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Abstract: This article addresses the issuc of Internet-technologics in teaching a foreign
language and foreign culture. It examines Intemet-technologics in preparing leamers for
mtercultural communication. When we consider effective method we mean effective strategies of
the English language that help teaching target language quickly. Teaching language and culture are
very interdependent, that is why language cannot be taught without culture, but there are many
ways of co-tecaching language and culture. One of the most cffective one is internet technologics.
Possihilities of Internet technologies for students’ intercultural education are quite significant.
Representatives of various cultures participate in virtual foreign dialogue and they have a chance to
comparc and analyze their own and "someone else’s” world perception. mateh miscellancous points
of view, and overrun their cultural standards.
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The topic “Intereultural communicative competence activities through innovative
technology™is significant because it offers the potential for contribution to meeting the needs of
students. It is very important to learn culture and language together. However nowadays teachers do
not pay necessary attention to the usage of Internet-technologicsing in classroom. Correct usage of
this activity is very useful and also important.

The goal of the study is to understand what makes Internet-technologies effective and how
students can learn culture of second language with its help. Second language should be taught with
its culture, and the best way is to use Internct-technologies.

Nowadays lcarning of the English language becomes very popular. In order to learn a
language properly. we should be aware of the culture of that nation. There are different ways of
teaching second/foreign language culture. One of them is Internet.

Possibilitics of Internet technologies for students’ intercultural cducation are quite
significant. Representatives of various cultures participate in virtual forcign dialogue and they have
a chance to compare and analyze their own and "somcone clse’s” world perception, match
miscellaneous points of view, and overrun their cultural standards [1].

One way, or the other. Internet-technologies prepare sccond language learners for second
language communication in a different social and cultural context,

While collecting information about this topic there was no difficulty problems, because the
topic is researchable and it is an actual theme that bothers many teachers and rescarchers. This
literature can be useful for different focuses connected with the Internet-technologies usage during
the EFL teaching, however | took only those ones that are related to my topic.

One of the tasks in teaching a foreign language as a major at university language
departments is developing communicative competence in students. However because of active
introduction of information technologics into the educational process at Kazakhstan universities,
and the necessity to widen aims of foreign language teaching it has become really important to
develop intercultural competence in students. This competence provides developing abilities to
cultural interaction.  Forty-five students of Suleyman Demirel University participated in this
study. They filled out questionnaires, surveys and were interviewed. The surveys suggested that the
majority of the students enjoyed Internet technologics. There were only five students who indicated
they did not like technologies at all. These findings affirm findings in the research literature. G.D.
Tomahin [2] distinguishes two approaches to teaching culture in foreign language class — social-
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scientific and philological, and points out that the first approach is based on country studies. This
subject is traditionally connected with foreign language study. Under the philological approach it s
possible to differentiate two problems: _

1) extracting culture studies information from language units; o

2) teaching perception or presenting a language unit on the image background similar to that which
is in the mind of a language and culture bearer. . .

Linguists and anthropologists have long recognized that the forms and uses of @ given
language reflect the cultural values of the society in which the language 1S spoken. Linguistic
competence alone is not enough for learners of a language to be competent in that language [3].
Language leamers need to be aware, for example, of the culturally appropriate ways to address
people, express gratitude, make requests, and agree or disagree with someone. They should know
that behaviors and intonation patterns that are appropriate in their own speech community may be
perceived differently by members of the target language speech community. They have to
understand that, in order for communication to be successful, language use must be associated with
other culturally appropriate behavior.

In many regards, culture is taught implicitly, imbedded in the linguistic forms that students
are learning. To make students aware of the cultural features reflected in the language, teachers can
make those cultural features an explicit topic of discussion in relation to the linguistic forms being
studied. For example, when teaching subject pronouns and verbal inflections in French, a teacher
could help students understand when in French it is appropriate to use an informal form of address
(f2r) rather than a formal form of address (vous)—a distinction that English does not have. An
English as a second language teacher could help students understand socially appropriate
communication, such as making requests that show respect; for example, “Hey you, come here”
may be a linguistically correct request, but it is not a culturally appropriate way for a student to
address a teacher. Students will master a language only when they learn both its linguistic and
cultural norms.

It is a commonly accepted cliché that we want to teach our young people to think, but
thinking at any level of complexity requires an exercise of three interdependent component
categories of skills: problem-solving; communications; and self-awareness. These skills cannot be
learned by reading any number of books, although a little didactic material can be helpful in
creating an intellectual framework for the accommodative learning. Rather, the kinds of skills
needed for flexible, creative, rational thinking must be exercised, practiced, and learned in a process
of interaction, risk-taking, self-expression, feedback, encouragement, and, in short, a process which
is closer to learning to swim than learning the capitol cities of the various states.

The results of the analysis of all the components of the readiness of ESL students to cultural
interaction has allowed us to define qualitative, quantitative and structured characteristic of
intercultural competence and reveal possible ways of its development via global network Internet

"opening window to the world" and allowing to bring students together on the basis of cooperation
and get acquainted with culture, tradition, interests of other nations’ representatives.
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Mactempanm yuneepcumenta ust. Cyaeivana Jeswpens, Kacekeien, Kazaveman

OOPMUPOBAHHE MEKKYJILTYPHOH KOMMYHHKATHBHOM KOMIETEHIIHH
C HCNMOJB30BAHHEM NEPEAOBLIX TEXHOJIOI'HH

Annoraunn: B pannoil cratee pacemarpusactes ypdickruanocts Hiurepuer-texnosnoriii ¢
TOUKH 3peHHs 00Y4eHHA MCKKYILTYPIOH  KoMMyHHKATHBHOI KoMnetemum.  DddekTiniblie
MCTOIBl B cTparterHi o0yucHHS aurnpiickomy s3bIKY CTOCODCTBYIOT OLICTPOMY OCROCHINO
HHOCTPaHHOTO A3bIKA. TTpi JToM oDyucHHC S3BIKY H KYJBTYPC — B3aUMOCBS3aHbL T.c. 0Byuvas
A3BIKY, Mbl OJHOBPEMCHHO TIPHBHBACM HABLIKH MCKKYALTYPHOH KoMMyHikaisin. Onanis s
HanGomee IQPCKTHBHRIX METOAOB ABIsETCA HuTepHeT. Bossmomnoctn Huteprer-texnonornit ams
.\1C}!\‘K)’JI:T}’[]EIOT‘0 UG;‘J'(I'BCIHZ[II'IHI CTYACHTOB BCChMA C_\,’IIICCTBCHIII:I. ”]‘l(.':"i\.'TﬂmlTCIHI PABINYHBIX
KYILTYP YUECTBYIOT B BHPTYILHOM HHOCTPAHHOM JHANOTC H HMCIOT BO3MOKHOCTE CPABHIBATL 11
anamuinpoBats chot  colcTennoc W "yymoce"  MIPOBOCIPHSTIC, NOHNMATL H MPHHHMATE
PATHITIBIC TOUKH 3PCHIS.

Kntouenble caopa: HitepieT-Textonorin, MERKYIRTYPIbIE KOMMYINIKATHBHBIC NPHEAMbI,

KYALTYpA.

Bepikdososa AH.
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AJLIBIHFBI KATAPJbI TEXHOJOTHSAAPIBI MAVIAJAHA OTBIPBIN,
MOJEHHUETAPANBIK KOMMYHHKATHUBTIK KY3BIPETTIJIIKTI KAJIBINTACTBIPY

Amparna: by Makanana  Hurepher-texnonorisnapbin THIMTIAINT  MOICHIICTAPATRIK
KOMMYHHKATHBTIK KY3bIDCTTLNMH OKBITY TYPTBICHIHAN TARKBAAIAARL ATBIIILIT TUTIH OKMTYABIH
THIMAL OIICTCPI MCH CTPATCTHSNAPBI WCT TINACPIH KAPKLIIAL AaMYBIHA bIKAAN Tl Conbinen
Katap, TULL AOHC MafICHHCTTI OKBITY- e3apa OaiinambicTsr, arnn Tinai yiiperses kesne O3
MAICHICTAPANBIK KAPHIM-KATBIIAC TaFABMAPKIH A TaHnlcThipameis. Bl Tniagi anictepinin Gipi
Hurepuer-Texionoripmmapel.  Typni  MoZennerTep OKUIAep  BHPTYanabl ICTEALK  JMazor
affianbICaThiH #2HC CAMBICTRIPY KIS TANAAY, 03 Kane «BOTEH» dICMAIK KOIKAPACKHI, TYCIy #allc
Bi vl KO3KapacTaphIMBIHIBIL APTYPM KaBblniayra MyMKiHiK Gap.

Kinr co3acp HI{TC]'J'IICT-TC.‘(”UIIOI‘H!U]:IP, MOJICHHCTAPAJIBIK Ril['liwl.\i-i(ilThlllilC QJNICTCPL KDIIC
MOJICHIICT.
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