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CORRELATION BETWEEN STUDENTS’ PERCEPTION OF ACADEMIC GRADING AND
THEIR COGNITIVE AND LEARNING STRATEGIES

Zh.N. Abdrakhym, Ye.l. Radyuk, Suleyman Demirel University

Tyitin

ATanMpIl Makajia CTYACHTTTEP IiH OOMBIHA Tl OLTIM YIIIH MEHrepy KaOileTiH skoHe Oarara
JIeTEeH KO3KapachlH eJjmeyre KeMekreceni. bimim jkyiiecinae OimiM YIIiH KbI3BIFBINT OKBIFaH, HOTIDKEINI
OUTiM MEH aKaIeMUSUTBIK JKETiCTIKKTepre oH ocepiH turizemi. Cyneiiman Jlemupen YHHBEpCHUTETiHIH
CTYAGHTTEpI apachIHAA KYPTi3UITeH 3epTTEYiH MPAKTHKAJIBIK TaJIay HOTHKEIEP] TATKbUIAHBI OTHIPFaH
MOCEJICHIH MaHbI3IBUTBIFBIH Joneneiini. COHpIMEH KaTtap MyFaliMAEpAiH CTyIEHTTepe OLTIM YIIiH OKY
TYPiH IaMbITy OaFaapiamMachl YCHIHBUIBII OTHIP.

Abstract

Kazakhstan system of credits in higher education was established in 2002 with the aim to support
further integration of the country to the global educational environment. Credit system is seen as an
educational technology which helps to make educational process more innovative and student-centered. In
this respect we attempted to examine students’ perceptions of grading in relation to student-possessed
learning orientation (LO) and grade orientation (GO). Individuals high in LO tend to be motivated by the
acquisition of knowledge, while those high in GO tend to be driven by the acquisition of high grades. /1/ It
is commonly thought that learning orientation [LO] and grade orientation [GO] in students and instructors
are opposite ends of the same continuum. However, psychometric testing has recently shown that LO and
GO are two independent orientations. Knowing your own orientation and the orientation of your students
is an excellent strategy for tailoring your classes to reach a range of learning styles and foster self-
motivated learners.
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Research aims and participants

The aim of this research is to indicate the correlation between students’ perception of academic
grading and their cognitive preferences and learning strategies. The investigation was about the role of
credit system, and its influence on academic grading. The survey assessing students’ learning orientation
and academic orientation is called LOGO. This test was then correlated to Survey of Academic
Orientation (SAO), which has the following cognitive preferences: structure dependence, creative
expression, reading for pleasure, academic efficacy, academic apathy, and mistrust of instructors. Next,
SAO was added by the learning strategy survey (LSS), which was designed especially for this research.
There were examined such foreign language learning strategies as Metacognitive strategies (MS),
Affective Strategies (AS),Social Strategies (SS), Memory Strategies (MS),Cognitive Strategies (CS).
Correlations of LO and GO scores with SAO show us the cognitive preferences and the strategy learning
test demonstrates special strategy techniques in language learning and teaching, commonly used in
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language learning process correlate this finding with the academic orientation and learning strategies
results. (LOGO) was taken among sophomore, junior, and senior students of Two Foreign Language
department, of Suleyman Demirel University. The number of interviewed students is 60.
Research Hypotheses
4) The majority of students-teachers of foreign languages should have more learning than grade
orientation.
5) According to Cognitive preferences in SAO, High Learning Orientation individuals should rate
higher on Creative Expression (CE), Reading for Pleasure (RP) and Academic Efficacy (AE).
6) According to Cognitive preferences in SAO, High Learning Oriented learners should rate higher
on Structure Dependence (SD), Academic Apathy (AA),Mistrust of Instructors.
7) High Learning Orientation students should progress better in all 6 strategies in Second Language
Acquisition.
Research Tools: 1. Milton,Pollio,and Eison’s questionnaire on “Learning and grading orientation” 2.
Survey of Academic Orientations William B. Davidson, Hall P. Beck 3. Self —designed “Questionnaire
on 6 learning strategies in Second Language Acquisition ”

Theoretical Findings

Definition:In works of Howard R. Pollio( Perceptions of Learning and Grade Orientation in, and
by, Contemporary College Students and Faculty) we see how orientation emphases upon the intrinsic
value of learning and the importance of grades affect college student and instructor views of themselves
and of one another. Results suggest that the grading practices of most universities adversely impact
student instructor relations and teach students that learning intellectually challenging material is not
worthwhile unless it is rewarded by a grade. To evaluate systematically the effects learning orientation
and grade orientation have on contemporary college students, /2/ Eison, Pollio and Milton (1982)
developed the LOGO 1I scale.Students producing high LO scores are found to possess a wide variety of
positive educational attributes including effective study skills, low levels of test anxiety, above average
reasoning abilities, and high levels of self motivation. Grade oriented students view college as a crucible
in which they must endure continual testing and evaluation. Students producing high GO scores also are
found to have poor study habits, high test anxiety, below average Scholastic Aptitude Test scores, and low
grade point averages /3/ (Beck, Rorrer Woody, & Pierce, 1991; Milton, Pollio, & Eison, 1986).

Description of Lo and Go

Ne| Learning Orientation Grading orientation
Characteristics Characteristics
1 | Showing personal interest in subject Cynical view of education, believing that

factual recall is what is required.

2 | Focusing on the central argument or | Focusing on outwards signs and the formulate
concepts needed to solve a problem needed to solve a problem

3 | Interacting Actively Receiving information passively. Failing to
distinguish principles from examples.

4 | Distinguishing between argument and | Treating parts of modules and programmes as

evidence separate
5 | Making connections between different | Not recognizing new material as building on
modules previous work

6 | Relating new and previous knowledge | Seeing course content simply as material to be
learnt for the exam.

7 | Having an intrinsic in the subject Studying a degree for the qualification and not
being interested in the subject.
8 | Linking course content to real life High Anxiety

Results and findings
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The purpose of the first stage was to identify academic orientation. We made a survey of 60
students from TFL faculty, 2nd and 3rd year in order to figure out how much are High Learning Oriented,
High Grade Oriented or Average: High Learning and Grade Oriented. The research expectation was: the
majority of students-teachers of foreign languages should have more learning that grade orientation. The
Diagram 1 shows that our students are more HLO (45%) than HGO (25%) and HLGO (30%). Those
students who have HLO are self-motivated, they are interested in new ideas and intellectual matters, they
acknowledge the highest level of personal responsibility for personal actions. The second result is HLGO
- students are supposed to distribute their strength and interest both to knowledge and grade. This category
tend to capture an extroverted, but relatively less able student craving concrete information (grades) about
how well he/she is doing. The third result is HGO. Students with this result show greatest level of respect
for established ideas, they have strong desire to do the right things and to act in conventional ways.
Student with HGO have an approach world in non-intuitive and relatively concrete way.

Diagram 1. Academic Orientation

mHILO mHGD mHLGO
30%

25%

The purpose of the second stage is to figure out the differences in cognitive factors among HLO,
HGO and HGLO. According to hypothesis Cognitive preferences in SAO, High Learning Orientation
individuals should rate higher on Creative Expression (CE), Reading for Pleasure (RP) and Academic
Efficacy (AE)." The results (Diagram 2) can definitely proved research hypothesis. HLO students actively
participate in classroom discussion and enjoy learning for its own sake. Also, they believe that learning
about different cultures and alternative lifestyles is a valuable endeavor. Students who score high on the
RP orientation read a great deal from a diverse set of sources. Their readings are not confined to course
assignments. High scores on the AE orientation are indicative of confident TFL students who feel assured
of achieving their academic objectives. They are not plagued by self-doubts, nor are they distracted by
fears of failure. HLO is leader in CE, students with high scores on the CE orientation prefer assignments
that allow for individualistic expression. For teaching profession it is needed to be high in CE, be creative,
positive, interested in different cultures.

According to Cognitive preferences in SAO, High Learning Oriented learners should rate higher
on Structure Dependence (SD), Academic Apathy (AA), Mistrust of Instructors (MI). The Diagram 2
shows the confirmation of the third hypothesis. According to results the leaders in SD (Structure
Dependence) are HGO that means students with SD orientation are intolerant of ambiguity and have a
strong need for order and predictability. They want to know exactly what is expected on their
assignments, and they rely on grades to give direction to their academic pursuits. The result in Academic
Apathy (AA) are highest at HGO, that means obtaining high scores on the AA orientation are disinterested
in their course work. They are more concerned with the appearances of academic success than actually
learning anything. They set minimal academic standards and are unwilling to exert the effort necessary to
receive higher grades. Students who score high on the MI (Mistrust of Instructors) orientation think that
their instructors are unconcerned with the pressures and stresses that students experience. They also
believe that some instructors enjoy giving students poor grades and write tricky test questions to confuse
students. Consequently, they tend to attribute their academic failures to instructors rather than to
themselves. /5/

Diagram 2. Difference in cognitive factors.

100%

mHLO
50%
HLGO
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The third stage is devoted to Learning Strategies among 3 groups from Academic Orientation. We
took 6 strategies:

Metacognitive Strategy(McS). Students with McS arrange and plan their learning, set goals,
identify the purpose of the language task planning for a language task seeking practice
opportunities.

Affective Strategies (AS). Students tend to encourage themselves by making positive statements,
taking risks wisely rewarding themselves

Social Strategies (SS). Students are likely ask questions (asking for clarification, verification,
correction), empathize with others (developing cultural understanding aware of others’ feelings
and thoughts)

Memory strategies (MemS). Students prefer creating mental linkages (grouping, associating),
apply images and sounds (imagery, sem. mapping, keywords)

Cognitive strategies (CogS). Students with CogS tend to analyze and reason (deductions,
contrastive analysis, translating), practice a lot (repeating recognizing recombining)

Compensation strategies (ComS). Students overcome limitations in speaking and writing
(switching to mother tongue, getting help, using mime or gesture, avoiding communicating
partially or totally, using synonym, selecting a topic)

The fourth hypothesis states that HLO students should progress better in all 6 strategies in Second

Language Acquisition. Based on results (Diagram 3) we can see that High Learning Oriented students are
better in all 6 strategies. It was interesting that all three groups showed results above the average. The fact
of a small difference tells whatever student's motivation is: knowledge, grades or both they effectively use
and apply all strategies. Surprisingly the result with MemS is quite equal for all 3 groups, which means
being teacher and studying subjects on philology faculty demand a lot of Memory Strategy.

Diagram 3. Learning Strategies
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Conclusions
The purpose of the study is to indicate the correlation between students’ perception of academic

grading and their cognitive preferences and learning strategies. According to the obtaining data we came
to the following conclusions:

1.

2.

3.

4.

5.

The majority of students-teachers of foreign languages have more learning than grade orientation
in our faculty

According to Cognitive preferences in SAO, High Learning Orientation individuals rate higher on
Creative Expression (CE), Reading for Pleasure (RP) and Academic Efficacy (AE). In appliance
with Diagram 2 HLO are higher than other groups in CE,RP,AE factors.

According to Cognitive preferences in SAO, High Learning Oriented learners rate higher on
Structure Dependence (SD) , Academic Apathy (AA),Mistrust of Instructors (MI).

High Learning Orientation students progress better in all 6 strategies in Second Language
Acquisition. But the general picture shows small difference between groups which means all
questioned students are fond of reading, likely to have positive attitude toward education - all these
is connected with teaching profession, all students are achievement oriented.

With the introduction of rating system(credit system) Grade Orientation become higher, also the
quality of grade become higher. One cannot get a good grade without knowledge. Some Learning
Oriented students adopt to the rating system. The 3rd group High Learning and Grade Orientation
showed this transformation.

Implications and Novelty
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The novelty of this research lies on assessment of LOGO and Cognitive preferences with LS,
which was investigated for the first time in Kazakhstani environment. Also, on dimension of cognitive
factors was used self-designed survey of learning strategies. The importance of research is fostering LO
orientation, career success and proficiency in language learning.

Learning orientation strategy program in study

1. “Developing Learning Strategy”- first of all teachers should show personal interest in the subject.
Then the structure of the learning must be clear. Teacher must pay attention on key concepts,
confront students’ misconceptions, and engage in active learning.

2. “Structure Dependence” — there must be invisible framework for students; they don’t have to feel
the pressure by syllabus or demands of the teacher. The structure for learning has to have the role
in learning process but there must be given freedom on learning.

3. “Creative Expression”- as well as in “structure dependence” if strict rules takes place on learning
process there will be lack of creativity. For creative expression and learning we must exactly
measure the firmness and freedom in the class. Stress means low creativity, low creativity means
no interest, and no interest means any learning. Teachers should display, model, and offer creative
examples of ideas to students, this should be based on the student's frame of reference.

4. “Academic Apathy” — here the foremost role plays the motivation. When demands on student more
than he can overcome. Internal motivation and external motivation cannot supreme the goal. The
task for learners must be not complicated but also not so easy; there must be challenge in learning.
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IMPOBJIEMbBI COHUAJIM3AIIUU B CY HA IIPUMEPE CTYJAEHTOB 2-3 KYPCA
NHXXEHEPHOI'O ®AKYJIBTETA
JIn P.A., CennxanoBa /I.C., Mepanues M.M., Yarapakos A.A.
Hayunsbiii pyxkoBoautenas: Kacsimosa JI.H. - K.coll.H., TOIEHT

Conuanuzais — 3TO TPOIECC TMOJyUYCHUS YEJIOBEKOM HABBIKOB, HEOOXOJIUMBIX IS
MOJTHOIICHHOM HU3HU B 00IIecTBE. B OoT/iMUMe OT APYruX *KUBBIX CYIIECTB, Ube MOBEACHUE 00YCIOBICHO
OMOJIOTHUYECKHU, YEeJIOBEK, KaK CYIIECTBO OMOCOIMAIILHOE, HYXKAA€TCs B MPOIECCE COIUAIN3AIINHN ISl TOTO,
yToObl  BbDKHMTH.  Cormacno H. JI. Hukanaposy u C. H. I'aBpoBy,  «comnmanuzanusi  Ipeanoyiaract
MHOTOCTOPOHHHE M 4YacTO pa3HOHAINPABJICHBIE BIMSHUS XU3HU, B PE3yJIbTaTe KOTOPHIX YEIIOBEK
yCBauWBaeT ,,lipaBUjIa UTPHI, MPUHATHIC B JAHHOM OOIIIECTBE, COMAIBHO 0100psieMble HOPMBI, IIEHHOCTH,
MoJienu ToBefieHUs». [lepBoHaYanbHO colManu3anus HHANBUIA TPOUCXOANT B CEMbE, a YK€ MOTOM B
00111eCTBE.

Kaxxnpiii pas nmomajasi B HOBYIO cpefly, HapuMep MpH MOCTYIUICHUH B IIKOJTY, YHUBEPCUTET, TIPU
yCTPOMCTBE Ha pabOTy, BCET/Ia YEIOBEK MPOXOAUT MPOIECC COIMOTN3AIIIH.
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B »TOM romy Hamu ObUTO TPOBEACHO HCCIIEAOBaHUE. MBI MMOTPOCHIIN CTYIEHTOB HAIMCATh COYMHEHUS 00
UX COLMOJM3ALMH B YHUBEPCUTETE U HA OCHOBE 3TUX COYMHEHUIN CMOIJIM BBIIEIUTh MHOTO HHTEPECHBIX
(baxToB 0 MpobIEMax CONUATN3AIUH OTCIBHBIX TPYIII JTFIOICH.

Bcero B uccnenoBanuu npunsio ydactue 200 yenosek. Y3 Hux 58 aeBymiek u 142 napueil.
[IpencraButenu 2, 3 xypca.

120 — 2 opcroecfuprme & Bhiroase pobrevi B kB3oTpe
& WHrepHer i Bpewms Ha opory

2-KypC 3Hikype

W3yyas cOYMHEHUsI CTYIEHTOB MOYKHO O0OpaTUTh BHUMAaHKE, Ha MPOOJIEMY OTHOILECHUN MEXTY
MPEACTABUTEISIMHI Pa3HBIX MOJIOB.

HexoTtopsie neByIIKH MUMIYT YTO TaK KaK Ha WH)KEHEPHOM (DaKyJIbTeTe B OCHOBHOM Npeo0IajaroT
MapHU, UM HE XBaTaeT )KEHCKOT0 OOIIeHHMs B rpymmax. Tak ke u3-3a TpaJAuIii YHHBEPCUTETA K
HEOJJOOPEHHIO MEXKITOJIOBBIX B3aUMOOTHOIICHUH, IEBYIIKH HCIIBITHIBAIOT HEAOCTATOK OOIIEHHS C
OKpy>KaromuMu. Tak e OBIBAIOT Cilydau, KOT/Ia AEBYIIKH MPH OOIICHNH C MTAPHIMHU YyBCTBYIOT ce0s HE
YIOTHO, €CJIH PAJOM HAaXOISATCS MIPENoAaBaTeNy WIN IPEACTaBUTENN aIMUHUCTPALIH.

VY napHeii 3TH npo06sieMbl BCTAIOT HE TaK OCTPO, MHOTHE CTYJEHTHI MMUIIYT YTO €U CO BPEMEHU
o0yuenus B mkose (B ocHoBHOM KTJI) npuBBIKIN KUTh B MYKCKUX KOMMaHuUsX. M ckopee HCIBITHIBAIOT
JUCKOM(pOPT MpH OOIIEHUHU € JAEBYIIKAMHU JIUYHO, XOTS BO MHOTOM 3TO 3aBUCHUT M OT Y€JIOBEKa, HO
o011asi TEHIEHIMS YKa3bIBAeT Ha TO YTO MPEICTABUTENN Pa3/eIbHBIX MOeIeH 00yueHHs HCIIBIThIBAIOT
OonbLIMHA JUCKOMGOPT 10 3TOMY HIOBOJY.

Tax ke CTOUT 3aMETUTh YTO HEKOTOPbIE U3 MapHEel KTO OTMEYaId YTO NMPOoOJeM B 3TOM ILIaHE HET,
CCBUTAJIMCh HA TO YTO 3HAKOMSTCS C MpeACTaBUTENbHULIAMHU APYTUX (akynbTeToB. Ho Tak
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