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“TEACHING NARRATIVE STRUCTURE TO STUDENTS WITH LANGUAGE
IMPAIRMENTS IMPROVE COMPREHENSION OF EXPOSITORY TEXTS”

Abstract. The author attenpts to look through the structure of the narratives fromthe
point of viewof its use for better understanding of read naterial.

The purpose of the current study was to determne if an oral language intervention that
highlighted knowedge of narrative text structure vas associated with inproved conprehension
of expository passages that contained aspects of narrative text structure.

This study exammned vhether training in narrative text structure vas associated with
inproved conprehension fo r expository passages that contained aspects of narrative structure.
The findings indicate that literature -based narrative training has a positive inpact on
conprehension of expository text recall.
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Introduction

Reading plays a vital role in learning foreign languages and reading can best be
organized around the traditional division of discourse into a nunber of structural patterns.
Practice in these structural patterns encourages students to organize knowedge and to see the
vays in vhich infornation can be conveyed. Teaching narrative structure is intended for use by
students to know classifying, conparing, defining, looking for organizational structures,
seeking the ansvers and cause. Thus, involves to read attentively and critical activities.

Nirratives or stories are integral parts of our social interactions and our ways of
conceptualizing the world. By having at its core the telling of experience, narrative
enconpasses nuch of our da ily discourse. MNrratives are used to report on, evaluate, and
regulate activities, as well as to provide an inplicit conmon organization of experience and
feeling of enotional involvenent and solidarity. Narrative is conpelling because it provides an
account not only of vhat happens to people, the "landscape of action", but vhat those involved
in the action (and those telling it) know think, or feel—the "landscape of consciousness" [1,
99].

It is neaningful that conmunity is established and students are s ocialized through the
daily flowof narratives. Narratives naintain the social history and historical knowedge base of
the conmunity. MNrrative discourse occurs in all societies, with variation that reflects the
culture of its tellers, but also with certain universal characteristics. Topic-centered,
chronological, and decontextualized recounts are nost typical, but other narrative structures
exist, such as the topic-associated, poetic, and contextualized style of sone African Anericans
or the short, mnina list, and inplicit style of sone Japanese Anericans (Mnam).

The narrative is the earliest energing nonologue discourse form It has aspects of both
oral and literate styles of language so can be an effective context in vhich to learn language
skills and acquire knowledge. Nt only do we talk in stories, but we think in them Buner
describes the episodic organization of mnd as a narrative node of thought, predomnant in
young children, but basic to all hunan experience. MNrrative organization nay arise out of
children' s earliest concepts: generalized scripts reflecting the daily life events through vhich
vorld knowledge is experienced. Decontextualization and abstraction of events gradually
occur, but the prinacy of the activity schena as an organizing f ranework continues. This
neans that children (and adults) often learn a concept as part of a neaningful event, and nay
continue to renenber the concept as part of a generalized version of that event.
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The role of narrative text structures

The main aim of the narrative is to teach reading and comprehension the reading
material, to analyse it and to be ready for transferring the message into one’s own conscious
and motivate him or her thinking and speaking.

The objective of the topic is to analyse the role and reasons of text structure for
improving comprehension of expository texts.

The methods of investigating are bibliographical, analysis, comparative, observational.

A a rule, students first learn to read narrative text structures, which are story -like
structures that facilitate their learning to read. (bnsequently, students enter school having a
sense of narrative structures as they appear in texts. Across the years of studying, their
avareness of text structures nust increase as they progressively shift f romreading a story line
or casual text to reading for infornmation. There is a noticeable shift to reading texts for
infornation, infornation that is often dense and written in long passages.

/A a natter of fact, reading teachers nmay find teaching text str ucture for expository
texts an effective technique to inprove reading achievenent averages.

There have been several studies have addressed the question of howto inprove the
ability of students with learning disabilities to use narrative structure.

For exanple, Idol-Mestas (1985), developed a strategy that consisted of the followng
steps:

(T): study story titles

(E): examne and skimpages for clues

(L, L): look for inportant and difficult words

(S): think about the story settings

Wing this strategy, called THLLS, students inproved their perfornance on
conprehension questions and raised their scores on a standardized reading test. Fbwever, vhen
the intervention vas renoved, student perfornance declined [ 6].

Let us turn to the reasons of teaching exposi tory text structures. Mst expository texts
are structured to facilitate the study process for prospective readers. These texts contain
structural elenents that help guide students through their reading. Authors of expository texts
use these structures to arrange and connect ideas. Students vho understand the idea of text
structure and how to analyze it are likely to learn nore than students vho lack this
understanding [2]. The research literature in this field reveals that students' reading
conprehension s kills inprove vhen they acquire knowledge of texts' structural developnent
and use themproperly.

Instruction on text structure indeed has a positive effect on the students' recall protocols.
Knowedge of the rhetorical relationship of the ideas -nain idea , najor ideas, and supporting
details-helps readers with their conprehension of the expository texts. There is no doubt that
knowledge of text organization or structure is an inportant factor for text conprehension.

Text features can help readers locate an d organize infornation in the text. For exanple,
headings help introduce students to specific bits of infornation. Presenting infornation in this
nanner helps students hold each bit of infornation in their short -termnenory. Students then
can process it or connect it to background knowledge and store it in their long -termnenory.
Wthout headings, infornation would be overvhelmng, naking it difficult to be processed
effectively.

Solutions of the problem

Structural elenents in expository texts vary; therefo re, it is inportant to introduce
students to the conponents of various texts throughout the study year. It is also inportant to
teach and nodel the use of these conponents properly at the beginning of the year. The
recognition and use of text organization are essential processes underlying conprehension and
retention. Students are expected to recognize expository text structures at the end of pre-
internediate level. Myer classified these text structures as follovs [ 3] :
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1. Description -The author describes a to pic.

2. Sequence -The author uses nunerical or chronological order to list itens or events.

3. (onpare/ contrast -The author conpares and contrasts two or nore simlar events,
topics, or obj ects.

4. (Cause/ effect-The author delineates one or nore causes and then descri bes the
ensuing effects.

5. Problentsolution -The author poses a problemor question and then gives the ansver.

The ability to identify and analyze these text structures in expositorytexts helps readers
to conprehend the text nore easily and retain it longer. To achieve better results, it is highly
reconmended to introduce and work on text structures in the order prescribed in vhat follovs.

Tonpkins (1998) suggested the following three steps to teach expository text structures
[4]:

e Introduce an organizational pattern-The teacher introduces the signal words and
phrases that identify each text structure and gives students a graphic organizer for each pattern.

e (Gve students opportunities to work on the text -The teacher provides the students
wth chances to analyze the text structures in infornational books, not stories. A this stage,
students learn the signal words and phrases in the text that identify each text pattern. They also
nay use graphic organizers to illustrate these patterns.

e Invite students to wite pa ragraphs using each text structure pattern-The students'
first writing activity should be a vwhole -class activity, followed by snall -group, partner, and
independent writing activities.

This involves selecting a topic and using a graphic organizer to plan th e paragraphs.
Finally, the students write a rough draft using signal words and phrases for the text structure,
revise, and edit the paragraph to produce the final product. The teacher can then repeat these
steps for each of the five text structures to ensure a conprehensive text structure coverage.

Having applied the procedure reconmended by Tonpkins [4], we would like to share
our own experience in teaching expository text structure and shed nore light on the practical
aspects of teaching text structure in reading classes. The first and nost inportant thing for you
as a teacher is to be vell inforned about different text structures for expository texts, the signal
vords and phrases for each text structure, and the appropriate graphic organizer specific to e ach
text structure.

Before you prepare any instructional plan to start training students and enbark on
reading activities, you nust nodel all the procedures. Manvhile, the students wvatch you
focusing on the steps you have nentioned, fromrecognizing the s ignal words and phrases to
applying the graphic organizers to each text. After you have practiced for the first fewsessions
and students have collected enough background on vhat they are going to do, it is tine to use
the following reconmended procedure:

10 Introduce the text structures in order, starting with description and finishing with
conpare/ contrast. This order is folloved in nost textbook readings.

11 Introduce and work on a single text structure in each lesson. b not conbine them
Work on one text st ructure for three or four sessions, then proceed to the next one.

12 Prepare short passages (about six to eight lines) for the text structure you are going
to work on in that session. A the texts are short, you can work on at least four texts according
to the tine allocated for each session.

13 Try to highlight and enphasize the signal words and phrases in each text and
elaborate on a series of signal words for each text structure. Tell students that authors of
infornational texts use specific signal words and p hrases for each rhetorical structure.

After students are famliar wth signal words and phrases, ask themto find these clues
in structure of each text through signal words and phrases. Then, invite themto write sone
short paragraphs and use sone of the s ignal words and phrases appropriate to each text
structure.
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Wrking with graphic organizers is the next step after teaching signal words and
phrases. For the first fewsessions of working with graphic organizers, prepare for your students
a conpleted graph ic organizer before they start working on the text. This wll help themcreate
a better inage of the hierarchy of ideas and their interrelationships discussed in the passage.
Guaphic organizers help students’ list naj or ideas under the nain idea of the tex t and put the
supporting details under the related najor idea. Fhving a graphic representation of the text's
ideas helps readers conprehend and retain the content.

(nce students are confortable with different kinds of graphic organizers, you can give
them an inconplete graphic organizer after they have finished reading the passage. Let them
conplete it on their own.

A this stage, the students would be able to work on a blank graphic organizer
independently, elicit the ideas fromthe text, and denonstrate t he hierarchy of the ideas in a
graphic organizer. These activities nay vary frompartially blank graphic organizers to totally
blank schenatic representations.

Research has shown that knowedge of text structures enhances students' abilities to
identify important ideas, construct neaning, acquire new content knowedge, predict future
events, sunmarize, and nonitor conprehension when reading or witing narrative and
infornational texts. An energing body of evidence suggests that training in oral language ski lls
can result in significant and lasting inprovenents in later reading conprehension.

A randomzed clinical trial vas conducted and three approaches were conpared to
inproving conprehension for participants wth specific reading -conprehension deficits.
Hghty -four students, who denonstrated specific reading conprehension deficits (i.e., an
average discrepancy of 16 standard points between reading conprehension and reading
fluency), were randonly assigned to one of three interventions targeting reading
conprehension including text conprehension training, oral language training and a
conbination of both trainings. The text conprehension program focused on working with
witten texts and developing skills such as application of netacognitive strategies (i.e.,
visualizing, rereading, thinking aloud etc.), inferential reasoning from written texts and
producing written narratives. The oral language programconcentrated on spoken language and
included learning specific vocabulary, figurative language and production of spoken narratives.
The conbined programincorporated all conponents fromboth the text and oral prograns
equally. Results indicated that all students nade significant gains in reading conprehension.
However, the students who received the oral language intervention denonstrated increased
reading-conprehension skills up to 11 -nonths after the intervention; whereas, those vho vere
part of the text conprehension and conbined prograns did not showas nuch generalization of
skills or increases in their ability to conprehend reading passages. This provides evidence that
oral-language therapy nay have far - reaching effects as it pertains to knowedge of text
structures and reading-conprehension.

The purpose of the current study wvas to determne if an interventi on designed to
inprove oral language and knowledge of narrative text structure inproved conprehension of
expository passages that vere descriptive in nature and contained aspects of narrative structure.
It was hypothesized that knowedge of narrative struc ture would serve to inprove
conprehension of infornational passages that contained simlar structures (eg., character,
setting, actions, feelings, plans).

In order to reason that increased knowedge of narrative structure was associated wth
conprehension of expository infornation, students first had to denonstrate significant gains in
narrative language and structure vhen conpared to students vwho did not receive the
instruction.

In the current study, students in the experinental group denonstrated signifi cantly
better conprehension perfornance as neasured by their ability to answer questions about the
descriptive naterial. This finding is particularly conpelling given the fact that the content in
the infornational passages nay have been unfamliar to elene  ntary students. Further, all of the
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students had been identified as having language inpairnent, so it is a conpelling finding that
they were able to inprove their perfornance in answering conprehension questions about the
descriptive passages.

Findings

Participants, despite age differences, nade statistically and clinically significant
changes in their conprehension of expository text and knowedge of narrative text structure.
These findings have educational inplications. Students with language inpairnents have
increased difficulty identifying inportant ideas, constructing neaning, acquiring new content
knowledge, predicting future events, summarizing, and nonitoring conprehension wvhen
reading or witing narrative and infornational texts. The narrative inter vention utilized in this
study did showthe transfer of conprehension fromnarrative to expository text structure. This
indicates that training in one structure can provide inprovenent in another. This is inportant
because an intervention that can transfer to multiple situations is preferred. It will be nore
feasible and efficient to find an intervention that wll aid students with language inpairnents in
all aspects of text structure to ensure success in the classroom To find a nore productive vay
to inpr ove recall of text as well as conprehension, further study of narrative -based intervention
is varranted.

Conclusion

Reading expository texts is critical for growth in reading ability and nost urgent to rank
nornal achievers; the ability to read, conprehen d, and analyze expository texts (i.e.,
identifying nain idea, najor ideas, and supporting details) could be good criteria to rank
students' academc reading achievenent. (he wvay to neasure and rank students' reading
achievenent of the expository texts is t o teach reading through text structures. This will raise
text structure avareness and is assuned to lead to a pernanent inprovenent in reading skill.

(ne of the principles of the reading expository texts is that students should deal with as
nuch authentic contents as their language level allovs.
Students wll inprove different skills through the authentic texts vhich cover a wde range of
interesting topics and stories, to develop student’s conprehensions in different areas, to teach
communicate freely and express their opinion and thoughts. Through reading the students learn
creative tools using in witing and students becone an active participant in this process of
conmunication.
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