamScanner’;


https://v3.camscanner.com/user/download

19
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.IQue), which was developed by Petrides (2001), and the Emotional Quotient Inventory (EQ-
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Matthews et al., (2004)criticised validity measurement tools, overstated claims and gaps
31 education, while others emphasised the necessity for developing tools based more on
-oscientific principles to reach objectivity (Kret & Ploeger, 2015). Similarly, Furnham (2018)
ned that most EI assessment tools do not meet the psychometric criteria needed in intelligence
=rsonality assessment. However, Meta-analyses by Joseph & Newman( 2010) and Van Rooy
Viswesvaran (2004), recent studies of Bru-Luna et al., 2021), Dogru (2022)and Quilez-Robres
., (2023) demonstrated high validity and reliability of the EI assessment tools, particularly
ty-based (MSCEIT) and self-report (EQ-i), which significantly predict job and academic
svement, with reliability coefficients above 0.79 and predictive validity beyond IQ and
mality.
2.3 Academic Performance
Academic performance is measured by GPA, and it is credited for accuracy and remains
ficator of academic outcomes. However, it is criticised for its limitations in not being able to
capture critical thinking and creativity (Richardson et al., 2012). For cross-cultural
arement, standardised assessment tools are employed, such as the SAT and PISA. Trends in
>matics, reading and science performance in Kazakhstan have seen changes since 2009, and
chstan is placed among the top 50 countries in math and science (OECD, 2023). However,
2 per cent of children in Kazakhstan were top performers in maths, reaching Level 5 and
6 in the PISA test, while the average percentage is 9 in other countries (OECD, 2023). This

: that academic performance is required to be developed, and the Kazakhstan government
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stantly implements regulations in the educational system to improve students’ knowledge level
narrow disparities, such as rural-urban differences. The cognitive aspects of academic
ormance have been discussed and examined constantly; non-cognitive skills should not be
2rmined because they sustain emotional well-being, social integration, and self-efficacy.

Furthermore, Research indicates that students who achieve success academically lead
:essful lives later after graduation. Research that expanded for 40 years by Symonds et
023) show that classroom engagement is an indicator of higher levels of academic
yrmance, had a consistent and reassuring positive influence on later adult knowledge
isition and better employment.

2.4 The correlation between Emotional Intelligence and Academic Success in
-national arena

This part explores the correlation between Emotional Intelligence and academic
)rmance among university students over the previous few years. Over the years, the significant
of EI has on students’ educational outcomes has been discussed and studied; EI teaching is
>mented at the school level in some contexts. This literature review focuses on statistical
lations and significance levels, encompassing the cultural and contextual influences that
t have on EI and educational outcomes. This literature review involves research that
oyed both quantitative and qualitative methods in measuring the intricate relationship
sen EI and academic performance. This comparative analysis uses various studies, which

>y EI measurement tools EQ-I, MSEIT, TEIQue, and SSEIT, and academic performance

itors.
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Generally, studies cumulatively suggested positive relationships between emotional
lligence and academic performance; however, opposing views are still persistent, claiming no
ificant correlation between these two.

One of the most profound investigations by MacCann et al., (2020)revealed that the EI is
inent to academic achievement and emphasised that among older students who do more
plex academic tasks, synthesising data from 158 sources with participants of 42000. It reported
»derate positive correlation (p = 0.20) between the EI and academic success, with objectively
ssed ability-based EI predominating self-reported EI assessment in forecasting the expected
Its.

Further studies also have similar outcomes. Quilez-Robres et al.(2023) analysed 27 studies
just under 14000 participants and concluded that EI and academic performance are related
a moderate to high association (» = 0.39). Moderator analyses revealed no substantial
ience of age, gender, or country; however, regional differences were noted, with higher
ciations credited to Eastern countries and lower correlations in European countries. Similarly,
irch conducted on 518 Chinese university students by Shengyao et al., (2024) concluded that
sntribute to improved academic performance (f = 0.25-0.35), with mediating factors such as
efficacy, motivation, and resilience, which help students to overcome challenges faced in
:ational settings. This research has a pronounced impact on postgraduate students. analysis
share this perspective, meaning indicating the impact of El on students’ educational level was
»derate positive correlation but significant. Subsequently, a higher level of EI can enhance
tal well-being, improve concentration, and control and employ emotions in stressful situations

Jecision-making (Puertas Molero et al., 2019).
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Despite the endorsing studies above, some other research has contradictory evidence. Some
arch argues that the EI and academic performance correlations are significantly dependent on
-exts and statistically inconsistent. Further, the majority of researchers claim that EI has no
st impact on academic performance, and it is only seen as a moderating factor between various
ibles such as culture, cognitive ability, and motivation.

For instance, according to research by Sénchez-Alvarez et al., (2020) synthesising 44
ies over 20000 secondary school students concluded that the EI and academic achievement as
k to moderate positive: The ability-based EI models, which are often regarded as objective,
ved weaker correlations with academic success, while self-report/trait-based EI measures
IQue, SSEIT) showed moderate associations with academic performance, but statistically
ificant. This study claims a positive connection exists between EI and academic success;
ever, it is not robust. Most studies refuse to support the direct impact of EI on students’
emic achievement. A study conducted over 203 medical students by El Seifi et al., (2023)
jes that EI is not affiliated with students’ academic achievement levels, with a p-value of 0.4].

means that total EI scores did not differ substantially across divergent academic outcomes.
r studies (Barchard, 2003; Bilimale et al., 2024) demonstrated similar findings among
znts, concluding that EI has no link to academic performance outcomes. This longitudinal
7 with over a hundred participants shows that students with higher EI necessarily had higher
emic outcomes (ﬁilimale et al., 2024), while dimensions of EI, such as managing emotions of
zIf and others positively linked to physical exam scores, perception of emotions negatively

:]ates.
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2.4.1 Effective EI training strategies

The studies affirm that EI can be taught using Problem-Based Learning (PBL), effectively
loping EI among undergraduate students (Luy-Montejo, 2019). Student-centred and active
>gies can improve EI skills. Research also shows that other techniques, such as role-play, are
tive in developing empathy, problem-solving, and being creative and other cognitive skills in
tions which grounded in real-life scenarios. Amir et al. (2021) notes that employing the
>rn student-centred approaches in EI education is effective: they help to increase students’
ional awareness, emotional regulation and knowledge. A lack of EI teaching programs and
aining interventions can be observed, especially among science students. However, overall,
:] teaching interventions show positive outcomes. For instance, Gilar-Corbi et al., (2018)
luded that the experimental group showed a significant enhancement of EI skills, compared
> control group; EQ-i and MSCEIT measurements were employed. This study shows that,
ugh students’ emotional self-efficacy, however, it did not affect their academic performance,
ing students’ ability to acquire knowledge was not targeted. It is worth mentioning that EI
se taught in physical education classes. A systemic review by Rico-Gonzélez in 2023
uded that in physical education classes, EI teaching was plausible and effective through
wral expression and relaxation techniques. The teaching approaches used in these studies to
ively teach EI were cooperative learning, community engagement strategies, and augmented
y games. The results show that successful programs involve collaboration, empathy and the
oeing of individuals. Integrating EI in PE classes fosters students’ personality growth and
rersonal skills.

EI teaching is also impactful for teachers in managing classrooms and alleviating teaching

5, improving student-teacher interactions, and improving teacher instructional performances.
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ymbe et al. (2020) highlights the vital role of EI for teachers, especially language teachers, and

effectiveness of EI in handling stressful situations and improving communicative skills
stively. This study emphasises that teachers with higher EI levels impact powerfully students’
1ing processes and encouragement, overall, it improves teachers’ personal and professional
:lopment.

Affirmatively, the EI teaching programs are tangible and trainable to increase the students’
emic success. Effective EI teaching involves incorporating EI into curricula, a supportive
ronment in the classrooms and increasing interpersonal relationships, such as peer and student-
1er interactions. These approaches are found to be critical in enhancing student engagement
study outcomes. Pashchenko et al. (2024) show that to reach a tangible EI effect, it should be
rrated into educational frameworks, arguing in favour of including EI education in curricula
.cademic success and fostering emotional regulation skills to achieve success in overcoming
icademic complexities and challenges. This study synthesises empirical data suggesting that
argely influence students’ outcomes, their motivation levels, strength and adaptability,
1ing the robust associations between EI and academic success. This study was affirmed by
.da and Owidi (2025) who claim a robust positive relationship between the teacher’s EI and
ing effectiveness, with the values of =0.72, P<.001. This study confirms that teachers with
:r levels of EI input in enhancing student engagement and satisfaction in online studying,
ing that 52 per cent of teacher effectiveness is attributed to the high EL In addition, they
vered that the robust relationships between students’ EI and engagement in online learning;
nt engagement is explained by EI in 42 per cent. Other studies, furthermore, support that
ing various pedagogical approaches in EI training positively impacts students’ engagement

academic outcomes. We can conclude that the effective EI training programs involve
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vating reflective activities that promote emotional awareness of students, role-playing and
issions, and collaborative activities. They also highlight the importance of educators’ high

of emotional regulation skills in developing supportive learning environments and
smenting holistic educational strategies. Sekreter(2019) and other studies mentioned above,
i1, support that teaching EI is not only dependent on the training and pedagogical approaches
:ation, but also the educators’ or teachers’ own EI competence, in reaching enhanced student
zement, better student-teacher communication and avoiding the misinterpretations and
araging students to study or increasing student motivation. Studies which are grounded in
oping all four EI dimensions (self-awareness, self-management, social awareness, and social
gement) show that a structured approach in student training can facilitate cognitive,
rioural, and social-emotional learning, developing positive changes in students (Nelson et al.,
%

Overall, various pedagogical approaches are effective in teaching EI directly and indirectly,
ding PBL, collaborative strategies, role-playing and group projects, and what is equally
rtant is the competence level of educators.

2.4.2 Emotional disorders affecting academic performance

The research indicates that higher levels of mental health problems are directly linked to
ased levels of academic performance. For instance, Alshareef et al.( 2024) concluded that
al problems such as anxiety and depression lower the academic outcome of students; on the

hand, positive emotions are linked to improved academic performance. Borba & Marin
") show that emotional disorders often lead to a lowered level of attention, negatively affecting
11 academic performance. Furthermofe, a study conducted by Esquivel et al. (2023) asserts

attention, concentration, and the ability to restore information worsen when students
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ience higher levels of emotional disturbances, particularly anxiety and stress. This study also
1s that students who developed their ability to manage emotions show greater levels of
ance and commitment, in turn, positively impacts their academic outcomes. Academic
ons have a direct impact on academic outcomes; negative emotional conditions, on the
;, negatively impact academic performance (Chen et al., 2024).

However, numerous studies indicate that negative emotions can be mitigated by the ability
otional regulation, claiming that students can capitalise on negative emotions in achieving
ss in educational settings. Cognitive appraisal is also associated with an effective learning
35, which is a form of emotional regulation, including emotional suppression is correlated to

academic performance (Nadeem et al., 2023). Higher levels of competence in emotional
ition demonstrate improved academic outcomes, showing that it significantly boosts
ats’ ability to transform emotions into a catalyst to achieve success in academic performance.
rch affirms that better emotional management enhances resilience in overcoming the
nges in education and academic demands, leading to elevated academic attainment. Also,
emotional management is linked to advanced levels of problem-solving, improved focus and
ion, and accommodating the strategies to handle negative emotions, which hinders academic
sement ( Khan & Jameel, 2024).

Further studies show that (Khuram et al., 2021) students who endure higher-level stress in
mic settings face challenges that often lead to other negative emotions, such as depression
amout; however, the students’ EI level can mediate these factors, meaning that the advanced
of EI can positively impact academic performance and mitigate emotional backlashes. This
» supported by ch Pasha and Golshekoh (2017), who claim that EI has a positive impact on

ating psychological disorders. Latter affirms that EI training improves social adjustment and

i Scanned with !
i & CamScanner’;


https://v3.camscanner.com/user/download

27

duces the levels of aggression and depression, contributing to enhanced levels of quality of life.
notions have a powerful influence on academic outcomes and learning processes, including
rsonal growth. Negative emotions in the classroom impede academic success. Agu (2024)
nfirms that EI is a powerful precursor in achieving proper conditions of mental health, affirming
» previous studies that EI improves resilience against mental health issues and accommodates
ategies to cope with the obstacles. The study confirms the long-term effect of emotional
sulation on the alleviation of mental health problems. Further, it is claimed that individuals with
ver levels of psychological distress exhibit higher levels of life satisfaction. The ability to
-ceive emotions and understand them helps people to recognise the prior signs of emotional
orders, preventing them from turning into chronic and pathological conditions. The EI offers
utions for mental or emotional disorders; however, it may vary from one individual to another,
| the level of El interventions also might be different.

Most studies focused on investigating the connections between EI and academic
formance among secondary and higher education affirmed the moderate positive relationships;
vever, there are few studies involving primary school students. Iurchevici (2024) conducted a
ly employing young school-aged students, the findings assert that students’ academic
formance was improved after interventions on teaching EI. Most studies concentrate on the
sence of positive emotional changes impact on academic performance; however, utilising
ative emotions to achieve positive academic outcomes should be studied. EI can play a
ificant role in moderating the negative emotions and improving academic performance;
rever, emotional disorders predominantly cause negative contributions to academic
formance if emotional management is not taught effectively. Therefore, further studies should

sider EI teaching interventions and their impact on navigating negative emotions.
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2.5 EI among EFL students and its correlation to academic performance

Research shows that EI have an impact on students’ classroom engagement and classroom
Jate, language learning strategies, and academic achievement.

Language leaming encompasses the various aspects of cognitive capabilities, however, the
act of non-cognitive factors is paramount, such as emotional interplay, social dynamics, and
-eptions. EI is an important subject in predicting success in various aspects of human life,
uding academic performance and achieving general life satisfaction. Also, studies conducted
ng EFL students confirm the statement above, affirming that EI significantly contributes to
-oved language learning results among these students. To be precise, the studies below confirm
notion; however, the contradictory views are also widely distributed. A recent study suggests
xistence of positive correlations between EI and academic achievement, with a coefficient of
).78, which is a robust indicator, using Spearman’s correlation analyses, however, the small
ant of sampling restricts it from generalisations (Hasibuan & Irwandi, 2024). Previous studies

also been supportive of this view, supporting the correlation between EI and academic
svement, especially emotional utilisation and management, found to be correlated with
emic success (Saud, 2019). Aljasir (2024) showed that EI contributes to student engagement
e classroom among EFL students, particularly motivation, self-awareness, and social skills
ittributes of high student engagement in language learning. EI contributes to students’
1gness to communicate in language learning, with the components of EI, such as utilisation
10tions and regulation of emotions, being most impactful. Therefore, including studies above
1 the importance of EI in implementing it in the curriculum, emphasising the vital role of EI
secifically in language learning. According to Cakici ( 2017) robust relationships were

med between EI and foreign language achievement, further confirming the positive impact of
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»n language learning and communication. Cakici (2017) claims that higher levels of EI enhance
understanding and expression of thoughts in the target language in alignment with the
imunicative language teaching target.

Evidence-based studies further support the direct relationship of EI to academic success.
akland et al., (2024) confirm that teaching social and emotional regulations enhances mental
th and academic achievements. The results of this study show that teaching EI among EFL
ents can improve student engagement, reduce mental problems, and increase teacher
ctiveness. Overall, enhancing motivation and social skills. Zhang et al. (2022) confirmed the
ist positive relationships between grit, social-emotional competence, and engagement in
lemia among Chinese EFL students. However, grit is intensely associated with academic
igement.

Reading. Another study based on understanding the impact of EI on EFL students’ reading
prehension stated that students, after EI teaching interventions, showed increased reading
omes (Abdolrezapour & Tavakoli, 2012).

Regarding using various strategies in language learning, Nisa and Ashadi (2024) claim that
:nts who have higher levels of EI tend to utilise various learning strategies in comparison to
:nts with lower levels of EL This study notes the significant disparities in learning methods
een these groups.

Other studies on improving academic literacy have also shown positive correlations with
aong EFL students. Yang and Duan (2023) showed that high EI impact on academic literacy.
ncluded that elevated EI contributes to better academic outcomes in acquiring language

siency. Furthermore, it concludes that EI has a positive impact in fostering collaborative,

sersonal relationships.
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Emotional disorders. It has been noted that mental disorders and mental issues negatively
ict academic performance, as well as among EFL students. Song et al., (2010) indicated that
ess hinders students’ academic achievement, which is cognitive. However, it can be noted
ick of diverse studies on the comprehension of EI teaching interventions’ impact to overcome
» mental disorders among EFL students, whereas in other specialities, significant numbers of
es.

In the Kazakhstani context, it can be noted that there is a lack of studies on the connections
. and academic performance, and global, to some extent, cannot be applied to Kazakhstani
ixts. Cross-cultural studies confirm the significant impact of EI in improving language skills,
»mic literacy, and overall, in reaching academic achievement among EFL students. In the
khstani context, the large-scale studies on understanding the direct relationships between EI
cademic performance, particularly among EFL students, are scarce. However, some studies
yn-cognitive factors’ impact on academic performance among EFL students affirm that the

environment and student-centred approaches help to increase students’ engagement and
>mic outcomes. For instance, a study conducted by Akhmetova et al.(2022) indicated that the
room environment is weakly correlated to the academic outcomes of secondary school
nts, despite positive associations in other studies and was found to be not statistically
ficant. However, the study suggests the cause of these findings might be poor teacher-student
ictions. Yessenbekova (2024) attempted to further understand these relationships. The study
udes that issues and challenges in language acquisition cause psychological issues and mental
ders among EFL students, creating a self-repeating cycle. It also notes that the peer and
er interactions have both positive and negative impacts on language learning and overall

mic outcomes. Makhsutova (2024) conducted research among TEFL master students to
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erstand the factors that influence their self-efficacy and concluded that a supportive
ironment and professional development increase the pre-service teachers’ self-efficacy, in
icular their confidence, improved teaching practices and student outcomes. Gerfanova et al.
'5) conducted mixed-method research on the challenges in teaching language learning among
m and rural settings’ and identified several factors impeding in reaching full language
iisition, among them are also poor student-teacher interactions in rural settings and the absence
»sources and teacher qualifications. However, these studies do not explicitly address the impact
I on academic outcomes and language learning within the EFL classroom settings.

Despite the presence of positive theoretical frameworks and literature impact of EI on
eemic achievement, some studies show opposing views, for instance, Degirmenci and Yavuz
4)claim that EI has a positive impact on general academic achievement; however, they
luded that EI does not correlate with academic performance among EFL students, suggesﬁng
absence of direct links between these two variables. Further, the study shows that EI
ponents, such as interpersonal and intrapersonal skills, are connected to successful language
ing.

It is essential that most studies only encompass certain social contexts and may not be
igh to generalise. Therefore, more evidence is needed, including cultural background,
idering teaching strategies and approaches, individual learning styles, and various variables
impact enhancing language skills and academic performance in the language leaming
rooms.

Research indicates that EI is subtly linked with linguistic skills, encompassing the various
zts of language acquisition and competence. Some studies emphasise the important role of EI

nguage acquisition and claim the direct associations between the two variables, while other
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ies highlight the complexity of these relationships and the indirect effect of EI on the
-ovement of linguistic skills through students’ classroom engagement and encouragement.

EI dimension and linguistic proficiency. According to the research by Marti et al., (2020)
s Bar-On’s mixed model concluded that the EI dimension — adaptability pertains to reading
;, and it predicts 13.2% of the reading comprehension. It also highlights that adaptability and
s management are highly associated with writing proficiencyj; it has an explanatory power of
Yo. D_egirmenci and Yavuz (2024) conclude that overall, EI is connected to academic
yrmance among EFL students with a lower level of statistical significance. It emphasised that
sersonal and interpersonal skills have a subtle impact on some aspects of language learning,
urther highlights that the relationships are context-reliant.

A study with the most robust positive correlational outcomes between EI and second
1age learning was conducted by Thao et al. (2023). A conducive environment for learning and
mensions, such as motivation, social skills, and self-confidence, enhances students’ language
ing skills. Overall, studies laid the theoretical grounds for EI dimensions enhancing language
setency (Aljasir, 2024).

Concluding, most studies highlight the important role of the supportive learning
onment and student engagement in achieving language proficiency.

2.6 The cultural and contextual factors influencing EI and academic performance

Various studies have indicated the cultural and contextual factors’ role in shaping EI level
1eir impact on academic achievement. EI significantly correlated with academic performance
g international students, while cultural adjustment plays the role of a mediator. Some research

ights that cultural diversity is important to consider while assessing the EI, as cultural
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kground shapes the way people communicate their emotions, and also has an impact on their
ming styles (Morales & Lopez-Zafra, 2009).

Another important factor is that students’ socio-economic situation shapes their emotional
nlation and responses. For instance, a study conducted by Garret & Haward (2024) employing
tal of 1000 participants, stated that students with higher socioeconomic backgrounds often have
ess to resources that can contribute to their emotional regulation. This study also highlights the
yortant roles of teacher-student relationships, social-emotional learning (SEL), and an inclusive
ironment in enhancing students’ EI (the ability and trait EI models assessed)
elopment(Brackett et al., 2011; Garret & Haward, 2024). Some studies noted that the EI’s
act (the trait EI) as a moderating factor in the effectiveness of parenting approaches for
lescents” academic outcomes (Kokkinos & Vlavianou, 2021). Another study also highlights
potential of other factors that impact the relationship between EI and academic achievement.
se moderating factors involve gender, age, and cultural background (Shukla & Verma, 2024).

EI is influenced by external determinants such as socioeconomic conditions, cultural
istment, and personal variables, which in turn impact the academic outcome of students. The
ity EI model shows that understanding and regulating emotions are established on the cultural
cgrounds (Chen et al.,2021). This means the impact of a higher level of EI on academic
prmance is not substantial, and a direct correlation between these two variables is
promised.

Most studies confirm this notion, claiming that social skills serve as a critical mechanism
lerating and mediating the EI and academic success relationships. Students with developed EI

:ess social emotional competence, which encourages them to bond with others, increase their
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sularity, and build effective networks, all subsequently increases their chances for academic
.cess (Argyle & Lu, 1990; MacCann et al., 2011; Schutte et al., 2001).
2.7 Gender differences in EI and academic performance
EI plays a critical role in achieving academic success, and EI levels vary depending on
ernal factors, including gender. According to the research, female students usually exhibit
qer levels of EI than male students, which subsequently shapes their personal and professional,
academic success. These divergent levels of EI in females and males can bring insights to
erstand how EI affect the academic performance of students and better understand emotional
ning. Despite the importance of these gender differences in understanding the EI role in
ying academic outcomes, this topic remains under-researched. This study by Chandel and
jpra (2017)with a total of 82 participants revealed that females demonstrated higher EI levels
higher academic performance than male students, which facilitated drawing conclusions that
ier EI contribute to better academic outcomes. However, this study shows no significant
srence in understanding, empathy, and managing emotions, while when it comes to motivation,
e differences are notable. Also, Fayombo (2012) had concluded that gender differences in EI
rignificant, with female students outperforming male students in both academic and emotional
1ing. Recent studies have also witnessed this tendency across diverse studies. Asmamaw &
ela's (2023) study confirmed that female students score higher in most single units of EL
1er emotional intelligence enhances students’ academic self-efficacy (Saeed & Ahmad, 2020).
However, some studies argue that gender has no substantial association with EI (Fatima &
2023). A meta-analysis by Somaa et al. (2021) suggests that gender partially mediates EI and
apact on academic performance. Despite some studies confirming that female students usually

e higher in empathy and emotional awareness, some argue this might be the repercussion of
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traditional comprehension of how girls and boys are brought up and educated, which is
unded in gender stereotypes. This is also validated by the study by Javed and Nasreen ( 2014),
st showing no difference between males and females on EI levels; however, in “adaptability”,
men gained higher scores, which indicates that females develop behaviours and strategies that
> them cope with challenges. More importantly, Goleman himself (1998) found no disparities
ween genders regarding EI. Overall, the controversial notions on gender differences in EI are
present.
2.8 The key EI dimensions that influence academic performance
This research takes as its basis the Schutte Self-Report Emotional Intelligence Test
EIT), which is also commonly known as the Schutte Emotional Intelligence Scale (SEIS), is
motional intelligence (EI) measurement instrument that combines the trait EI model and the
ity EI models’ components, and it measures EI throughout different dimensions. However, the
basis of Schutte’s EI Scale is based on Salovey and Mayer’s (1990), in which they define EI
the ability to monitor one’s own and others’ feelings and emotions, to discriminate among
1, and to use this information to guide one’s thinking and actions”. This model was developed
chutte, Malouff, Hall, Haggerty, Cooper, Golden and Dornheim in 1998, and they invented
i1 scale, which is based on self-reported questions consisting of 33 questions. Primarily, it

ympasses the four main constituents:

. Emotion perception and appraisal.
° Managing own emotions.

® Managing others’ emotions.

® Utilisation of emotions.

Each EI dimension can be interpreted as below:
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Perception and appraisal of emotions involve the ability to recognise and understand
,>s own and other people’s emotions. This dimension embraces identifying and understanding
otions, including what one’s emotions tell about their needs, intentions. Lazarus (1991)
jcates that emotions emerge depending on how people evaluate events in corresponding to their
Is and welfare. The perception of emotions also includes the ability to interpret verbal and non-
sal cues from the environment, meaning understanding emotions in contexts.
Managing emotions. Managing and regulating emotions in oneself and others involves
7 people control and navigate their emotions, which is an important component of EI in
issing people’s emotional stability and increased resilience. It encompasses the capability of
ilating emotional responses regarding self and others, handling emotional shifts constructively
facilitating to maintenance of healthy relationships. Managing one’s own emotions entails
1 qualities as recognising emotions that you feel in the moment, acknowledging the reasons,
srstanding the causes of the emergence of certain emotions, and regulating emotions, for
ince, restraining oneself from acting on their impulses or staying efficient and motivated while
ng discouraged.
Managing others’ emotions involves empathy, social skills, and other interpersonal
ients. For instance, offering comfort to others or resolving conflicts, and directing other people.
Utilisation of emotions. Utilisation of emotions is one of the components of EI, brought
Aayer and Salovey (1997). This measures the capacity to channel emotions to enhance
itive activities such as better decision-making, problem-solving, attention, and creative
<ing, facilitating flexible thinking, capitalising on positive and negative emotions. For

ince, recognising the anxiety and utilising it to increase focus in completing tasks. In addition,
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» utilisation of emotions facilitates the performance, setting the tone for the effectiveness of the
rkflow; the enthusiasm of the group leader energises the group and confidence.

These dimensions are interconnected and cumulatively affect the enhancement of EI. The
dies confirm that higher EI is associated with greater levels of academic achievement.
ticularly, a study conducted by EI Seifi et al. (2021) utilising SSEIT discovered that an excellent
demic achievement is linked to a greater level of the ability to manage emotions in others
- 004), and likewise, it also concluded that the utilisation of emotions (p=.042) has predictive
ver of academic achievement. Furthermore, Ahmad et al.( 2022) state that study among
laysian underground students, confirming the validity and reliability of the adapted SSEIT
yugh statistical analyses, further, they also measured four dimensions of EI and concluded the
ability of the instrument for higher education settings and in line with the four-branch EI model
nded by Mayer and Salovey. While other studies, for instance, Tommasi et al.( 2023)
vhasise the gender variations in understanding the emotional dimension being distributed
ously, demonstrating that men are found to manage their own emotions better (intrapersonal
Is) and excel in handling stress, while women perceive and understand emotions better and are
er at managing others’ emotions, which is also framed as an interpersonal EI factor.

In general, SSEIT measures vital components of EI, with each contributing to success in
onal and academic areas. Addressing and enhancing each EI dimension, such as perception
regulation of emotions, and utilising emotions can assist in elevating emotional welfare and
roving support of output.

2.9 El in Kazakhstani educational settings
In Kazakhstan, emotional intelligence is seeing an emerging interest in developing the

sation system and attempting to reach academic excellence. This part explores the relationship
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fween academic performance and emotional intelligence studies in Kazakhstan, drawing
portant insights.

The relationship between EI and academic performance is positive according to studies,
ich is also consistent in the Kazakhstani context. A comprehensive study conducted (Kireyeva
1.,2024) among over 4000 students between 2019 and 2023 showed that EI and life satisfaction,
idling stress, enhancing leadership qualities, and achieving better academic performance are
itly connected. Fillipova’s (2019) study among undergraduate students in two universities
wed that EI positively correlated with academic achievement. Correspondingly, Taibolatov et
s (2024) study among secondary school students indicates that students’ higher level of EI
responds with substantial academic motivation, disclosing that the EI level diverges depending
zender and age. Taibolatov et al (2024) indicated that female students possess a higher level of
rpersonal emotional whereas male students have better intrapersonal skills, however, Kireyeva
. (2024) concluded that EI is not impacted by gender and year of study.

In predictive components of EI, mostly self-awareness and self-regulation are found to be
vant in managing students’ emotions and helping them stay focused on their academic goals,
le empathy and other social skills contribute to improved interpersonal relationships, further
incing collaboration in their learning experiences. Overall, self-awareness, self-regulation,
ivation, and interpersonal skills such as empathy play important roles in enhancing students’
tional intelligence (Salleh et al., 2024; Shukla & Verma, 2024).

Cultural factors can contribute to the enhancement and development of EI. Further, this
y indicates the culture’s significant role in emotional management and expression across
rent societies. Kireyeva et al. (2024) compromised the applicability of Western EI models in

akhstan, emphasising the differences in cultural norms in perception and regulation of
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Chers have a moderate level of emotional intelligence. It is important to indicate that
Nmunicative, collaborative, and critical thinking skills are formed best at the senior level of
100l, secondary vocational, and higher education. However, the research does not indicate the
training among secondary school students in the Kazakhstani context, and there is a significant

' in exploring the long-term training effect on students at different school levels.
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CHAPTER 3
Methodology
3.1 Research design
This study employs a quantitative correlational design to investigate the relationship
tween emotional intelligence (EI) and academic performance among EFL students.
Quantitative analysis refers to numerical data using metrics such as formulas, statistics,
d numerical figures. Quantitative research is based on the objective testing examining various
riables. It is numerical data which is analysed by employing statistical procedures.
To be precise, this study is based on non-experimental data using pre-determined
)sed-ended questions to measure students’ EI levels and correlate them with academic
ainment. A correlational study is a non-experimental design, appropriate for understanding
ether any connection exists between two variables, thus, without manipulating their natural

‘urrence, inferring numerical or statistical data. Additionally, if a correlation exists between

se variables, it further defines the robustness of the relationship and its direction (positive,

iative, or none). Ary et al. (2010, p. 349) indicated that "correlational research attempts to
ermine whether, and to what degree, a relationship exists between two or more quantifiable
iables.” As this study does not attempt to exhibit causality, the correlational research design is
able for assessing statistically significant data analyses

3.2 Data collection instruments

Emotional intelligence is an independent variable that is measured by a standardised
chometric scale - Schutte Self-Report Emotional Intelligence Test (SSEIT) or the Schutte
otional Intelligence Scale (SEIS). In contrast, academic performance, a dependent variable,

“reported grade points were collected for 4 core subjects among EFL students for a term, the
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ean grades were employed to correlate it with students’ EI scale. These subjects are tightly
mnected to language learning, such as academic writing (C1 level), English for specific
Irposes, scientific research methods in applied linguistics, and classroom management.
>ademic performance was assessed through the EFL students’ final grades in core relevant
bjects, due to the small sample size, to receive more reliable and accurate results.

This SSEIT is constructed in alignment with Salovey and Mayer’s (1990) EI model;
wwvever, it is closely tied with the EQ-I model of EI. The four EI dimensions are measured through
EIT, which includes perceiving emotions, utilising emotions, regulating one’s own emotions
d managing others’ emotions.

The Schutte's Self-Report Emotional Intelligence Test consists of 33 items, utilising scales
m 1 is assigned for strongly disagree, to 5 is strongly agree for responses. The responses are
nmed up, and a total score helps to infer data about participants’ EI levels (Schutte et al., 1998).
EIT shows high validity in measuring related constructs such as alexithymia, emotional
areness and recognising emotions, mood regulations, positive outlook or optimism, and impulse
braints. Furthermore, predicted academic performance in first-year college students and
nonstrated expected group differences in outcomes (Schutte et al., 1998).

The internal consistency is also found to be robust, and test-retest reliability also exhibited
mng correlations (Schutte et al., 1998). This measurement scale is designed to detect personal
elopment and is utilised for research. The study emphasises the validity and reliability of SEIS
research and clinical analyses; however, it is designed to assess self, therefore might infer

ally desirable responses and compromise the results.
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3.2.1 Sampling
The sample of this study is 30 EFL university students, which ensures their increased

>ability of involvement in introspective self-evaluation, which helps maintain the accuracy of
ta. A purposive sampling method was used in the study to recruit participants. This is a non-
pbability sampling that involves selecting participants based on predetermined characteristics.
n-probability means not every individual has a chance to be selected.

Purposive sampling, participants were employed intentionally based on their study
zree. The inclusion criteria involve: They should be bachelor's degree students; Next, the
ticipants had to be willing to complete the EI measuring questionnaire — SSEIT and agree to
licate their academic performance records. Thus, purposive sampling is suited best for
ticipant sampling, which increases the internal consistency.

3.2.2 Data collection procedure

The data was collected through an online questionnaire; in this way, accessibility and
rvenience of responses were maintained. Participants were selected employing a purposive
npling technique, ensuring their suitability inclusion criteria. An online questionnaire was sent
o online group chats, where students have access to respond. The questionnaire covered two
tions: 1. Informed consent, in which students were introduced to the purpose and process of
a collection and ethical considerations and were asked to provide their consent. 2. Data
lection instrument, in which students complete the SSEIT and provide their average academic
formance grades for four language learning subjecté. Data was collected through Google
ms. The first section provides transparent information about the purpose of the study, an
slanation of procedures, the ethical considerations, including the volunteer nature of the study,

1 the possibility to withdraw at any moment if participants find it necessary. The second
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€ion consists of two parts. First, they need to complete the form consists of EI measuring
*Stions with 5 Likert scale, which is the Schutte self-report emotional intelligence scale
+IS); second, they need to report their recent final grades for four core subjects.

3.2.3 The ethical considerations

The full anonymity and confidentiality are secured; participants’ responses are
>matically collected and protected in a Google form in the personal account of the researcher
@ a password. To provide sufficient time for data collection, respondents have been given two
ks to respond; participation was voluntary, and overall, only 30 students participated in the
Iy.

All ethical considerations are strictly maintained, participants’ ages are above 18, and

1 collection consists of pre-determined questions, which were also used for adolescents in the
7ious studies, so it indicates the age appropriateness of questionnaires and absence of any
sitive information contained in the EI measuring tool. Participants were assured anonymity of

r responses and securing them strictly confidential.
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CHAPTER 4
Results and discussion
4.1 Research analysis
This study collected data using a self-assessed questionnaire to measure emotional
Iligence (EI) and reports regarding students’ academic performance from EFL students in
akhstan. The study aims to understand the correlation between EI and academic success
mg EFL students. Schute Emotional Intelligence Test (SSEIT) and self-reported grade points
e employed to reach the study aims.

This study investigates the research hypotheses that: 1. there is a significant correlation
veen EI and academic performance among EFL students; 2. emotional management
ificantly predicts academic performance among other EI dimensions. The study uses
elational and multiple regression analysis to infer results. These techniques were employed
termine the extent to which EI, the independent variable connected to academic
drmance, is a dependent variable. Overall, 30 observations were utilised for data analysis.

4.1.1 Correlational analysis results
Pearson’s linear correlation coefficient and Spearman’s monatomic correlation
ficient to ensure the reliability and robustness of the obtained results.
The results of Pearson’s linear correlation coefficient. The Pearson correlation
ficient (r) is used to understand the linear relationships between variables.
The results of Pearson analysis show that positive medium correlations between
ional intelligence (EI) and academic performance, with values r (28) =0.42, p = .022. A
5 value indicates that the results are unlikely due to random chance; consequently, the null

sthesis is rejected. In other words, the results confirm the statistical significance of
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"Trelations between EI and academic performance. A small p-value maintains high support for
€ alternative hypothesis (see Figure 1).

The test statistic ¢ (28) = 2.424, which exceeds the 95% confidence level, indicates the
©sence of robust evidence supporting the alternative hypothesis, thereby rejecting the null
MPothesis. The confidence interval falls within the [0.06613, 0.6754] category, which lacks

ro, thus confimming the correlations are absolute, statistically significant, and positive in the

Pulation.
Figure 1

The Scatter plot of relationships between academic performance and EI
Scatter plot of academic performance and |
emotional Intelligence !
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Figure 1 indicates the distribution of academic performance and emotional intelligence. It
pws the positive upward movement, which shows that higher El is associated with higher
ademic performance,.

Outlier analyses. The Tukey Fence method was used to assess the outliers. It reveals the
lue k=1.5. The results indicate that the independent variable (EI) does not contain outliers. An

tlier was detected in the dependent variable (academic performance) with the approximate
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L. dicators of 3.33%. Notwithstanding that, paired observations exhibit no outliers, having a
Linimum effect on correlations. These results demonstrate the reliability of the correlations.
Spearman’s rank correlation results. The Spearman’s correlation coefficient is used to
mAderstand the nonparametric correlations between the variables. It measures the weight and
Phamics of relationships, which is also insensitive to outliers.
The results of the analysis confirm a medium positive correlation between EI and
:ademic performance, r (28) =0.338, p = .067; however, statistically non-significant. A p-value
larger than the .05 threshold, which means the result cannot reject the assumption of the null
rpothesis. Thus, there is a possibility that sampling is due to random chance, and the
ixrelations are not statistically significant.
The t-test statistic results T = 1.9034 do not exceed the region of acceptance (£2.0484) at
2% confidence level, thereby it cannot reject the null hypothesis of absence of correlation at the
S level. The 95% confidence interval has zero ([-0.05293, 0.6397]), which indicates that the
rrelations are not statistically significant. In a nutshell, the positive medium correlation exists
tween students’ El levels and academic performance, but it is not significant enough to support
¢ existence of real correlations within the larger population.
Outlier analysis was assessed according to the Tukey Fence method, with k=1.5. It
ncludes the absence of outliers in both variables.
Assumption confirmation.
The Shapiro-Wilk test concludes the assumption of normality distribution, with #=0.960,
305 at the range of @=.05 in academic performance. Also, approximately the same results can

seen in EI The test reveals no statistically significant results, with W =0.966 and p =0.425,
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hich indicates that it does not fall outside the normal distribution significantly, thereby
mfirming the assumption of residuals being normally distributed.

Table 1

The Shapiro-Wilk assumption confirmation results
[ariable W-statistic p-value conclusion
\cademic performance 0.960 0.305 Normmnally distributed
inotional Intelligence _ 0.966 0.425 Normally distributed

Table 1 shows the normality of the distributions of the variables through the Shapiro-
ilk test. The results confirm the normality of distributions.

4.2 Multiple Regression results of the EI dimensions.

The regression analyses were utilised to investigate the relationship between each EI
mponent, using SSEIT, which is a tool that was used to collect data about students’ EI levels.
EEIT encompasses four dimensions, such as perception of emotions, regulation of emotions of
£ and others, and utilising of emotions. Therefore, there are four predictors which are
lependent variables. According to the results, managing others” emotions demonstrated higher
melations to academic performance.

The multiple regression analyses show that the correlation coefficient demonstrates a
iderate positive linear relationship between EI and academic performance, with a value of
iltiple R =0.52. R?= 0.27, meaning that only 27% of the variance has substantial explanatory
wer. The adjusted power explains .15.1% of the variance, which is relatively below the
rage variance. The standard error indicates 8.124, suggesting a moderate array of residuals.

» sample size is 30. The adjusted R implies that the results are statistically significant enough

eneralise.
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The ANOVA results. Statistical significance indicator shows low predictive power, with
&trics of F=2.3, p-value of .088, which is larger than the standard threshold of .05.
&vertheless, it is significant at the 10% level on the small scale. In other words, the F-statistic
Chibits some predictive power, particularly considering that the sample size is small (=30} (
= Table 2).

Table 2

ANOVA results of multiple regression analyses

ypource Df SS MS F Significance F
 egression 4 604.70 151.17 2.29 0.0878
 esidual 25 1650.00 66.00 s .

[otal 29 2254.70 : . N

Table 1 indicates that this regression model shows the four independent variables have a

"ssible weak impact on the academic performance of students; however, these relationships are

L: reliable.

Further multiple regression results reveal that the intercept is statistically significant,
th B = 47.85, p=0.0026. When the independent variables are zero, the expected value is
.85. This lays the ground value, which is the impact of predictors (see Table 3).

Perception of emotions. The correlation coefficient indicates that the perception of
iotions does not correlate with academic performance, with a value of -0.32. Particularly, for
ery 1 unit increase in perception of emotions, a 0.32-unit decrease is attributed. Furthermore,

+ statistical significance indicates a p-value of 0.51, meaning that the predictor influence is not
tistically significant. Overall, the results indicate a negative correlation between perception of
otions and academic performance; the small p-value does not indicate an important and

iable association within the population (see Table 3).
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Managing one’s own emotions, Furthermore, this study examines managing one’s own
lFl‘\otions, which encompasses intrapersonal skills. The results show that managing personal
‘Fnotions is correlated with academic performance at a positive moderate level. The EI
| ension - managing one’s own emotions explains 0.54 of the influence on academic

ormance. However, it is not statistically significant; a p-value of 0.4 indicates insufficiency

evidence to conclude a substantial impact on the outcome of the dependent variable ( see
ble 3).

Managing others’ emotions. The coefficient indicates a number of 0.85 with the p-value
[ 0.13, exhibiting positive but moderate associations between managing others’ emotions and
tademic performance. This relationship is the strongest among in comparison to other variables,
pwever, it is not statistically significant, with a p-value of 0.13. However, among the other
priables, it has shown the closest predictive explanatory power (Table 3).
Emotional Utilisation. The correlation coefficient is .07, and the p-value of 0.89, which
dicates a lower level of correlation between variables. The p-value is higher than the threshold

.05, which is statistically not significant. Overall, it means the correlations between the

’i.lisation of emotions and academic performance are minimal, and the null hypothesis cannot
‘mjected. The associations between the variables are not substantial and reliable (see Table 3).

Table 3

The results of multiple regression analyses

edictors B(Coefficient) SE T p-value  95% CI
ercept 47.85 1433 334  0.003 18.34-77.37
rception -0.32 047 -0.67 0.509 -1.30-0.66
maging own em-s 0.54 062 087 0.392 -0.73-1.81
maging others’em-s  0.85 055 156 0.132 -0.28-1.98
Lisation 0.07 0.50 0.13  0.895 -0.96-1.09
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Table 3 indicates that the independent variables — perception of emotions weakly
sively correlate, and utilisation of emotions is weakly positively associated with academic

Lu-fqrmance, while managing one’s own and others’ emotions have moderate positive

arrelations. However, all these variables are not statistically significant, as p-values are above

The overall outcome of the multiple regression demonstrated the absence of real
atory power among the four components of EI, specifically, perception of emotions,
ing one’s own emotions, managing others’ emotions, and utilisation of emotions among

uate EFL students. The model explains that 27 per cent of academic performance is

p=1

icted by EI dimensions, despite not reaching the statistical significance of .0S.

Managing others’ emotions exhibits the most meaningful and robust relationship with

mic outcomes.

4.3 Discussion

This current study aimed to examine the correlations between emotional intelligence
level (EI) and academic performance scale among EFL students. Additionally, it calculates
the correlations of each EI component with academic performance, namely, students’ ability
to perceive and appraise emotions, manage their own emotions, manage others’ emotions, and
utilise emotions. To correlate these variables used students’ self-reported grade points and
Schutte’s Self-reported Emotional Intelligence Scale (SSEIS) were used. The data was
collected through online questionnaires. It consisted of three stages: collection of the consent

letters, 33 question items on determining EI levels of students, and a self-report of students’

academic performance grades.
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mpported by other studies, such as the meta-analyses by MacCan et al. (2020) with p = 0.20,
mlicating a positive moderate correlation, whereas another study by Sanchez-Alvarez et al,
P020) demonstrates that Elhasa weak to positive predictive power in attributing to academic
pocess. Results of Pearson’s and Spearman’s correlation coefficients concluded that there is a
msitive correlation, but at a moderate level. The previous studies affirm the positive association
hween EI and academic performance, including Almegewly et al. (2022), Quilez-Robres et
L 2023), Shengyao et al. (2024), Puertas Molero et al. (2019).

Despite the large-scale studies confirming the positive predictive power of EI in
Fpmving academic performance. Some studies deny these claims, arguing that the EI
isociation with academic performance is inconsistent and even negligible in certain contexts,
Empromising the statistical and practical significance of the correlations between tﬁese two
miables. For instance, some studies indicate that personality traits such as conscientiousness or
ker cognitive abilities might overlap with these relationships or have a stronger value in
edicting academic performance than EI (Jahan et al., 2022). Nevertheless, the reasons for these
sdies showing differing conclusions from the current study might lie in using mixed
tthodological approaches despite some using self-reported measuring instruments such as
HS; the results primarily contribute to the ability (e.g., MSCEIT) and trait models of EI, also
¢ impossibility of rejecting the contextual and demographic discrepancies (MacCan et al.,2020;
pssainy & Al Wahaibi, 2023).

Furthermore, it is important to note that these studies use different data collection tools in
+ methodology part, therefore, studies employed various data collection tools, which can

mpromise the results or might influence the reliability and accuracy of the effects. However,

dies affirm the reliability of the results employed by SEIS. O’Connor et al. (2019) claim that
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j SEIS has high intemal consistency, with Cronbach's alpha coefficients ranging from a =
R2-0.90 and test-retest reliability.

In addition, more and more new studies support the vital role of emotional constituents in
pdemic settings, claiming that emotional regulations are linked to improved psychological
fi-being, which has a general positive influence on further development of students in
Kational settings (Wang& Yan 2018; Hussainy & Wahaibi, 2023). A study using Schutte’s
ptional intelligence scale (SEIS) conducted by Mohammadi Orangi et al. (2022) claims that
fe is a robust relationship between EI and motor competence among 540 students. These
(lis indicate the significant level of validity and reliability of SEIS or SREIT. Overall, there
jcontradictory views in ensuring EI correlation to academic performance; the dispute seems
{10 extinguish, while the current study proves that EI is moderately positively correlated to
gEemic performance. Highlighting that EI is context-dependent, this study contributes to
ferstanding deeply the correlations between EI and academic success in the Kazakhstani
per education contexts.

Statistical significance of the study. Despite the current study showing statistical
giﬁcance of data, a discrepancy is seen in the practical significance. There are some subtleties
tonsider in a full comprehension of research results. One of them is that the statistical
mificance of the study reveals that students with elevated EI can have better academic
ﬁ:omes; however, the practical application might not yield the same expectations. If it is
terved closely, the regression coefficient of the data indicates that for each 1-unit increase in
there is to upward increase of 0.26 units. Considering that academic performance is measured

Bt scale, each 1-unit increase in EI only improves academic performance at a modest level.

+ relationships are statistically significant; however, they might not be practically significant,
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» demands further empirical, evidence-based research to understand the practical
Fcance of the relationships between these variables.

EI dimensions influencing academic performance. Multiple regression analyses reveal
e model explains 26.8% of the variance; however, the correlations might be due to random
oe, with the p-value being larger than the required number, which means that it is not
rient to generalise to a larger population. To be precise, the EI component — managing
S emotions indicated the strongest positive impact among other components, with the value
IS, similarly, managing own emotions is also moderately positively connected to academic
Mmance, with the value of 0.54. However, utilisation and perception of emotions are
mated with academic achievement at the weak to moderate positive extent. These results are
ent with the prior studies, for instance, an evidence-based study by Parker et al. (2004),
| concluded that several EI dimensions have robust correlations with academic
rement, with a sample size of 372. However, the utilisation of emotions in this current
concluded that the association is marginal, while in the study by El Seifi et al.(2023)
tion of emotions and the ability to manage emotions have meaningful and reliable
ations. According to Downey et al. (2008) higher academic performance is linked to higher
of EL They confirm that subscales such as managing and controlling emotions have more
tive value in achieving academic success in subjects like maths and science, while
tanding emotions pertains to art and geography. However, the number of studies on each
sion of emotional regulation is insufficient to make an explicit inference. Precisely,
ing one’s own and others’ emotions is prominently associated with academic success;

motional regulation helps students reduce stress and improve their resistance, and

i Scanned with !
i & CamScanner’;


https://v3.camscanner.com/user/download

56

ﬁonal skills are necessary for collaborative activities and communication. Higher levels
¢ption and utilisation of emotions contribute to understanding and navigating emotions.
43.1 Implications for practice
It draws several implications for further studies, highlighting the importance of
ing ET improvement training within the institutions, considering individualised EI
for students with special needs, to enhance the peer and student-teacher relationships
atal involvement and make regulations in educational policy.
EI training implementation. According to the results of this study and based on the
i studies® outcomes, EI strengthens the academic pursuit of success. EI training
tes to improving students’ ability to understand, manage, and navigate emotions, and
their emotional and social awareness. Research indicates that EI training significantly
d students’ academic outcomes. Therefore, universities and schools should take into
ation implementing EI training into their educational programs.
ntegrating EI in the curriculum and the mere ability to acknowledge and understand
=1p to create a conducive environment for learning and improve the students’ leaming
At also contributes to better communication skills and collaboration within the classroom
~oved student-teacher relationships.
“eacher training. Considering that EI plays an important role in communication and
g teacher-student relationships, teaching EI for pre-service and practising teachers is
. Educators with higher levels of EI create a positive learning environment, which is
1 in increasing students’ emotional awareness, emotional management, additionally,

@pacts the academic performance of learners.
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1 ndi\'idualised learning programs. Integrating EI teaching in educational programs can
< sadents with different mental disorders and special needs. EI training classes benefit
gﬁs who struggle with anxiety, stress, and depression (Augusto-Landa et al.(2024); Kaushal
2023). In addition, disorders such as autism spectrum disorder (ASD) and ADHD.

Rer Alam,
Restance, a study by Rahmawati & Rahmatullah (2024) indicate that children’s emotional
Bizence with ASD improved significantly through emotional training interventions.
Improved peer relationships. Increasing students’ emotional awareness and

ement helps students to build improved peer relationships and increase their
Ranication skills, which is conducive to learning and collaboration and decreases bullying at
&. According to Giiler & Turan (2022), El explains a small variance of improved peer
maships. This study further develops the notion that higher El levels are linked to better
mmicative skills, problem-solving, and building stronger relationships. Tabash et al.(2023)
«nfirm that enhanced peer interactions improve the academic performance of students.

Parental involvement through EI training programs. These programs help parents
mnderstand their children in the home environment. It helps better cope with stress and
aging situations, and build relationships that can be trusted and safe, which in turn, prevent
=d stress, depression and misunderstanding between parent and child relationships.

Policy development. Unfortunately, the school curriculum consists of improving
its’ cognitive skills and knowledge, and to this day, the educational system disregards the
tance of non-cognitive factors such as EI that influence students’ academic performance.

Jore, implementing EI teaching into the curriculum is important, as it is found that it

ses students’ academic attainment and positively impacts their overall well-being.
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}}2 Limitations of the study
yhough this study contributes to a better understanding of the role of El in academic
R

1S it has several limitations. One of the shortcomings of the study is a comparably

nenple size, which compromises the generalisability of the results to a larger population of

gan. Despite the results being consistent with previous studies cross-culturally, the larger
Nze would jncrease the inclusion of diverse perspectives and yield more reliable and
“data,

“henext factor that limits this study it was conducted with EFL students in a university
Sutan, Which compromises the diversity of the perspectives. Prior studies confirmed that
Sultural ang contextual factors impact students’ ability to understand and express

S tilf-‘-nefol-e, further studies should acknowledge and encompass different contexts within

an, Considering demographical factors, socio-economic backgrounds, mental state of

:ipantS, and parental involvement, which impact students’ academic performance

* with their ability to emotional regulations.

<nother factor that questions the validity of the results is the sampling method. The

® sampling method was employed for the collection of participants. In particular, the
“eliant on the inclusion of only certain categories of participants, meaning that the study
to bias in the sampling and may not capture the full volatility of emotional intelligence
Smic success.

llnher, data collection was grounded on the established questionnaire of Schutte’s self-
Emotional Intelligence Scale (SSEIT); however, this questionnaire, which consists of 33

"eliant on students’ self-reports. Specifically, the possibility of socially desirable and
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elf-assessment reports is higher than when using other data collection techniques,
 the accuracy of the data, despite the prior studies confirming the reliability of SSEIT.
Another issue is that the nature of the study is cross-sectional, meaning it cannot draw
ferences. The results of the study show the possibility of EI predicting academic

nce, but it does not conclude the presence of a causal impact.
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CHAPTER §
Conclusion
fhe purpose of the study was to investigate the correlations between emotional
e (EI) and academic performance among EFL students. The outcome of the study
s that EJ is associated with academic performance at a positive but moderate level. The
{the study is a quantitative correlational method. Data was collected using Schutte’s
orted Emotional Intelligence Test (SSEIT), and prior studies and analyses confirm the
fy and validity of this current measurement tool. The findings indicate the probability of
sful relationships between EI and academic achievement.
The results contribute té the emerging interest in the field of non-cognitive factors
g students’ learning outcomes, particularly in Kazakhstan. Emotional Intelligence (EI)
a gaining attention in diverse fields of science, particularly in education, as it has a
+ impact on dealing with emotions. EI training helps students, along with teachers, to
and direct emotions in the proper flow. Integrating EI teaching in the curriculum,
ing workshops, and educational programs can help students and teachers build positive
aningful relationships, avoid misunderstandings, and harness emotions for achieving
¢ outcomes.
Despite the results of the current study aligning with prior studies, it has limitations
ought to be acknowledged. The study was conducted among EFL master students in
nstan, with a sample size of 30. The sample size is minimal for the quantitative nature of
dy; therefore, this is insufficient to draw broad conclusions. Additionally, the data was

ed through self-reported data, which might also weaken the reliability of the data.
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he further studies must consider involving various cultural and contextual information,
'knmgraphic data with a greater number of participants, longitudinal and experimental,
!A'ased studies using various data collection designs.

5.1  Implications for future studies
fhe results indicate the meaningful correlations between EI and academic performance;
+there are a few factors that further studies need to consider and utilise.
)ne of the important things to consider is the methodology part, using diverse sampling
1and data collection tools.
Mhere are diverse established instrumental tools that help to measure the EI levels of the
mts, in line with each type of EI model, such as the trait EI model and the ability EI

md mixed EI models. The various models might be used to obtain accurate and credible

rarthermore, future studies should also concentrate not solely on quantitative data but
lement qualitative data, such as observations or open-ended surveys, which helps to gain
meaningful comprehension of the EI’s impact on academic achievement.

n addition, future studies should coﬁsider including a broader sample size from diverse
mnds, which helps to infer more solid and generalisable data, considering the

rphic factors, socio-economic status, linguistic and cultural backgrounds across

stan. The limited number of prior studies in Kazakhstan with different factors impacting
its shows the necessity of further broad, large-scale data collection and analyses. It would
>ollect generalisable and broad data, consequently, with the chance of improving

* well-being and learning process equally.
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mesides, new studies should involve conducting longitudinal studies to comprehend the

{ { intelli ining or enhancement tools to reach academic achievement
~ftMotional intelligence training d

farove the Jearning Process in order to observe how dynamics change in enhancing

Ral awapepess and its impact on academic performance.

\dditionauy, to investigate the real substantial impact of EI training on academic
Raent ap, dp sychological welfare, further empirical and interventional studies are
entia]

Lastly, future research should investigate the mediating and moderating factors, such as

i MOtivatjon levels, stress, teacher and parental support, which interfere with EI that
Rcademic performance.

Bese implications can help to create theoretical foundations in the field of psychological

Rd practical applications in educational policies, and integrate into the school

.
5.2 Recommendations
k=sed on the inferences of the current study, it proposes several recommendations on
@pplications and is grounded on further research.
1. Integrate EI training in the curriculum. Integrating EI in the educational

Fams helps to increase students’ capability to understand, navigate and control emotions;
kances students’ ability to cope with the challenges and stress, develop resistance, and
Personal skills such as communicative and collaborative qualities.

2. Teacher training. Providing professional training programs for teachers in

ttional institutions would help enhance their emotional regulation skills, further develop
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'r_smdent relationships and contribute to building a conducive environment for
Ns.

3. Promote Parental Involvement. Parental involvement has a positive impact on
}’Ping EI skills, such as understanding, regulating, and controlling emotions.
grging students and validating emotions increases students’ motivation and coping
anisms,

4. Design culturally relevant EI training programs. Studies confirm that diverse
sl niqueness has a direct impact on people’s perception of emotions and the way
¢ express them; therefore, it is important to conduct large-scale research that

jpasses the cultural and contextual variance and create EI training educational

ms at various levels.

5. Promote Future Research. Subsequent research is needed to investigate studies
volve larger sample sizes, include various geographic ranges, and endorse longitudinal
apirical methodologies to quantitative and qualitative methods to understand the long-

mpact and causal associations between emotional intelligence and academic

©ment,
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Appendix A

Schutte Self-Report Emotional Intelligence Scale

~jease indicate how much you agree with each of the following statements using

A N

Nisagree

&ree nor disagree

agree
oy when to speak about my personal problems to others.

1 I am faced with obstacles, I remember times I faced similar obstacles and overcame

ect that I will do well on most things I try.

= people find it easy to confide in me.

d@ it hard to understand the non-verbal messages of other people. (Reverse scored)

1= of the major events of my life have led me to re-evaluate what is important and not
ortant.

ea my mood changes, I see new possibilities.

ptions are one of the things that make my life worth living.

m aware of my emotions as | experience them.

apect good things to happen.

fke to share my emotions with others.

[een T experience a positive emotion, I know how to make it last.
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@< events others enjoy.

ot activities that make me happy.

®eare of the non-verbal messages I send to others,

amt myself in a way that makes a good impression on others,

X am in a positive mood, solving problems is casy for e,

»Xing at their facial expressions, I recognize the emotions people are experiencing,
* why my emotions change.

lamina positive mood, I am able to come up with new ideas.

' control over my emotions.

ly recognize my emotions as I experience them.

ivate myself by imagining a good outcome to tasks I take on.

jpliment others when they have done something well.

aware of the non-verbal messages other people send.

a another person tells me about an important event in their life, I almost feel as
gh I have experienced this event myself.

a I feel a change in emotions, I tend to come up with new ideas.

= I am faced with a challenge, I give up because I believe I will fail. (Reverse scored)
»w what other people are feeling just by looking at them.

& other people feel better when they are down.

= good moods to help myself keep trying in the face of obstacles.

m tell how people are feeling by listening to the tone of their voice.

s difficult for me to understand why people feel the way they do. (Reverse scored)
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Appendix B
Ethics committee response

mank you for filling out Ethics Self-assessment Form @i v«

Lo [V -
pessacch Ethics Commiittee «no reply eme.coms | ibe o Ape 1, 637AM

-

Hi Talshyn,

We've received your submission, Based on the information you
provided, you don't need to apply for Ethics Review and you can
continue with your research project.

Thank you
Research Ethics Committes

Ont-out
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Appendix

Consent to Participate in Research
!l‘l'Q

gire is part of a master's thesis project that aims to examine students' emotional
1 levels and its correlation with academic achievement. Participation is voluntary,
W your responses will be used solely for academic research purposes. The

consists of questions related to emotions and academic achievement.

1 invited to take part in an interview as part of this study. Thank you in advance for

¢ 10 read this information sheet.

istudy aims to identify the correlation between emotional intelligence (EI) and
ievement. Investigating the influence of EI on students' cognitive abilities and
formance helps to deepen the understanding of non-cognitive factors in education

a theoretical basis for future studies.

Selection: You have been selected for this study based on your enrollment in one of
o a small town. The questionnaire will be conducted online with the participation of

ar involvement is very important for the outcome of this study.

»e questionnaire is expected to take approximately 10-15 minutes, though you may

me if needed.

lenefits: There are no risks associated with participating in this research, as it is not
cause any harm to participants. Instead, it aims to gather students’ opinions and

+ Your participation will not affect your academic performance or grades. While there
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ALt you, your input may help improve understanding of fair assessment and aid

groving their teaching practices.

#* All data collected during the study that could identify you will be kept strictly
d disclosed only with your permission. Your responses will be presented
i the final results. Raw data will be securely stored, and no personal information

d in the final thesis or any publication.

draw: Participation in this study is completely voluntary. Your decision to
10t will not affect your future relationship with SDU University, You may

1 the study at any time without any obligation.

fMmation:

1y questions about the study, please feel free to contact me or my Supervisor:

lalsyn Zhabykbay
"akup Doganay (PhD, SDU University, Kazakhstan)
79586115

13009@sdu.edu.kz

to participate in this study, please complete the consent form below:

e read the information carefully;
e received full information about the purpose and procedures of the study before the
iew;

ree that my responses may be included in the research results;
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o that my data will only be used for this research;

Il,pmﬁcipate in this study.

)L O,

P

o copy of this consent form will be kept for your records.
jgt
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