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Abstract

This dissertation focuses on examining how English teachers develop reading skills of primary
EFL learners in public schools in Kazakhstan. This qualitative study was carried out using semi-
structured interviews with 15 English teachers working in primary public schools across Almaty,
Kazakhstan. The findings suggest that a lot of English teachers use the phonics method to teach
reading to primary school learners. Teachers find the phonics method to be more effective than
other methods. The results of the study indicate that teacher training and gaining experience in the
primary EFL classroom play the biggest role in teaching reading better. Teacher training programs
should pay more attention to teaching methods aimed at primary EFL learners. The phonics

method should be part of the English teacher-training curriculum.

Keywords: teaching reading, English teachers, phonics method, primary EFL.



AHaarna

Bbyn nuccepranus Kasakcrangarsl opta MEKTENTepAe aFbUIIIBIH TiJi MyFaTiMJIEpPiHiH MIET T
cabaKTapbIH/Ia OKYIIBUIAPIbIH OKY JaFIbUIapbIH KaJall JaMBITaThIHBIH 3€PTTEYre OarbITTaIa bl
CanainsIk 3epTTey AMaThl KaJIaChIHAAFBl OPTa MEKTENTEPiHIH OacTaybIll ChIHBINTApaa cabakK
OepetiH 15 aFpUIIIBIH TUTI MyFaliMAEPIHEH KapThUIail KYPBUIBIMAAIFAaH CyX0aT aly apKbUIbI
KYpPrizuiai. 3epTrey HOTHXKeNepi KONTEeTeH aFbUILIBIH TUTi MyFajlimMepi 6acTayblll ChIHBIITApbIHA
aFBUTIIBIH TUTIHJIE OKY/BI YHpeTy YIIiH phonics o/1iciH KOJIAaHATBIHBIH KOpCceTTi. MyFamiMiep
yurid phonics azici THiMAIpeK OOJIBIN TaOBUIATHIHBI AHBIKTAJIbI. bacTaysblIll ChIHBINITAPBIHIA
aFbUTIIBIH TUTIHIIE cabak Oepyae MyFaliMAepAiH JalbIHIBIFBl MEH TOKIPUOECIHIH MaHBI3BI 30P
exeHi TyxbIpeiMaanasl. Ller Tini myramimaepai AaibiHIayja 0acTaybIll ChIHBINITAPbIHA apHAIFaH
omictepre kebipek MoH OepreH xeH. Phonics of1ici aFbUTIIBIH T MyFaTIMACPIH Aasipiay

OarmapramachIHbIH Oip 0eJiri 00Iysl Kepek.

Kiar ce3nep: okybl yiipeTy, aFbUILIBIH T1JI1 MyFaniMJiepi, phonics aiici, 6actaybli

CBIHBITITApbIHA aF bIIIBIH TiN1H OKBITY



AHHOTANUA

Ora auccepTanys MOCBALICHA U3YYEHHUIO TOr0, KaK YUYUTENsl aHIJIMHCKOIO SA3bIKa
Pa3BUBAIOT HABBIKM YTCHUS Y YYAIUXCs HAYaIbHBIX KJIACCOB aHIVIMMCKOTO S3bIKa KaK
MHOCTPAaHHOTO B TOCYJapCTBEHHBIX IKoax Ka3axcTana. To KaueCTBEHHOE HCCIIeJOBaHUE OBLIO
IIPOBEJIEHO € UCIOJIb30BAaHUEM MOIYCTPYKTYPUPOBAHHBIX HHTEPBBIO € 15 yuutensamu
AHTJIMKCKOTO SI3bIKa, paOOTAIOIIMMH B HaYaJIbHBIX TOCYJapCTBEHHBIX IIKoIax Ka3axcrana B
ropojie AnmMatel. Pe3yabTaThl HOKa3bpIBatOT, YTO MHOTHE YUUTEIIS aHTJIMHCKOTO S3bIKa
MCTOIB3YIOT MeTOoA phonics Ayt 00y4YeHHUsI YTEHUIO YYAIIUXCS HAYaIbHOW IIKOJIBI. Y YUTEIs
CUHUTAIOT, YTO MeTO PhoNics Gosee r3ddekTrBeH, YeM apyrue MeToabl. MccnenoBanust
MOKa3bIBAIOT, YTO MOJATOTOBKA YUUTEJICH U MPUOOPETEHHE OIBITA B KIIACCE HAYAIIbHOTO
AHTJIMICKOTO SI3bIKA KaK MHOCTPAHHOT'O UTPAIOT CaMylo OOJIBIIYIO POJIb B YIIyUIIEHUH O0yUEeHHUSI
4yTeHU10. B nporpaMmax noJAroToBKU yuuTENEH CleIyeT yAEIsITh O0Nbllie BHUMAHUS METOJaM
0o0y4eHusi, OpUEHTUPOBAHHBIM Ha YYalllUXCsl HAYaJIbHOIO YPOBHS M3y4YalolUil aHTJIMHCKUI SI3BIK.

Meton phonics 1omkeH ObITh YacThbi0 Y4eOHOM MporpamMmbl AJisl yUUTENIEeNH aHTTIMHCKOTO S3bIKA.

KiroueBble cjioBa: 00yueHHE YTCHHIO, TPEITOIaBaTeId aHTJIMHCKOTO sA3bIKa, MeTO ] Phonics,

HayaJlbHOE 00y4YEeHHE aHTJINHCKOMY S3BIKY.



1. Introduction

The first years of teaching reading are found to matter to students’ achievement (Azam &
Kingdon, 2015; Weidman & Nurshatayeva, 2018). Primary school students’ experiences of
learning to recognize and pronounce letters and words is important. Schmoker (2008) mentions
that young learners have a unique pathway of acquiring reading skills. In the work of Kelly
(2007), reading is mentioned as an active process as readers tend to interact with the printed words
and comprehend the idea of an author. Palincsar, Peterson, and Simington (2009) identified
strategic, interactive sides of the reading process. Yusuf (2009, 2010) supported and tried to show
that learning to read is a significant part of any academic achievement. Several studies noticed
that the first graders, who perform poorly at the beginning of the schooling, show bad results at
the end of primary school (Juel, 1988; Lundberg, 1984). At the same time, Shaywitz et al. (1995)
wrote that children with a lower level of reading abilities could increase their skills over time
relative to peers with better reading support.

In Kazakhstan, the issue of teaching reading to young learners is becoming increasingly
important due to the fact that the starting age for learning English as a foreign language has been
lowered to first grade in the public schools. Furthermore, some students start studying English as
early as in kindergarten. However, to the best of my knowledge, the university-level programs
training English teachers are heavily focused on preparing English teachers for higher grades of
secondary schools. This implies that English teachers working with primary school students are
less than prepared for such work and there is a need for studying their challenges and coping
strategies as primary school level reading skills are very important for students’ subsequent

language learning.



Aim of research

This dissertation aims to examine the challenges and best practices in teaching reading to
primary EFL learners in public schools in Kazakhstan. This research is a qualitative study of
developing beginner-level young learners' reading skills in Kazakhstani public schools from the
teachers' perspective.

Research questions
This qualitative research is aimed to answer the following research questions:
1. What method do EFL teachers most commonly use to teach reading to primary school
students?
2. What challenges do EFL teachers face during teaching reading to primary school students?
3. How do EFL teachers overcome the challenges of teaching reading to primary school
students?
Significance of the study

From the theoretical perspective, the dissertation provides new evidence about the
difficulties and best experiences in teaching reading to primary learners in Kazakhstan and thus
expands the evidence base of existing (predominantly western-oriented) theories of teaching
reading.

The practical value of the work is that primary school teachers can use the given
information during the English lessons. The results can also be used in professional development
or teacher training courses.

The rest of the thesis consists of the literature review, methodology, results and

conclusion.



2. Literature review

2.1 The link between reading proficiency and language learning

Literacy is the key skill necessary for a student's subsequent academic achievement.
Without reading skills, children would almost inevitably struggle academically, socially, and even
emotionally in school and later life (Pikulski, 2002). Reading skills in English become more
important as educational institutions and even entire countries implement English-medium
instruction (Nurshatayeva, 2020; Nurshatayeva & Page, 2020) and utilize advanced technological
solutions to support students (Nurshatayeva et al, 2020). The aim of reading instruction is not only
to help students acquire complex language skills, but also to direct and equip students with
excellent reading strategies and skills.

Huang (2005) is of the view that some language learning would be involved in a lot of
reading, as does English learning. Those who are good at English all have read extensively; in
other words, those who read a lot will learn English effectively. In particular, there is an evidence
that first-grade reading achievement is a strong indicator of subsequent reading achievement, and
that children, who do not read in third-grade independently, are likely to have reading problems
for the rest of their lives (Pikulski, 2002).

Reading is not only an aim in itself; it is also a way of acquiring a foreign language. When
reading a text, the student reviews sounds and letters, vocabulary and grammar, memorizes the
pronunciation of terms and the meaning of words and the combination of words, reviews grammar
and perfects the command of the foreign language.

2.2 Phonics method
Phonics instruction is an approach to teach beginner readers how to read by sounding out

or, in phonics terminology, by blending sound spelling patterns. Adams (1994) suggests that the



phonics method is an efficient way to teach students the alphabetical code, developing their skills
to interpret unfamiliar words.

The phonics method is perhaps the most well-known and widely applied approach to
teaching reading and writing in English. Teaching students to understand the alphabet and letter-
sound connections is critical for good reading. Failure to provide students with clear and
systematic phonics instruction tends to impact learning of a foreign language, which also results in
dissatisfaction, disengagement and underachievement of learners (Schmoker, 2008).

Researchers distinguish three main approaches to teaching phonics: 1) synthetic phonics,
2) analytic phonics, and 3) analogy phonics (Brand, 2004).

Synthetic phonics uses a part-to-whole technique that introduces learners a letter-to-sound
(grapheme-phoneme) relationship in a precisely defined gradual sequence. Children are taught
small groups of letter sounds during brief everyday lessons so that they can start blending
(synthesizing) when reading and positioning letter sounds in words when spelling. For example,
after teaching letters and sounds, you should support students to combine these letter sounds to
read terms. It is important to stress the initial, medial and final sounds when blending. Students
may also segment sounds in these words and write them down.

Analytic phonics instruction refers to teaching students to read entire words. Students are
taught to examine letter-to-sound relationships after a word and its meaning have been introduced.
For instance, an instructor might write a letter p followed by a few words put, pig, pen, play. The
instructor helps students read the words by noting that each word starts with the same sound
associated with the letter p.

Analogy phonics allows students to use written terms that they already know to classify

unfamiliar words. Students are taught to notice words that sound similarly, e.g., words like tent,



rent, cent, etc. Teaching children to notice such patterns is important as it allows them to be able
to read words they have not seen before based on their ability to recognize that this new word is
similar to a word they studied before.

2.3 The use of the phonics method

In her book Learning to Read, Chall (1967) observed that early readers who were
systematically taught phonics performed higher than those who did not. Later research confirmed
that children learn to read well when phonics training is well structured (Collins & Gwynne,
1997). Further, the National Reading Panel of America (2000) found that first graders who were
taught phonics were better able to decode and pronounce and showed substantial gains in their
ability to understand language. It has been estimated that 70 percent of children can learn to read
regardless of how they are instructed, but can read more quickly if phonics are introduced, and
without phonics, the remaining 30 percent will have actual reading difficulties.

In the book Beginning to Read: Dreaming and Learning about Text, published in 1990,
Marilyn Adams explained what phonemic knowledge is and laid out the main principles of
teaching phonics. Phonemic knowledge is the perception of what sounds the letters make and the
understanding of how sounds are routinely joined together to make words. According to Adams
(1990), once phonemic knowledge is developed and some sound correspondence is understood,
the brain starts to identify new patterns on its own. After acquiring phonemic knowledge, students
continue to improve their phonological awareness or ability to rhyme, distinguish onset tones, and
remember syllables (Armbruster, 2001).

Yet there are critics of phonics instruction. Specifically, some critics say that English
spelling is inconsistent for phonics instruction to actually help children learn to read words

(Smith, 1973; Foorman, 1991). Flesch (1950) argued that reading services that provide



unstructured teaching in phonics perform not so well. Most people might say that spelling out
terms is too complicated for every letter in every word to be understood by the human mind; as a
result, phonics alone is not enough to develop good reading skills. This is because learning to read
and write in fact takes place in a social context (Gass & Selinker, 2001).

Nevertheless, the phonic approach as a technique for teaching beginners how to learn has
been demonstrated to be effective in several studies. Eshiet (2015) argued that the method is more
appropriate and beneficial in the growth of literacy, i.e., how to read and write. Center (2005)
states that the phonics method helps to learn how to decode print and understand what printing
entails.

It should be noted that phonics training is never a complete instruction in reading
(National Inquiry into the Teaching of Literacy, 2005). Students need regular opportunities to
learn and apply their skills growth. The use of easily decodable texts is often recommended to
improve phonics instruction. Authentic, well-structured, informative materials are preferable in
primary schools, as many books written for young children also contain a high degree of
repetition, especially of high-frequency phrases (Rose, 2006; Louden, et al., 2005).

The phonics method is utilized across the world for teaching both native speakers of
English and those whose first language is other than English. In 2005, the Australian government
enquiry concluded that systematic, direct and explicit phonics instruction was important in an
integrated approach to reading teaching (Australian Government. Department of Education
Science and Training, 2005). In England, the government enquiry into the teaching of early
reading reached a narrower conclusion (Rose, 2006). Rose’s recommendation was that schools

use synthetic phonics as their preferred method of teaching.
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The sample lesson plan presented in Appendix A illustrates how the phonics method can
be used in the first-grade EFL classroom. This lesson plan utilizes common phonics method
activities, phonics songs and colorful materials. The lesson objectives indicated in the lesson plan
are to teach learners to read and write the letter M and pronounce basic words correctly.

According to the lesson plan the process of phonics instruction starts in the middle of a
lesson. A teacher shows Chicken Liken character and asks students to read aloud the letters they
already learned. Using this activity learners review previously learned letters by calling them out
and showing them on the pictures. Then the students read those letters one by one. In order to
check their ability of pronouncing the sounds correctly a teacher shows the students a phonics
song video.

The next step is demonstrating a new letter M. A teacher shows the letter and says how it it
pronounced. A teacher uses a phonics song related to the new letter for better pronunciation of the
sound M and new words with this sound/letter. In this particular lesson plan, a phonics song is
used for repeating sounds like “M for monkey. M for mommy. [m], [m], [m]”. The teacher
explains how the letter is written and explains similarities and differences in writing the letter M.
At the end of the lesson, the teacher distributes flashcards with various pre-selected words and

asks students to learn the words at home.
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3. Methodology

Interviews

To answer the posed research questions, | used semi-structured interviews with primary
school English teachers. The interview questions were aimed at exploring teachers' practices,
difficulties and coping strategies in teaching reading at the primary school level. | also aimed to
examine their opinions as to the benefits, potential and challenges of phonics instruction in the
teaching English reading in primary schools. The language of the interview was English, as all of
the respondents were teachers of English. The interview protocol is presented in Appendix B.
The participation in the study was voluntary. During the interviews the participants of the study
were informed of its aims, structure, procedures and duration. All participants read and signed the
consent form presented in Appendix C.
Participants

| approached many primary school English teachers with the request to participate in the
study. Eventually, 15 of them agreed to participate.
All participants of the study were female; their age range varied between 22 and 45. The teaching
experiences of the selected group were different as well. Some teachers were recent graduates
with just one year of teaching experience while some participants had as much as 15 years of
teaching experience.
Data Collection and Analysis

The semi-structured interviews with the participants were conducted in December 2020. |
conducted the interviews and audio-recorded and transcribed all of them.

The responses to open-ended questions were analyzed qualitatively (categorized into

rubrics and interpreted). The information obtained during the interviews was reduced to a number
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of categories for easier analysis and interpretation following the guidelines for analyzing
qualitative data in Miles, Huberman, and Saldana (2014).

To verify the accuracy of the data analyses, | used member checks. Specifically, interview
participants were given a written draft of the ‘results and their interpretation’ section of the study
report so that they could check the content and correct any misunderstandings related to their

responses in the interview.
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4. Results

This chapter presents the analysis of the data on teaching reading for primary school
students, methods of teaching reading in Kazakhstani primary schools, the usage of the phonics

method, and difficulties and solutions of phonics instruction in primary schools.

This chapter is organized according to the themes and categories that emerged from the
research questions. The first section shows the importance of teaching reading to primary students
according to the participant teachers. The second section presents the number of methods that are
used by the participants for teaching reading. The third section presents the impact of the phonics
method on reading and difficulties of using them in primary school. Finally, the chapter gives a

conclusion summarizing the main findings.

4.1 Participants’ reflections of teaching reading to primary school students

Most of the teachers agree that reading is important for the successful language learning.
Students learn foreign languages by reading books as it helps to understand the language.
Reading is instrumental in helping young learners achieve success in learning a foreign
language, along with other components of literacy. For example, one participant explained the
role of reading in learning English as follows:

"I think teaching reading is one of the most important things in teaching
language, since | myself learn languages through reading mostly"

Some teachers believe that success in academic performance is closely connected with a
student’s ability to read and understand the content that is taught. The reading skills of a child are
important to their school success as they will enable them to access the curriculum's scope and
develop their language and communication skills. Here is another participant’s perceptions of the

role of reading to overall success in academic achievement:
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"In my opinion, teaching reading is important to children’s success in
school as it will allow them to access the breadth of the curriculum
and improve their communication and language skills."

For several educators reading and books are vital for entertaining and educating learners.
They are sure that reading for fun makes a huge difference to the educational success of
children. In reading tests, children who read for fun every day not only do better than those
who do not, but also gain a larger vocabulary, improved general knowledge and a better
comprehension of other cultures. They think reading books with illustrations can be used for
primary school learners, as discussed by the following participant:

“Picture books can be helpful for children to learn new English words
through association with an illustration.”

One of the participants mentioned that reading is a way of developing young learners'
communication skills in general and interest in reading per se. An instructor plays a significant
role in helping to keep students interested in books, regardless of whether a learner is only just
starting to learn to read or whether they are fluent. Here is an example from one of the
participants:

"You have to work hard to learn to read, and you have to work
hard to become human. It is the labor that a person puts into
himself that forms these qualities in him."

This vignette illustrates that teachers realize the importance of developing reading skills not only
for academic achievement but also for students’ personalities and overall humanistic

development.
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Excellence in speaking and writing is based on and supported by solid reading skills.
Primary school EFL teachers note that young learners’ thinking skills depend on reading skills.
This is well illustrated in the words of one of the study participants below:

"Teaching reading for primary school students is very
important because it fosters critical thinking skills; also
reading skill improves also writing and speaking skills"

However, one of the instructors emphasizes that before learning reading in English, it is
better to have a good knowledge of a native language:

"I think it’s difficult for primary school students. Because
some students cannot even read in their own language.”

Like other participants, this teacher believes that students learning English and continuing to
improve their native language may have better academic achievement than students learning

English at the expense of their first language.

4.2 Participants’ use of the phonics method

Most of the participant teachers used the phonics method. Phonics instruction gives
students the opportunity to access the letter-sound relationship information, including letter
pattern knowledge, to pronounce written words correctly. Learning these relationships allows
students to easily understand common words and to read words that they have not seen before.
Here is how one of the participants described the process of teaching to read in primary school as
follows:

"l use the phonics method. The phonics method can help a
child learn how to break words down into sounds,
translate sounds into letters and combine letters to form
new words."
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The use of songs appears to be particularly popular among the study participants.
Teachers use various phonics songs that teach the sounds of the alphabet to children as well as
capital letters and small letters. For example, participant 7 shared that for making the process
of phonics teaching more attractive for students it is better to use special songs for phonics
learning:

"Everything begins from the alphabet. First, we teach
every letter and sounds, then syllables and then the whole
word. In order to make a lesson interesting | use the
special phonics songs to teach the letters.

Reading a letter or word aloud and asking students to repeat is another common strategy
utilized by the participants. This practice is so rooted in the thought and behaviors of many people
that it is difficult to see language learning as a central part of it without this practice.

Among specific preferred techniques, teachers mentioned the "look and say" technique.
Instead of breaking the word down into individual letters or groups of letters, the look and say
approach encourages students to read words as entire units. Children are frequently told the word
when the written word is seen, maybe followed by an image. Here is how one of the participants
put it:

"It’s important to help students to recognize symbols and
“look and say” method is still the easiest and effective
method."”

Interestingly, this was the only participant who could say the name of this technique. Other
respondents were able to describe what they do and I identified the “look and say” technique
based on their descriptions. This suggests that a lot of English primary-level teachers teach

intuitively, without fully being aware of which techniques and methods they use.
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The findings revealed that most of interviewed teachers had positive attitudes towards using

the phonics method. For instance, several teachers pointed out that pupils quickly learn sounds

and letters when phonics method is used:

"The phonics method can help to the children learn how to
break words down into sounds, translate sounds into letters
and combine letters to form new words."

The next interesting point is that participants argued that the phonics method helps students
who tend to struggle to learn reading in English. Here is an example of a teacher who was able to
teach a low-achieving student to read well by using phonics method and the student could

understand the relationship between phonemes and graphemes:

"She could not differentiate some similar words’ sounds.
Because of it, | used phonics method to help her. As a
result, she could overcome her struggling.”

Junior teachers (those who have up to one year of experience in teaching) were particularly

positive about the phonics method:

"The teaching of phonics is extremely efficient. One of my
students learned to read well because of this method and
especially game form of that method. Students sorted
objects into two baskets on the floor that are labeled with
initial consonant sounds. It was a lot of fun to learn to teach

too."
4.3 Difficulties of teaching reading at the primary level

As for the difficulties in teaching reading and using phonics in primary school, several

interview participants noted the challenge of teaching the new blends that look similar but sound

different;

“It could hardly to explain sounds like a ch/ sh/ th/ ph.”
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Another common difficulty is teaching children to blend sounds into words. Here is how
one of the study participants described this difficulty:

"They cannot tell the syllables separately, however when
it comes to the word itself they may pronounce
differently."”

Here is the summary of the most commonly noted difficulties with implementing the
phonics method:

1) Similar looking letters.

2) Often, when children are learning to read, they guess the end of the word based on the
beginning sound.

3) As children progress in phonics there are many new blends to be learned that look

similar but sound different.

4.4. Coping strategies

The challenges discussed in the previous section push teachers to seek and try out various
coping strategies. A very common coping strategy was to get additional training and gaining as
much teaching experience as possible:

“I try to improve myself as a teacher. I think that | need to be
highly qualified teacher in order to overcome difficulties in
teaching in primary school.

Participants expressed their interest in learning about how they could help students improve their
reading skills and at the same time developing their vocabulary so that they could develop other
language skills later. However, teachers would like to receive more training in teaching their

students to understand the basics such as the phonemic values and syllables.
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Another common coping strategy is to teach blends separately. One of the participants
even argued that this approach helped her overcome the challenges of the phonics instruction:

"I teach blends separately, every time students learn a new one |
remind them of they already known and | ensure they remember the old
one and practice new one."

Yet most of the interview participants recommended starting by teaching sounds
separately. Here is how one of the participants described her approach to teaching phonics:

“When children start to recognize the letters it can often be confusing. It is
important to teach these letters separately but then to recap them together
pointing out the little differences. Make students to split up the word into its
individual letters sounds and repeat them and ensure their hearing all the
sounds before re-blending them together.”

It is important to teach and practice phonics to a degree where comprehension becomes
typical and automatic. In this way, students can correctly and effortlessly recognize and produce
recognizable words easily and be more able to recognize and produce words that are unfamiliar

to them successfully. The development of automated word recognition would help and increase

learning.
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5. Conclusion

To sum up, the findings show that teachers tend to use the phonics method to help
students learn to read. Teachers find the phonics method to be the more effective than other
methods. Next, although teachers face similar challenges in teaching reading to primary EFL
learners, the findings suggest that teachers use different approaches to overcome them. Self
training is the most common coping strategy used by the study participants.

The results indicate that teacher training and gaining more experience in the primary EFL
classroom play the biggest role in teaching reading better. Teacher training programs should pay
more attention to teaching methods aimed at primary EFL learners. The phonics method should be

part of the English teacher training curriculum.
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Appendix A. Sample lesson plan for teaching reading using the phonics method (from

LESS0N 1:IInit3
My family and friends

Date:
Grade: 1

Learning
objectives(s) that this
leszom is contributing
to

Lesson objectives

Previous learning
Value links

Language ohjective

Cross-Curricular
Link

Use of ICT

Interculiural
AWAreness

Kazakh culture

smk.edu.kz)

School:

Teacher name:

Number abzent:

LUE Tuse personal subject pronouns to identify things
1.5 Sproduce words in response to prompis
1.5 Imzke basic personal stztements and simple statements about

objects
LW2form some lower case letters of regular size and shape

All learners will be able to:

»  Write letter M with support

* pronounce basic words and expressions intellizibly

+ npame some members of family with teacher’s support
Most learners will be able to:

* wrte letter Mm with limited support

» name some members of the family without teacher’s support
Some learners will be able to:

+  write letter Mm without support

+ name all members of their family

Students leamed colors, the words for 10 classroom objects and
alphabet letters from A to L, numbers 1-10.

Respect, Cooperation

Leam new letters (W), leam new words (father, mother, brother, sister,
grandfather, grandmother, family)

Self study, Art

PPT, video
The role of family in modem world

The role of famuly in Kazakhstam society
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Pasztoral Care Aszzure you met all leamers’ emotional, mental and physical needs

Plan
Planned Planned activities (replace the notes below with Resources
timings vour planned activities)
Beginning Greeting, Warm Up and Letters
10min | Creet the students.

(IPW) | Hello, chuldren!”
Warm-up
# Children sing 2 song “How are you?”
#  Agk guestions in a circle “How are?
# Teacher: You are musicians today. Play vour
mugical instruments.
Each thres pupils play one musical instrument:

Trombone - [1]
Guitar — [8]
Dirums - [t, d]
SPEAKING

Teacher takes out a puppet Look here, please. Whe 1=
this? Yes. It iz Chicken Liken-our little friend.
Teacher: Let’s ask several questions to kmow about
him.
Pupils:
1. What 15 your name? (My name 15 Chicken Liken)
2. How are vou? (I am fine, thank vou_)

Ohjectives of the lesson The Phonics Song
L https:/www. youtube. com/
etter Reading Practice watchh=hg3yfOmllf()
Teacher: Show Chicken Liken how many words and Overwritine
letters you know =
T ettors 2t on 1 Worksheet #1

{Letters are on the smart board)

FEeview old letters by calling them out and showing

pictures  them  having  students read  the

#=#=Differentiation: Less capable pupils work In pairs.

Demonstration of a new letter “Mm™ i sons
v Teacher shows letter “Wim™: Pronounce it! =

v Teacher shows how to write it Practice DIps:/www.youtube com/
writing them with boards. watchv=xlU0c-UwTVEBA




Middle
25 min

(IPW)

v Give students a stamp or a sticker for
successful completion. Assign new letters for
homework.

Teacher: Lock the picture (of mother). Who
1z 17 - Thiz a mum. Chicken Liken alzo has a
mother. Listen

Dynamic break

¥ Students are suggested a video about
Chicken’s family to watch. They are asked to
move while watching.

Introduction of the topic “My family and

friends™

Teacher: Can you guess the topic of the lesson.

The topic of the lesson 1s My family

¥ Teacher draws stodents” attention to the board
{PPT) and dnlls the vocabulary in chorus.

Focus on: She iz He is...

# Practice: Trace the letters i each row to
write the names of family members. Then
draw a line to match each family member
name to its picture.

v Students do the coloring task, and then present

1t to the class naming the members of the
family.

#=##Differentiation: Less able pupils can name
only one or two members of the family

How to write the Letter 31
https-/www. youtube. com/
watchM=2wATBM-Lel)

Chicken Family - funny

s0ng

https:wwwr voutube. com’
watch?™v=r-TH g
Finger Family (chicken

family)

hittps: . voutube. com)

watch?v=ocnVCIUeugs

PPT

videohttps:/'www. youtube.
com/watch™=FHaObkHEk

HO

Overariting
Workzheet #2

Colonng worksheet #3
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End Closing Reflection/Self-Assessment & Goodbye Goodbye Song Video
v Look at the picture of the family. Where do | hitps/www youtube com/

) you hear the letter Mm? Ves, Mum. Game: watch?v=XcwsTUWWDEs
(W) Pupilz clap their hands when they this sound
n the words teacher names.
Father, brother, sister, mother, grandiather,
mum, acrobat, fox, mumniy
v" Using the same thumbs up motions, ask
students: Did you like the lesson?
¥" Students stand up and sing the goodbye song.
Additional information
Differentiation — how | Assessment — how Health and safety check
do you plan to give are you planning to

more support? How do | check learners’
vou plan to challenge | learning?

* NMore support: e Studentzwill | ® Make sure power cords/outlets are not a
These students may be assessed tripping hazard
work with 2 stronger through the « Everyday classroom precautions
atudent to support them controlled
durmng the vocab prachice
activities. activity

o Mlore-zble * Through

learners: obzervation

Encourage very strong Thr . :
= S . ough speaking
students to model activity

AMNEWEeTs



Reflection

Were the lezson
objectives/leammn
£ ohjectives
realistic?

What did the
leamers learn
today?

What was the
leaming
atmosphere like?
Did my planned
differentiation
work well?

Use the space below to reflect on vour lesson. Answer the most relevant
guestions from the box on the left about your lesson.

Summary evaluation
What two things went really well (consider both teaching and leaming)?

1:
1.

What two things would have mmproved the lezsson (consider both teaching and learming)?

1
1.

What have I leamed from this lesson about the class or individuals that will inform my next

leszon?

28
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Appendix B. Interview protocol

1) What do you think about the importance of teaching reading for primary school students?
(Quote: What are the peculiarities of teaching reading for primary school students?)

2) How do you teach reading skills to primary school students?

(Quote: What methods of teaching reading do you use in your everyday teaching? What is your
favorite method for teaching reading to young learners?)

3) Do you use phonics instruction to teach English to primary students?

(Quote: How do you teach primary students to connect sounds and letters? What teaching
materials do you use to teach phonics?)

4) How well do you think students learn to read by the phonics method?

(Quote: Can you tell me a story about your students who learned to read well by the phonics
method?

5) What challenges do you face when using the phonics method?

(Quote: Can you tell me about some of your particularly struggling students? What were the most
challenging topics to teach? Can you describe one lesson that you thought you could better?)

6) What do you do to overcome these challenges?

(Quote: Can you tell me a story or give an example to illustrate this?)
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Appendix C. Consent form for participants

Thank you for agreeing to be interviewed as part of the research project. | am going to be
interviewing you about your experience of teaching reading to primary school EFL learners. |
would like to ask you about methods you use to teach reading to primary school students and the
challenges you experienced and what you do to overcome those challenges.

The interview will take about 30-45 minutes. | do not anticipate that there are any risks
associated with your participation, and you have the right to stop the interview or withdraw from
this research at any time.

This consent form is necessary to ensure that you understand the purpose of your
involvement and that you agree to the conditions of your participation. Please sign this form to
certify that you approve that the interview will be recorded and a transcript will be produced and
that any summary interview content, or direct quotations from the interview, that are made
available through academic publication or other academic outlets will be anonymized so that you
cannot be identified, and care will be taken to ensure that other information in the interview that
could identify yourself is not revealed

By signing this form, | agree that;

1. I am voluntarily taking part in this project. | understand that I don’t have to take part, and I can
stop the interview at any time;

2. The transcribed interview or extracts from it may be used as described;

3. I don’t expect to receive any benefit or payment for my participation;

4. 1 have been able to ask any questions | might have, and | understand that | am free to contact
the researcher with any questions.

If you have any further questions or concerns about this study, please contact:
Name of researcher: Dauletkyzy Karakat
E-mail: 191323007 @stu.sdu.edu.kz

| have read the above information regarding this research study, and consent to participate in this
study.

Printed Name:
Signature:
Date:



