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Tyikin Pesrome

JKyprisiiren 3epTTey KYMBICTApBIHEIN Makcarsl Llensio  ncciaegoamms  seusercs  cGop
TONBIFBIMEH aKMapar JKHHAN, TNiMrepiikTiH HHQOpMauuu, M NPOAHANH3UPOBATH BIIHIHUE
JKYMBICEIH >kaHajas OacTaraH MyraliMepre HAaCTaBHMUCCTBA HA HAYMHAIOWIMX YYHTENIEH.
acepiH Tangay Gonbin Tabbinagsl. KonjaHsliraH VICIONb30BAHHEIE ~METOABL:  AHANUTHYECKHE,
amictep: aHATHTHKAIBIK, onebueTTepAi H3yYeHHME JIMTEPATYphl, IMPOrHO3MPOBAHMA,
KapacTeipy, Gomkay, Tanay joHe ispey omici. aHa;mM3a M METOHA NOMCKA. ABTOpHI IBITAIHCH
ApTopnap TomiMrepiik GaraapnaMachiHBIH OH ONDEAENMTh  3HAYEHHE HACTABHHYECTBA M
JOHe TepiC KAaKTaphlH aHKbIHAay YIIiH M3y4MTh NPOrpaMMy HACTABHHYECTBA B IIKOJE
MekTemTeri  ToNiMrepmik  GaFmapiaMachli ¢ HENBIO  BEIBICHWA TONOXHTENBHBIX H
jeprTen, coil GariapuaMaHbIH MarbiHACKIH  OTPHLATENBHBIX CTOPOH IPOrpaMMB!.

Kac myraniMuidg  Kkacifu Omnpenenurs u COIEHCTBOBATH TOMY, YTO OhINO

aHBIKTaFaH.

KaJIbIITacCybIH TonimMAeHTIH JaMy TaiKke MPOaHAIM3MPOBAHO OpraHH3alHOHHO-

MHCTHTYTHIHBIH YHBIMAACTHIPYLIBUIBIK - NeJAarorMYeCKHMMHM  YCOOBMAMH  pasBHTUA

[eJaroruKanblK  LApTTaphHa cail Tanzamacbl HHCTHTYTa HaCTaBHUYECTBa

GolbIHIIA KOAAY KepCeTill, aHBIKTaMa Gepren.  MPOQECCHOHANBHOrO HOPMHPOBAHUS MONOAOTO
YYHTENA.

KiaT cesgep: aKnapar, aHaIMTHKA, Bomxay KnoueBble Ca0Ba; HHOOpPManus, aHAIUTHKA,
POTHO3MpPOBaHHE

Abstract. The aim of the study is to gather information and analyze the impact of mentoring on
beginning teachers. Used methods: analytical, study of literature, forecasting, analysis, and
search methods. The authors sought to determine the value of mentoring and to study a coaching

program at the school in order to identify positive and negative aspects of tf1e program. .
Identify and promote the fact that it was also analyzed the organizational and pedagogical
wssional mentoring young teacher.

conditions of formation of profe
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Literature review

Mentoring at the school
One of the most important tasks of school administration is the organization of

professional adaptation of the young teacher to the teaching and educational
environment. Creation of system of school mentoring will help to solve this
problem.

Professionally competent, independently conceiving teacher, mentally and
technologically capable to realization of humanistic values in practice, to intelligent
inclusion in innovative processes is necessary to modern school. However, as shows
the analysis of school reality and socially pedagogical researches, even at rather
high level of readiness for pedagogical activity personal and professional adaptation
of the young teacher can proceed is long and it is difficult.

In spite of the fact that mentoring as one of work forms with young specialists
exists long ago, nevertheless the administration of educational institutions needs
methodical literature which would contain a material how to organize mentoring at
school.

.For the young specialist entry into new activity is accompanied by the high
emo'tlonal pressure demanding mobilization of all internal resources. Creation of
ﬂex1ble‘ and mobile system of the mentoring, capable to optimize process of
Professmnal formation of the young teacher, to create at it motivations to self-
improvement, self-development, self-realization will help to solve this strategic
problem. Vital need of the young specialist to get support of the skilled teacher of
the .mentor who is ready to give it practical and theoretical help on a workplace and
to mcr‘ease. his professional competence is reflected in this system. Return to
¥ne1.1tormg’ in modern educational process as to a work form with you'n teachers
mc?lc‘ates insufficiency of other used administrative and educational techngologies of
training of specialists and opportunity to apply this type of the relations as a reserve
of successful management of professional formation of the personality

Recently even more often mentoring substitute for other concel;tS' "tutoring"
"coaching", "mentoring". In modern pedagogic two terms are used: "mer;torin " an(i
"tutoring", the last concept was widely adopted in the countries of Europe andgNorth
America. Tutoring is other experience, other educational system, appeared in Russia
because the created system of mentoring in the late eighties years of the last century
was destroyed. The tutor — the observer for pupils, in English - the house teacher
the mentor, the educator. |
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Mentoring is the social institute which is carrying out process of transfer and
acceleration of social experience, a form of continuity of generations. Besides,
mentoring — one of the most effective forms of the professional adaptation,
promoting increase of professional competence and fixing of pedagogical shots.

Task of the mentor — to help the young teacher to realize itself, to develop
personal qualities, communicative and administrative abilities. But at appointment
of the mentor the administration of educational institution has to remember that
mentoring is the public assignment based on the principle of voluntariness, and to
consider the following: the teacher the mentor has to possess high professional
qualities, communicative abilities, enjoy authority on collective among the
colleagues, studying (pupils), parents. The mutual consent of the mentor and the
young specialist in collaboration is desirable also.

As mentoring is bilateral process, the main condition of learning efficiency the
mentor of the young specialist to professional knowledge, to skills his readiness for
transfer of experience is. The teacher the mentor has to promote in every possible
way, in particular and a personal example, to disclosure of professional potential of
the young specialist, to recruit it in public life of collective, to form at it socially
significant interests, to promote development of a common cultural and professional
outlook, its creative abilities and professional skill. It has to cultivate in it need for
self-education and professional development, aspiration to mastering innovative

technologies of training and education.

Method .
In developing the program to enhance mentor development, the main

consideration was dependent on the willing of the mentors and interns. There was
no agreement that enabled them to be remunerated for their'participation. When
developing the activities involved in the study were cons.cmus of the neeq to
maximize the interns’ involvement in the internship while at the same time
minimizing the disruption this participation might cause the me.ntors and the school.
Four teachers from an elementary school met regularly W}th a tfsacher educa.tor
(the researcher) from a university supervising interns to anCStlgat.e collective
experiences with mentoring. The half-year placement plan enab.led four interns to be
placed to the school during the study. The researcher wa's ass1g’ned for .f(.)ur hours
per week as the university program liaison responsible for mtéms supervision at the
school. The goal of the program was to create th'e opportunity of sup.port f{;‘wnzlors
learning in mentoring such that enhancing the quality of teacher education offered at

the university by providing the interns with greater involvement with mentors. The
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course of the program was designed to develop mentors’ theoretical and
professional knowledge in which underpins mentoring practice. The theoretical
knowledge provides mentors with an understanding of designing principles and
gives rise to the professional knowledge when mentors enact it in implementing
tasks in classrooms. The two components integrated into the course containing 78
hours with twenty six 3-hour units were implemented at two stages: (1) a summer
workshop with 36 hours containing twelve 3-hour sessions (i1) school-year initiates
with 42 hours containing fourteen 3-hour sessions in a half year.

During the half-year internship, a collaborative mentor study group (CMSG)
consisting of the research and four school teachers was set up. To provide the
support of learner-oriented teaching and mentoring to the mentors, the structure of
the activities was developed. The lessons of the mentors were scheduled to be
observed twice in turn. The first of which was to enable each mentor to watch a pair
of mentor-intern preparing a lesson, how to carried out the lesson, and de-briefing
conversation between them on the lesson. The CMSG met routine weekly with 3
hours allowing mentors mutually support to learn from one another’s mentoring in
prepanng a lesson, observing, and reflecting on a lesson. The intern was asked by
the observed mentor to identify areas which she felt more problematic in
implementation and reflection on the lesson. Each weekly meeting was audio and
video taped. The researcher, as a learning partner of the mentors, played the roles in
facilitating, probing, and giving feedback to the mentors and created the opportunity
for the mentors to discuss how to maximize the opportunities of the interns’
learning. The researcher believes that mentors’ knowledge of mentoring is actively
constructedthrough the integration of practical knowledge of teaching and
experience of learning via social interaction. At the reaction level, the mentors were
interviewed on the feedback of summer workshop and half-year school mentoring
activities for measuring what they thought and felt about the program. At the
learning level, pre-test and post-test were conducted aligned with self-assessment 5-
scale questionnaire professional standards, which was built in previous year of the
study, to assess the extent to which mentors change attitudes, improve knowledge
and skill. The instrument with 15 items consisted of 5 items for assessing
knowledge of content, 5 items of pedagogical knowledge, and 5 items of knowledge
of students’ cognition. The constructed validity and reliability of the questionnaires

has been examined in previous study. At the behavior level, classroom observation,

. ¥ e ? . .
interview, and mentors’ mathematics journal were measured how mentors

transferred their knowledge and skill in mentoring as a resulted of the mentoring
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program. Each mentor was also conducted individually with a semi-structure
interview. The interview included questions about their views of teaching and
mentoring, their mentoring practices as well. For the purpose of the study, only
some parts of the data in the interview were used.

Result

Classroom observation was measured how mentors transferred their knowledge and
skill in mentoring interns’ teaching as a result of the program. As observed, the
mentors not only improved their pedagogical knowledge but also enhanced their
ability in transferring to guide interns’ on problem-posing, asking key questions, and
anticipating students’ possible solutions.

The four interns’ performing in teaching is one of the indicators of examining
the effect of the mentoring program. Each intern’s lesson was assessed by eight
assessors consisting of the researcher, four mentors, and three interns. The average
score of each of the 10 items of classroom behavior for each intern was listed in
Table below. The data shows that excepting the item of encouraging students to
figure out various solutions and comparing them, they performed well in other items
of teaching behavior. The average score of each item has greater than 4.0. The result
indicates that mentors’ mentoring in interns’ knowledge and skill dealing with
encouraging students to figure out solutiqn is not so easy as other teaching skills.

Teaching behaviors S1{S2{S3|S4|Mean

1. Drawing student’s attention by using various trategies. 371484546 4.4
2. Appropriateness of using teaching aids (e.g. technology). 136149494645

3. Asking key questions to support students" thinking. 3.8 |44 (414542

. *s daily life.
4. Posing problems relevant to student's daily life 43 |44 ]35 |45 |42

b

High interaction with students. ' .
6. Encouraging students’ to figure out various solutions. 36494540143

41136413939
7. Enable to diagnose students’ difficulty.

8. Giving students’ feedback at a right time. 36 (43|43 |38]40
, 39 47|44 (4143

9. Givingacreative tCaCh::ng £ the lesson 3314914848145
; o ' 304948484,

10. Reaching the objectiv 34 (4.1 (432441

The average score of each item of teaching behavior for each intern.
e:

Tabl
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Conclusion

Results of research allow claiming that its tasks are solved, the hypothesis
generally received confirmation. Results of the conducted research allow to offer
scientific and practical recommendations about further development of system of
the mentoring providing professional formation of the young teacher. Demand
further consideration:

o use of structurally functional model of system of the mentoring
providing professional formation of the young teacher in educational
process;

* development and implementation of modular programs of updating of
system of work with young specialists for teachers-mentors and heads of
educational institutions within advanced training courses;

* optimization and activity coordination "Mentoring schools" as systems
of methodical support in process of professional formation of the young
teacher;

* synthesis of the best experience of tutorial activity and introduction of
perspective forms of development of system of the mentoring, beginning
teachers providing professional formation;

* improvement of development of selection criteria of teachers-mentors

for the purpose of their productive interaction with young teachers in the
course of professional formation;

Research showed that the problem of development of system of mentoring is
multidimensional, and at the present stage our research represents one of the first
attempts to shine some ways of its decision. Special research is demanded by a
problem of the organization and development of the comprehensive program of
management by mentoring system.

The literature analysis allowed determining its fundamental principles by
problems of mentoring: constructive professional interaction of the mentor and the
young teacher, selection of the mentor it has to be conducted with a position of
compatibility of teachers, with observance of the principle of voluntariness. In
relationship with the young teacher the mentor has to possess the developed abilities
and observe a pedagogical step.
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