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USING SONGS IN TEACHING INTERCULTURAL
COMMUNICATION

Abstract: This article clearly states Usage of songs in teaching
intercultural communication, especially the importance of songs in teaching
intercultural communication in a foreign language. Types and examples of
songs for teaching intercultural communication are presented. It is also shown
here that by using this method, language learning students can not only be
taught intercultural communication, but also get a lot of information about
other nationalities and enrich vocabulary through songs. During the language
learning process students learn the importance of intercultural communication
and the importance of paying attention to intercultural differences by listening
to songs. This shows that it is possible to compare differences in intercultural
communication between different nationalities by listening to songs and that it
is possible get a lot of information about other nationalities via songs.
Moreover, there is given information about points on which one should pay a
special attention during learning intercultural communication using songs.

Key words: intercultural communicative competence, intercultural
communication, culture, song.

Language cannot be detached from human’s life; it almost becomes air
tobreath. People can do many things such as sharing theirfeeling and setting
information, knowledge and anything they want by using language. It can
happenbecause language is a means of communication that “bridges” one’s
mind toothers’.

English becomes the mostwidely used in all over the world since most of the
source of knowledge is writtenin English and due to the process of
globalization communicating in English has become a need in all fields:
science, technology, culture, education, etc. For this reason, teaching in all
fields of education, has increased, given that most of the information needed in
different places and situations comes in this language. More and more
universities are aware of these processes, so that, they are interested to prepare
its students and new professionals not only in their specific areas, but also in a
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target language. Furthermore, teachers are also interested in improving English
students’ level. That is partially why my dissertation was focused on using
songs in teaching intercultural communication that is an essential issue to
develop students’ communication competence.

Despite the recommendations of the Common European Framework of
Reference for Languages and the national curricula for language teaching in
many countries, the focus of language learning and teacher education is still, to
a large extent, the development of grammatical and lexical competence.
However, a good knowledge of grammar rules, a rich vocabulary, a few
memorized speech acts and cultural facts will not sufficiently help non-native
speakers of a foreign language to socialize, negotiate or make friends in the
foreign language. Furthermore, native or near native fluency alone will not
necessarily help native or non-native speakers of a language to successfully
communicate with people from other cultures either.

Culture means different things to different people. It is closely tied to
socialization and linguistics reflects different social norms. Being able to
interpret body language is essential in understanding people around the world
as how one holds oneself is deeply ingrained in our very being; however,
verbal communication is the most visible and available expression of that
culture. Together, verbal and body language is the soul of the country and the
people who speak it.

Stereotyping can become dangerous if we give away our ability to see and
judge for ourselves to people who we think competent to overlook complex
situations. Possible reactions of the ‘stranger’ in a foreign culture may be the
following:

v’ isolation from the rest of society;

v’ idealizing, belittling, depreciating the unknown environment;

v' enforcement of one’s own attitudes onto the others;

v/ communication and interaction to create something new.

If the people in a society are unsure and badly informed about a
stranger, with little access to information and also little ability to interpret it,
they tend to depend on traditional, inflexible perspectives. Strangeness
becomes a threat. If people are sure enough of themselves and of their identity
and have sufficient possibilities and the ability to handle and interpret
information they are the ones who can win from experiences with the unknown
(the stranger).

The three dimensions in assessing ICC are:

1. “knowledge” in terms of collective memory, diversity in the ways of
living and the sociocultural context of the societies and cultures of the
communities in which a language is spoken. It refers to intercultural awareness
which involves the understanding of the relation (similarities and distinctive
differences) between the world of origin and the world of the target
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communities.

2. “Know-how” implies at the primary level that the learners are able
to function “linguistically” in the target language. Then, they should be able to
interact in different contexts of ways of living, to adjust to different contexts as
they integrate new experiences and use efficiently communicative competence.
Finally, they should develop abilities in order to be able to interpret and
negotiate interaction in terms of skills: social (types of conventions), living
(routine actions required for daily life), vocational and professional (mental
and 26 physical specialised actions to carry out the duties of employment) and
leisure (arts, crafts, sports, hobbies). At this stage, intercultural skills imply the
ability to use a variety of language strategies in order to communicate with
those from other cultures, as well as the capacity to overcome stereotyped
relationships.

3. “Being” is characterised by the attitudes, motivations, values, beliefs,
cognitive styles and personality linked to personal identity. Firstly, it involves
cultural competence based on cultural awareness and the understanding of
other cultures. It should then lead to critical competence, which requires the
appropriation of self-identity and the ability to accept and interpret other
cultures. Finally, it also implies a higher level of competence in terms of
transcultural competence, the valorisation of otherness and the integration of
other values than those of one's own culture. At this stage, the aim is to lead the
individual to accept the role of a cultural mediator in situations of tension,
misunderstanding or conflicts [1, Lussier, in 5].

Songs might be perceived by some teachers as time fillers, namely
activities that one performs when there are five or ten minutes left with nothing
to do. Other teachers might consider that songs are appropriate just for certain
levels (pre-school or elementary level) or not appropriate at all at school due to
the linguistic discourse used and message sent. Tim Murphey [2] states that
“music and songs is not really one of the conventional categories of language
study (grammar, vocabulary, composition, reading, listening comprehension,
conversation, etc.); but it can be the content matter of any of these categories
and we can focus on any, or many, of these areas when using songs.’”’ Songs
could replace, to a certain degree, the traditional teaching resources such as:
literature excerpts, course books, grammar books, etc.

A song could definitely be used in order to learn some grammar
structures, new vocabulary items and improve the four skills. But if one wants
to think out of the box and take into account the cultural specificity of the
target language, then that teacher would be concerned with aspects of language
that are generally neglected, or that at best tend to remain peripheral in course
materials: intercultural communication, connotation, idiom, the construction of
style and tone, rhetorical structure [3,p.427].

Murphey [2,p. 9-10] makes an interesting distinction between the
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reasons for which songs are listened to in everyday situations as opposed to a
learning environment. Therefore, Murphey indicates some purposes for
listening to songs on a daily basis

YV VYV

VVVVVYVYVYY

sing, hum, whistle, tap, and snap fingers while we listen

talk about music, lyrics, singer and video clips

use songs and music to set or change an atmosphere or mood

use music and song to make internal associations with the people,
places and times in our lives, so they become the personal soundtrack
of our lives and in a learning environment

study grammar

practice selective listening comprehension

read songs, articles, books for linguistic purposes

translate songs

write dialogues using the words of a song

do role-plays

dictate songs

use a song for gap-fill, cloze, or for correction

teach vocabulary

break the routine.

The differences are quite considerable, ranging from relaxation to

making the effort to learn a foreign learning. Therefore, the use of songs in
classrooms might confuse or demotivate students to a certain degree. By
focusing only on grammar, vocabulary and translations one might lose one’s
enthusiasm for sharing and listening to music. A more convenient approach
would be that of integrating music, culture and language in the same activity.

Songs present a powerful tool for language learning. No wonder that

the idea of using music in a language classroom receives more and more
attention by both researchers and practicing language teachers.

Therefore, they should be equipped with the following intercultural

skills, as suggested by the Common European Framework:

the ability to bring the culture of origin and the foreign culture into
relation with each other;

cultural sensitivity and the ability to identify and use a variety of
strategies for contact with those from other cultures;

the capacity to fulfil the role of cultural intermediary between one’s
own culture and the foreign culture and to deal effectively with
intercultural misunderstanding and conflict situations;

the ability to overcome stereotyped relationships” [2].

In other words, learners should get accustomed to culturally diverse

speech styles, should learn how to negotiate meaning, how to use in their
advantage pragmatic knowledge, and how to cope with non-verbal language.
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We could conclude this analysis of perspectives between the intricate
relationship language vs. culture with another more direct statement. The focus
of foreign language learning for general purposes resides in acquiring a set of
communicative skills, namely productive and receptive skills.
Before choosing a resource, the teacher should consider the following
perspectives:
Self-development:

¢ Do the materials also involve the learner’s emotions in the learning
process?

e Do the materials allow for the development of creative and critical
thinking skills?

¢ Do the materials allow scope for the development of a desirable set of
attitudes? e Do the materials involve the learners as human beings rather than
just language learners?

e Do the materials help build personality and learner voice and give
learners an understanding about themselves?

The content of a teaching resource should take into account criteria

such as authenticity and cultural sensitivity. Authenticity:

e Do the materials provide extensive exposure to authentic English
through purposeful reading and/or listening activities?

e Is the content realistic, reflecting topics and events and texts from the
real-world situations?

¢ Do the texts generate ‘real-life’ communication process?

Cultural sensitivity:

¢ Are the materials relevant/suitable/appropriate to the learners’ cultural
context and sensitive to their values and beliefs?

e Do the materials reflect awareness of and sensitivity to sociocultural
variation?

As regards the self-development criterion it can be stated that songs
definitely involve learners as human beings rather than just language learners.
Whether songs are associated with listening or reading activities, the target
language is used for communicative purposes and not for testing acquired
knowledge. Songs create emotions, feelings, attitudes towards something that
is valuable for the learner. Music tackles various topics ranging from love,
identity and freedom to war and politics etc.

We provide some examples of songs that can be listened to in order to
engage students in discussions about freedom, feelings or revolutions: Beatles -
All You Need is Love, Petula Clark - The Other Man's Grass (Is Always
Greener) or, Scorpions - Wind of change. Therefore, it is impossible not to be
receptive to music. Students who listen to music that is sung in English are
definitely exposed to authentic language use, to different accents, and to
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different cultural backgrounds. From this perspective, it can be stated that
music reflects sociocultural values and it can be used as a meaningful resource
both for observing language use and for generating passionate discussions.

Benefits of using Music

Studies have shown that music...

e improves concentration

e improves memory

e brings a sense of community to a group

e motivates learning

o relaxes people who are overwhelmed or stressed

o makes learning fun

e helps people absorb material

"Music stabilizes mental, physical and emotional rhythms to attain a
state of deep concentration and focus in which large amounts of content
information can be processed and learned.” Chris Brewer, Music and Learning

In order to create cultural texture, we must be careful not to portray the
culture as monolithic, nor to only teach the pleasant aspects. Activities and
songs should portray different aspects of the culture. In other words, we need
to 'sell' different views of the culture to our students. Introducing deliberate
contrasts within a culture can be useful. Some different 'selling points' are
contrasted below.

. Attractive vs. Shocking

. Similarities vs. Differences

. Dark aspects of culture vs. Bright
. Facts vs. Behaviour

. Historical vs. Modern

. Old people vs. Young people
. City life vs. Country life
. Stated beliefs vs. Actual behaviour

Conclusions

1. The way of using songs in the classroom stimulates the students’
awareness of understanding different cultural backgrounds, traditions, music
styles, as well as improve their language use and accents energizing students
and rewarding good work and behavior.

2.The careful and attractive combination of music and songs can
represent a highly effective way of teaching foreign language and make the
process challenging, facilitating correct pronunciation, listening and language
comprehension skills as well as motivately restless students.

3. Teaching English language with songs is extremely efficient in
teaching process because it develops and livens up all the language skills

4. Songs and poetry can be used for a wide variety of ESL learning and
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teaching activities. They can start or stimulate discussions on a topic or even
become the centre of debate. This is especially true of songs that develop a
particular theme.

5. Through a series of practical examples, the effective experience
shows participants an interesting and entertaining way of using and exploiting
various songs in the classroom as well as performing for their peers.

6. Using songs regularly at the foreign language learning process is a
very important way of being closely connected with the language environment
and help explain a difficult topic.

7. The presence of music at a language learning process develops the
individual growth of the students and interactivity bringing them out of their’’
shells’’.

8. The songs and lyrics must be chosen that are good to listen to- not a
laud, earsplitting background score overlapping the singer’s voice, rather soft
renderings with each word, each syllable being clearly articled.

9. Music is an amazing tool for teaching languages. It can serve a
variety of functions in the classroom as well as at home. Music can set a mood.
Music can signal a transition from one activity to another. Music can be a
bonding experience.

Reference:
1 Buttjes D. Teaching foreign language and culture: Social impact and
political significance // Language Learning Journal. — 1990. — P. 53-57
2 Murphey Tim. Music and Song, Resource books for Teachers / Murphey
Tim. Series editor Alan Maley. — Oxford: Oxford University Publishing, 1993.
- p.5-12
3 Pulverness Allan. Materials for cultural awareness, in: Brian Tomlinson,
(Ed.): Developing Materials for language Teaching / Pulverness Allan. —
London & New York, 2003. — p. 426-429
4 Murphey Tim. Music and Song: Resource books for Teachers / Murphey
Tim. Series editor Alan Maley. — Oxford: Oxford University Publishing, 1993.
-p-9-10

P.E. EpMeKOBal, C.b. Ty.11e11013a1
! Cyneuman [emupen Yuusepcumemi, Kackenen, Kazaxcman

MOJIEHUETAPAJBIK KOMMYHUKALIUSIHBI OKBITY A
OHJEPIIH KOJJAHBLTYBI

Anaarna: bepinreH makamaga MOJCHHETAPAIBIK KOMMYHUKAIMSHBI
OKBITYJla OHJIEPAIH KOJIaHBUIYBI, dcipece IIeT TUNHAEC MOJACHUETAPAIIBIK
KOMMYHHKAITUSHBI OKBITY/Ia OHACPIIH MAaHbBI3IBUIBIFEl AlTBIIBIN KA3bLIFaH.
MojeHrueTapaliblK  KOMMYHHKAITUSHBI ~ OKBITYJa  OHJCPAIHTYpPJEpl  MEH
MbIcaigapel  Oepinred. Ocbl omicTi KOJNAAaHA OTBIPBIN, TUT MEHIEpYIIi
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OKYIIBUIAPJIBIH MOJCHUETAPANIBIK KOMMYHHMKAIMSIHBI MEHIepyJepiMeH KaTap
OH apKBUIBI ©3T¢ VIT KaNIbl KONITETEH MAJIIMET ajyFa 0OJIATBIHBIH JKOHE CO3JIIK
KOpBIH JKaKcapTyra OoJaTbIHIBIFbIKepceTureH. OKYIIBIHBIH Tl YHpeHyiHae
MOJICHUETAPAIIBIK KOMMYHHKAINSHBIH MaHBI3/bI €KEHI KoHE 0acKa YITTapaIbIH
OHIH  TBHIHAAFaHIA  e3re  YITTap  apachblHIAFbl  MOJCHUETAapabIK
KOMMYHUKAIIUSHBIH ~ aibIpMalIbUIBIKTaphIHA MOH Oepy KepeK eKeHIITiH
yiipeHeni. OH apKbUIbl ©3r¢ YIT Typajbl YHpPeHyre OONaThIHBIH KOHE SHAEP.Ii
THIHJIAFaH/a ©3T¢ YITTap apachlHAa MOJACHHETApalblK KOMMYHHUKAIMSHBIH
allBIPMaIIBUIBIKTApBIH CANIBICTHIPa aJlaThIHABIFBI OasgHanaabl. CoHbIMeH Oipre
MOJICHHETapaIIBIK KOMMYHUKAIHSTHBI OKBITYZIa OHJEPAIH
KOJITaHBUTYOAphICHIH/IA KaHJall MyHKTTEpre Hazap ayAapy KEpekTiri Typaibl
MOJIIMETTEP KOPCETUITEH.

Kiar ce3gep: moneHueTapaiablK KOMMYHHKATHUBTIK KY3BIPETTLTIK,
MOJICHUETAPAITBIK KaphIM-KaThIHAC, MOJICHUET, OyEH.

P.E. EpMeKOBal, C.b. Ty.11e11013a1
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HCIOJb30BAHUE MECEH B OBYYEHUU MEXKYJbTYPHOM
KOMMYHHUKAIIUU

AHHOTamusA: B gaHHOW craThe TMpencTaBieH Marepuan 1o
UCTIOJIb30BAHUIO TIECEH B OOYYEHHUH MEXKYJIbTYpHOH KOMMYHHKAIIUH,
0COOCHHO BaXHOCTH TIECEH MPHU 00yIEHUHN MEXKYJIBTYPHOW KOMMYHHKAITH Ha
MHOCTpaHHOM si3bIke. [IpHuBeneHbl BUABI M MPHUMEPHI MeceH s OO0y4eHUH
MEXKYJIbTYPHOH KOMMYHHMKAIUH. TakK IMOKa3aHO, YTO C IMOMOIIBIO JaHHOTO
METOa YYCHHWKOB, HW3YYAIOUIMX S3bIK, MOXHO HE TOJIBKO OOYy4YHUTh
MEXKYJIbTYPHOH KOMMYHHMKALIMH, HO ¥ TIOJIYYUTh MHOKECTBO MH(OpManuu o
JPYTruX HAIlMOHAJIBHOCTSAX M O0OTaTUTh CIOBAPHBIN 3amac Ojaroaapst MecHs;M.
B mporecce n3yueHns si3pIka Y4€HHKH OCBAaMBAIOT BaKHOCTh MEKKYIbTYPHOM
KOMMYHHKAIlMM ¥  B&XHOCTh OOpallleHUss BHUMaHMS Ha  PaziIHyuus
MEXKyJIbTYPHOH KOMMYHHMKAIMM BO BPEMS MPOCIYIIMBAaHUS TIECEH. 3/eCh
MIOKA3aHO, YTO MOXKHO CPAaBHUTH Pa3IM4Ms MEXKKYIbTYPHOM KOMMYHUKALIUU
MEXy Pa3IMYHbBIMH HAIIMOHAJIBHOCTSAMH BO BpEeMs HPOCITYIINBAHMS MECEH U
YTO MOXXHO IMOJYYUTh MHOIO HH(OpPMAIMM O APYrUX HAIMOHAIBHOCTSIX
Onaronaps mecHsM. Taxoke 371ech IPUBEICHBI TaHHBIE O TOM, Ha KaKHe MyHKTHI
HYXHO oOpamarb oco0oe BHUMaHHE BO BpeMsi OOyUeHHsS] MEXKYIbTYpPHOMH
KOMMYHUKAIIH, HCIIOJIb3YsI TECHH.

KawueBblie ciaoBa: MEXKYJIbTypHas KOMMYHHKaTHBHAs
KOMIIETEHTHOCTh, MEKKYJIBTYpHasi KOMMYHUKAIIUS, KYJIbTypa, My3bIKa.

FTAXP 16.31
7K.O. HoraiiGaeBa', O.JK. Bacray6aesa’

13



