have further questions. Praising is highly valuable for students to raise their interest vhen they
need support by the nentor — the teacher.

It is inport ant to note that education and upbringing go closely to each other. If there is
no appropriate discipline fromstudents’ side then, of course, there will be no respect. Aso,
teacher hinself should behave appropriately, for instance, they should not sit above the desk, and
it neans you are not controlling vhat you are doing. That is vhy teachers should be serious and
responsible.

A well as being punctual, sociable, teacher should be creative by using not only ready -
nade lesson plans and resourceswitten in the curriculum but also he/she should find new
diverse resources. Mreover, teacher should work in different directions even anong colleagues,
for exanple, taking participation at the concerts.

Foreign language teacher should teach with pleasure bearing t he responsibility of the
knowedge you give for the foreign language learners. lLanguage teacher should develop
intrinsically by notivating students at the sane tine in order to naintain healthy conpetition
anong students and limting psychological conpetit ion. You should conpare thempurely for the
sake of their knowledge by elimnating students at the lesson and his or her personality. Then
you will becone brilliant teacher in denand in Kazakhstan.

In conclusion, the presence of teachers generation vhose aimis to develop learners
instead of teaching themy who help their pupils to becone independent (learning to learn), who
provide students with notivation and interest for life -long learning and urge themto becone
autononous learners, is essential in the e ducation of the future.

References:
1 Vadillio, R. S. M Research on the good language teacher. FP(», 15. 1999.  P. 347 -36l.
2 Mrkley, T Defining the effective teacher: Cirrent argunents in education. FEssays in
Hducation, 11(3), 2004. P.114.
3 Rockoff, J.E The inpact of individual teachers on student achievenent: Evidence from
panel data. The Anerican Economc Review 94(2), 2004. P. 247 -252
4 TapacoB E @ MexkynbTypHOE OOIIEHHE — HOBAsi OHTOJIOTHS aHAIN3a SI3bIKOBOTO CO3HAHUS
// OrHOKYIBTYpHas criermduka s 3bIKOBOro co3HaHus. — M. : V-1 si3piko3Hanus PAH 1996. — C.
7-22.

VAK373.1.02:372. 8
Kalbergenova Sh.B., ! Tashbayev A?

"Master of philological sciences, a language teacher, Almaty University, Almaty/Kazakhstan
e-mail: shopik_tima@mail.ru

’Master of sciences, Suleyman Demirel University, Kaskelen/Almaty/Kazakhstan
e-mail: azizzhan.tashbayev(@sdu.edu.kz

ENGLISH FOR CHILDREN AND PERSPECTIVES OF STUDYING OF ENGLISH
KIDS

Anparna. byn makamana Oanamapra apHaifaH aFbUIIBIHHBI H 3€PTTEY Ol CTepi MEH
[EPCIIEKTUBAIAPhI TYpalbl )Ka3bUIFaH.

KinT ce3nep: Ganamap, 3epTTeyoi CTEpi, BHUIIBIH Ti JIi
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Wen we ask parents about their aspirations for their child’s English language abilities,
' speaking Fnglish with confidence' is usually at the top of their wsh list. Yes, they want their
child to read vell, have a wde vocabulary and a firmunderstanding of English granmar, but
nostly they vant to hear them speak and speak with confidence and enj oynent. Yet, as those of
us vho have ever tried to learn a language know when it cones to speaking skills, confidence
and enj oynent are often hard -won, especially if you are shy or introverted.

So how can parents and educators help nake the transition to speaking English with
confidence a little easier for children?

Games

The ganmfication of education divides opinion. Those vho argue against the use of ganes
in education talk about ' chocolatecovered broccoli' the atenpt to nask dull rote learning with a
superficial gane. Yet good ganes seemto pronote learning effortlessly, and children  gamfy’
life all the tine. Ganes can be used to pronote speaking in two vays. The enthusiasm for
conmunicating the gane’s purpose  will quickly overcone any inhibitions they nay feel about
speaking in English.

Stories

Stories provide children wth a context for speaking English. This is especially valuable if
they are not able to experience an inmersive language -learning environnent ( try getting a
nonolingual class of children to speak only English and you will understand the struggle).
Experiencing a story together in English places children in a snall world vhere English is a
given. The storyteller (either a parent at hone or a teacher in class) reads a line and pauses. If the
child is famliar wth the story after having heard it a fewtines, she wll be able to assune the
role of storyteller. Apracticed storyteller wll also sense vhen to pause and ask questions; not
just sinple questions like ‘ Wat color is this flover?” and ‘ Wat is the bear doing?’ but nore
challenging ones that get the child to nake predictions (‘W hat will the nouse do next?”), reflect
(‘Wy do you think the boy looks sad?’) and explore their own enotions ( ‘Fhve you ever felt
like that?”).

Songs

Songs and rhynes give children the chance to play with spoken English in a stress -free
vay. By listening to songs and singing themy children begin to hear the sounds of the language
and experinent wth the way the nouth works to produce those new sounds. They notice
relationships between words that sound simlar through the rhynes at the end of the lines, and
how words in conbination create rhythm Speaking and singing wvhile clapping a famliar
activity in any prinary school reinforces this understanding. Wen children sing or chant with
the lyrics in text formin front of them they start to notice the fascin ating (and sonetines
frustrating) relationship between spelling and sound.

Video

Mny parents (and teachers) worry that screen tine is not only wasted tine, but
detrinental to the healthy developnent of a child’s learning. Fbwever, used in noderation, vid eo
can be a pleasurable and stinulating English language learning tool, especially in situations
vhere a native speaker nodel is unavailable. Qher video platforns like YouTube are a great
source of child-friendly naterial, but the barrage of adverts and p otential exposure to offensive
comments or external links neans that learning with a teacher or parent is preferable. Like
ganes, videos help children inprove their speaking and can stinulate discussion, singing and
reading.

Apps

Mbile apps for phones or tablets can provide a wide variety of learning experiences that
conbine sone of the activities above in a safe digital environnent, designed especially for
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children. This neans so nuch nore than cute pictures and carefully graded content. The touch
screen gives children access to a digital vorld in an intuitive vay that a keyboard and nouse
conbination (designed for adults) never could. Additionally, nobile apps encourage interaction
by calling out to the child to touch, tap, swpe, shake and talk to the device as much as possible.
In other words, nobile devices are not passive screens churning out mnd -nunbing
‘edutainnent’, but dynamc and challenging digital playnates. If the app is thoughtfully
designed, it wll offer notivation, support, revards and pra ise at j ust the right nonent.

(hildren can develop speaking confidence in the followng stages:

Andio and subtitles on — The child can start by listening to the audio and reading the
story, joining in vhen they hear and see famliar words and phrases.

Andi o off, subtitles on— A they becone nore confident they can turn off the audio and
read the subtitles thenselves.

Aundio and subtitles off — Finally they nay choose to turn off the subtitles too and tell the
story in their own vords, using only the aninat ed inages as a pronpt.
To help nake this j ourney to independent story (re)telling easier, each video cones with a ' listen'
and 'record' activity, vhich allows children to listen to short words and phrases in isolation from
the nain video. They can also rec ord thenselves to conpare their pronunciation with that of the
narrator. In addition, each pack of videos cones wth ganes that consolidate spelling,
vocabulary, granmar or sinple conprehension.
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Abstract. The present article studies the nethods of teaching written skills in Kazakh
language in the franevork of nodule systemy teaching  students to acquire the texts, collect and
systenatize the necessary naterial with its further usage in written works accordin g to the
context.
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Kazakcran PecnyOnukaceiabiH «bijliM Typanb»y 3aHbHIAa OKBITY (OpMachkiH, 91 CTepiH,
TEXHOJIOTHsIIAp TaHAayAa Kol HYCKAyIbIK KaFUJAachl OCKi TiJIT€H, OCBI Opaii/ia RbITYIBLIIAPIbI H
©31HEe CHTailIbl HYCKAaHBl KOJIJaHYFa, MEAarOTMKalbK IPOIECTI Ke3-KeIreH YJriMeH, TimTi
aBTOPJIBIK YJIT1 MEHKYPYFa MYMKIi HI1 K Oepei .

OKpITy1a o711 GTACI JIIH KaHJai Typi HKOJIJaHOACHhIH, (KBITYIBIHBI H OAaCTBl MakKcaThl )kaHa
TaKBIPBINTBI MEHT'EPTE OTBIPBIN, CTYASHTTH Oilay KalOiJieTiH apTThIPYy, OWBIH XHedl Typhe
JYPBIC HKETKI 31 I1,03/11 '1 HEH Ke3 KeJr'eH §pakK [eH MOCeJeH] Ieue aay Fa JaFrAbUIaHAbIpy, O1JiMm
ally apKbUIbl TYJIFa PET1 HAE Kb TACTBIPBII, JaMBITY.

Kazipri yxeirta Kazakcran PecnyOnukachIHBIH JKOFaphl OKY OpbIHAAapbIHAA 0111 M Oepyne
TYpJIi JKaHa TexXHoJorusuiap Konmaneutyna. CoHbH Oipil — MOIYNIBIIK Jkyhe. Al, MOIYJb
Jereni Mi 3- 01 p xyieHiH nepbec 6emiri.

OxkpITymel  01p Ky MOAYJIi He 00J1i HETI H C&AT CAHBIH aHBIKTAIl aJIbIT, OHBH MaKCaThIH,
Ma3MYHBIH JKOHE HOTIDKENEpiH, COHJaHaK OChl MOIYyJb Ca0aKTapblH YUBIMAACTHIPYIBIH
(dopMachlH OWJIACTBIPHIN, OKY MOMYJIH Kypaiabl. Bip mMonmymbai &pITy OapbhICBIHIA MOJYJIb
TaKbIpbIObIHA OalIaHBICTHI caraTTap Ol pHEIE Ta KhIPBIIAIAp Fa 661l Hyl WMKI H.

MopaynapaiK OKBITYy TEXHOJIOTHSCHI CTYIACHT TYJIFACBIHBIH TaHBIMABIK KaOiJeTTepi H
JaMBITy, CTYIEHTTH TaHBIMIBIK TOLECTEPiH OaMbBITy, KyFa KbI3BIFYIBUIBI FEIH apTTHIPY,
OelIiCeHIl 311 K KOPBIH, aybI3lA >KOHE jka30ala TiJIIH JaMbITy, TYIFAaHBI KUBIHIBIKTapFa
nasipiay, bl FapMalblIbl K alHATBICYFa JKaF/Iai xKacay CHSIKThI MaKCaTTapabl KO3ICHIi .
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