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SETTING QUESTIONS IN DEVELOPING CRITICAL THINKING IN THE CONTEXT
OF SOCIOCULTURAL COMPETENCE FORMATION

AnHoTanusi. JlaHHas cTaThd  TOCBAIIEHA  (OPMHUPOBAHUIO  COIMOKYJIBTYPHOM
KOMITETEHTHOCTH y CTYJIEHTOB OakallaBpuaTa, H3YUYCHHIO OpraHU3alMy JTAHHOTO Ipolecca, U
non0opy MNOAXOASMIMX yhnpaxHeHui. (Xoboe BHHMaHHME YAENSETCS METOJaM pa3BUTHUS
KPUTHUYECKOTO MbIIMEHUsI. BceraTbe Takke paccMaTpuBalOTCsS BOMPOCHI, THIIOJOTHS BOIIPOCOB U
CHOCOOBI X COCTABIIEHUS, KAK OCHOBHBIE METObI Pa3BUTHUS KPUTUYECKOT'O MBIILIECHUS.

KuroueBble cji0Ba: MBIIIEHUE, UHTEIUIEKT, KPUTHUYECKOE MBIIIICHUE, KPEATUBHBINA CKIaj
yMa, COIMOKYJIbTYpHasi KOMIIETEHTHOCTb.

Introduction
Teaching culture has been the subj ect of discussions anong linguists and Fnglish teachers
for nany years. Sone teachers believe tha t teaching culture wll enable language learners to be
engaged authentically with the culture of a particular native -speaking community [ 1, p.155].
After we understand the significance of teaching culture, we need to perceive the inportance of
sociocultural factors and their applicationsto critical thinking in teaching culture since they play
an incredibly inportant role in learning and using a newlanguage better and easier. In this sense
the critical thinking in the teaching process could help greatly as it holds considerable promse
for our systemof education, as critical thinking is self-guided, selfdisciplined thinking vhich
attenpts to reason at the highest level of quality in fair -mnded way. It neans that students, vho
think critically with the goo d understanding and formng the sociocultural conpetence,
consistently attenpt to live rationally, reasonably, enphatically [2, p. 13].
In our opinion, critical approach has a great potential in the developnent of students’
sociocultural conpetence. Develop nent of students’ sociocultural conpetence presupposes:
— understanding of the fact that all people showculturally -conditioned behavior;
— realization that social differences (age, sex, social class, place of living, etc.) greatly
influence the vay people spe ak and behave;
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— fornation of tolerant attitude to other cultures;

— famliarization with conventional behavior of different cultures representatives in various
situations;

— realization by students their own cultural behavior and acquiring skills to analyze it;

— developnent of the ability to recognize cultural connotations and decode them

— teaching students to recognize, distinguish and productively apply cultural codes for the
best results of conmunication;

— inproving students’ ability to define howtheir own socio-cultural belonging influences
their behavior and teaching themto correct their own acts according to situations [3, p.
55].

A the English lessons we propose to analyze critically the cultural knowedge and
behavior (ideas, cultural products, andcultural behavior). There are three nain groups of
exercises, vhich help us to do it:

1. Exercises that help to develop the sense of cultural context and give students background
knowedge: recognizing cultural inages and synbols, working with cultural produc ts
(souvenirs, noney, headlines, poens, etc.), exploring values and attitudes, exploring song
lyrics, analyzing associations and cultural artifacts, determning contextual clues.

2. Exercises that help students to learn reading visual signs. These tasks help students to
read and interpret cultural signs in foreign products, analyses stereotypes, decode
nessages, understand non -verbal neans of conmunication.

3. Exercises vhere students are proposed to conpare cultural experience of the country of
studied language and the one of their own culture. Such exercises presuppose naking
cultural conmentaries, analyzing of the spiritual and commercial values of both
countries, conparing connotative neanings of the sign in different cultures, explaining
cultural behavior, dc. [4, p.32].

In the process of teaching English considerable attention should be paid to the study of
cultural codes and their semotic analysis. It wll help students to acquire proper sociocultural
conpetence, background knowedge and conmunicate  successfully with representatives of other
cultures.

Method

A the English lessons students should learn the nethods of critical thinking, they should
be taught to critical reading, analysis of different texts of sociocultural context.Questioning
enables teachers to check learners' understanding. It also benefits learners’ as it encourages
engagenent and focuses their critical thinking on key concepts and ideas [ 5, p. 45].

These questioning needs to inspire gifted and talented learners to enbrace cognitive
thought at a higher level and easier to achieve it vhen using open questions. These questions are
often arranged according to their level of conplexity. Hoomis Taxonony is one of approaches
that can be used to help plan and fornulate the questions fromlo wer to higher order level[ 6, p.
368].

1. Remember: can students recall the sociocultural infornation they have read or heard?
Understand: can students explain the sociocultural ideas or concepts they have read or
heard about?

3. Apply: can students use the sociocultural infornation in another context or a different
situation or for a different task?

4. Analyze: can students break the sociocultural infornation down into its conponent parts?

Evaluate: can students assess the value of the input of sociocultural knowe dge?
6. Create: can students use the sociocultural input to create sonething new|[ 7, p. 155]?

b
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These types of questioning also actively encourage the developnent of critical thinking
anddialogue skills, also ithelp students to acquire proper socio-cultural competence.

Sone researchers have sinplified classification of questions into  lower and higher
cognitive questions. Lower cognitive questions (fact, closed, direct, recall, and knowledge
questions) involve the recall of infornation. Hgher cognitive questi ons (open-ended,
interpretive, evaluative, inquiry, inferential, and synthesis questions) involve the nental
nanipulation of infornation to produce or support an ansver.

Regardless of the classification, traditional wsdom holds that the higher cognitive
questions lead to higher-quality answers and increased learning and achievenent. Fbwever, the
research has mxed conclusions in this area. Sone studies found that higher level questions did
indeed produce deeper learning, vhile others found that not to be the case.

It is inportant to note, though, that sinply asking these kinds of questions does not
guarantee higher responses or greater learning gains. Students need explicit instruction in
ansvering these types of questions, including naking inferences. This instruction, in conjunction
wth the use of higher cognitive questions, can positively inpact student achievenent.

The use of a high frequency (50 percent or nore) of higher cognitive questions with
bachelor’s students is positively related to increases in on-task behavior, length of student
responses, the nunber of relevant contributions, the nunber of student -to-student interactions,
student use of conplete sentences, speculative thinking, and relevant questions posed by students
[8, p. 12].

The nain soc iocultural conponent of content of teaching is the educational text. This can
be used as:

— thenatic, regional geographic and art texts,

— dialogues,

— verses,

— songs,

— letters,

— interview

— audio- texts with native speakers (it is inportant that the text will be au thentic).

Let’s consider how teachers can nake use of these findings. (nhe of effective ways of
developnent of sociocultural conpetence of students is the audio texts vhich are witten down
in real situations of foreign-language conmunication or read by na tive speakers. Therefore, as an
exanple we have taken the audio text “A a crossroads” fromNew Headvay [9, p.97] and
analyzed, nade the questions denanding knowedge of sociocultural conpetence with elenents
of critical thinking. Students were to listen t o dialogue between Jinmy and Fona, then their
inpressions of each other confidentially to the third person and ansver the questions after each
one. Exanples of questions:

1. What is the problem?- Students recall vhat kind of sociocultural infornation they ha ve
heard and they tried to ansver to question wth the first elenent of critical thinking as
renenbering. This is the lowest level of questions and requires students to recall
infornation. Knowledge questions usually require students to identify infornatio n in
basically the sane formit was presented.

2. Who are the people involved? - This type of a question denanded fromthe learner
understanding the vhole text. It neans that student explain the sociocultural ideas or
concepts they have heard about. Such category of questions belongs also to lower
cognitive questions and involves the recall of infornation.
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3. What are the possible options? — This question requires using given infornation in new
situation. In other words, the learners were to apply the sociocultural infornation in
another context or a different situation or for a different task.

4. What are the pros and cons of each option? -Students tried to analyze and draw
connections anong ideas.

5. What might happen as a result? -Justify a decision then assess the value of the input
infornation - sociocultural knowedge with the nain nethod of critical thinking  —
evaluation. This is higher cognitive question vhich involve the evaluative and inquiry
answver.

6. What would you do if you were Jimmy or Fiona? What would you advise?-Simlar
questions require open-ended and interpretive ansvers vhich involve the nental
nanipulation of infornation to produce or support an ansver.

Analyzing these questions, it is possible to note that the first three questions fromour
exanples are nore basic vhich belongs to the category of lower cognitive questions. So they ask
students to recall word -for-word naterial previously presented. These questions are generally
fact-based, closed, direct, recaltelated and questions that neasure know edge. A this level,
teachers ask students to take infornation they already knowand apply it to a newsituation. In
other words, they must use their sociocultural knowedge to determne a correct response, vhich
denands of student’s critical thinking resp onses. Aso, these types of questions go beyond
sinple recall and require students to conbine data together. The last three questions are those
vhich denand that the student nanipulate bits of infornation previously learned to create and
support an ansver wth logicallyand critically reasoned evidence vhich called as high cognitive
questions. Thesesorts of questions are open-ended, interpretive, evaluative, inquirsbased,
inferential and synthesis-based. Wen it cones to bachelor’s students, an increase in the use of
higher cognitive questions (50%or nore) is positively related to creative nentality in the context
of formng sociocultural conpetence increases in:

— on-task behavior;

— length of student responses;

— nunber of relevant contributions volunteered by students;
— nunber of student -to-student interactions;

— student use of conplete sentences;

— speculative thinking on the part of the students;

— relevant questions asked by the students.

Higher cognitive thinking invites a further understanding of content such as problem
solving, naking judgnents, evaluation and reflection to nane a few [ 10, p.1921]. These
questions, vhilst far nore challenging, can still assess students’ knowedge, as facts are the basis
of their justification of an ansver, and also gives students ownership and a sense of pover over
their education by getting students to nake a judgnent and comnmt to an idea, allowing themto
reflect on a particular issues with a ‘safety net’ of a teacher to point out any inplications on their
ideas. It encourages and teaches children to nake their own decisions not just in a classroom
setting but also a life skill.

So, fornation of sociocultural conpetence by neans of nethods of critical thinking such
as questioning is inseparably linked with nain obj ectives of education: practical, developing and
educational. Learning a foreign language, we formculture of the world in consciousness of the
person, we develop desire to participate in cross-cultural conmunication.

Conclusion and recommendations
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Teachers often have little or no training in questioning techniques, so being famliar with
the research is a good place to start. Inproving in this area requires a reflective and
netacognitive approach. For exanple, teachers nay choose to:

— Plan and write out the questions to be used in a lesson. Fbwnany are lover cognitive
questions? Hgher cognit ive questions? Is the percentage appropriate for the age and
ability level of your students?

— Aaticipate possible student responses, especially partially correct or incorrect ones. Fow
wll you probe for further infornation or redirect?

— Ak a colleague to o bserve a lesson, paying particular attention to the types of questions
and student responses. Met to discuss the observations and plan for inprovenent.

— Mdeotape yourself teaching a lesson. Wen you watch, record your wait -tine for each
question. Also note if you provide longer wait -tines to certain students.  examne your
feedback. Are you specific and focused on the students’ responses?

— Seek out resources and professional developnents that can help you inprove your
questioning techniques. If possible, start a study group with colleagues [ 11, p. 25]

Thus, as a result of consideration of the natter it should be noted once again that at lessons

of English it is difficult to formthe sociocultural conpetence wthout using special nethods

of developing critical thinking. The fornation of critical thinking in its turn provides the

learners achieve the level of subject of intercultural conmunicative conpetence that is the

goal of foreign language education.
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