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Abstract. Developing learners’ perception of foreign language culture is
very crucial in the context of an intercultural approach to FLT. And one of the
1ssues to assist this process is the use of authentic literary texts. But in the
practice of FLT there is no clear understanding of the notion “authentic text”,
it’s role in FLT, moreover, there is no consent toward that when to use authentic
text, at what level, and how to use. Thus, the objectives of the paper are to define
the features of authentic literary texts and to determine the best solution for
implementing them in a foreign language classroom.
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Ve ve ve

Angatna. OKyIIBLIap/BIH MIeT TUTI M3JeHHeTIH KaObUIIayeiH 1aMBITY
IIeT TUTIH OKBITYIa Ma/IeHIleTapaIblK Ke3Kapac TYPFBICEIHAH 6Te MaHBI3IbL. Al
IIenryal KakeT eTeTIH MacesenepdiH Oipl - TYNHYCKa KepKeM MOTIHAepl
Kormany. [lleTen TUTIH OKBITY NMpaKTHKAachIHIA «TYITHYCKA MATIH» YFBIMBIH
HAKTBI TYCIHY JKOK, OHBIH IIeT TUIIH OKBITYIaFbl PeIll, COHbIMEeH Oipre TYITHYCKa
MOTIHII KalllaH, KaHIail eHreiile KoHe Kalail KoljgaHyFa OONaTBIHIBIFBI
Typaasl KemiciM koK. COHBIMEH, JKYMBICTBIH MaKcaThbl - TYIHYCKa KOpKeM
MATIHIEpIIH epeKIIeTIKTePIH aHBIKTay JKaHe olapibl IIeT Timl cabarbiHia
JKy3ere achbIpy/IbIH OHTAIIbI IIeNIIMIH aHBIKTAy.

Tyiiin ce3xep: TymHYCKa KepkeM MaTIHIep, MeIarorHKaIblK TYPFbIIaH
IDaifbTHIAIFaH MATIHAep, MaAeHH CaHa, OKyIbIH CTPaTeTHACH.

v ve e

Annotammsi. PasBuroe y CTYIAEHTOB BOCIPHSTHSA HHOS3BIYHOI
KyJIbTYPbI 3aHHMaeT Ba/KHOE MeCTO C TOUKH 3peHHsA MeKKyJIbTYPHOTIO MOAX0/1a
B OOy4YeHHH HHOCTPAaHHOMY s3bIKYy. II omHH H3 cmoco0oB penreHns JaHHOI
MpoOIeMBI - 3TO UTeHHe AayTeHTHUHBIX XYI0KeCTBEeHHBIX TeKCToB. OIHAKO B
MpaKTIKe 00yUeHHs HHOCTPAHHOMY $3BIKY HeT UeTKOTO IMOHHMAHIS TMOHSTHS
«ayTeHTHYHBIIT TEKCT», €r0 POIIH B 00YyUeHHH HHOCTPAHHOMY A3bIKY, 6071ee Toro
HET €IJHHOI'O MHEHIIA O TOM, KOI'Td HCIIOJIL30BATE. HA KAKOM A3BIKOBOM YPOBHE
H KaK HCIOIb30BaTh ayTeHTHYHbIe TeKCThl. TakmMm oOpa3oMm, Ledb padoTsl -
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BBIABHTH OCOOEHHOCTH ayTeHTHYHBIX JHTEPaTypHBIX TeKCTOB H ONpeIelnTh
ONTHMAaJIbHbIe METOIBI HX HCIIOIb30BAHHA HAa YPOKAX HHOCTPAHHOIO SA3BIKA.

KiaoueBble ca0Ba:  ayTeHTHUHble  XYJIOXKeCTBEHHble  TeKCTBI,
IearoriuuecKi MOJATOTOBIeHHbIe TeKCTHl, KyJIbTYPHOe CO3HaHNe, CTpaTeruu
o0yueHHs.

Introduction

Researchers have investigated a number of methods and techniques for
developing students’ cultural awareness. One of the techniques is using authentic
literary texts. However, it divided scholars’ viewpoints into two groups. First,
all scholars have the same perspectives when it comes to the benefits of using
authentic texts in a second or foreign language classroom for increasing learners’
mtercultural communicative competence. Second, some scholars have
contradictory assertions of starting to use authentic literary texts in language
classrooms. For instance, some of them claim that it is better to suggest reading
authentic literary texts only in advanced language level classroom (Lee, 1986;
Maxim, 2002) [1, 2]. Similarly, another scholars support to read authentic
literary texts after completion of intermediate language level (Knutson, 1997;
Shanahan, 1997; Frantzen, 2002) [3, 4, 5]. On the other hand, there are other
evidences that show low language level learners are also capable of reading
authentic texts by using different types of reading strategies (Ciornei& Dina,
2015: Bernhardt, 2002) [6. 7].

For a better understanding of the issues raised by these arguments, this
paper examines different contradictory points of researchers in using authentic
literary texts in different level of second or foreign language classrooms. Thus,
this paper intends to answer the following questions: (1) What 1s the difference
between authentic texts and pedagogically prepared texts? (2) At what language
level should a second or foreign language learner start reading authentic literary
texts? (3) What reading strategies and activities will help students of pre-
intermediate level comprehend the authentic material?

In order to answer all these questions, we have used the following
research methods as literature review, analysis of different views and
observation of practice of foreign language teaching.

The findings of research were presented in three parts of the given article.
The first part of this paper will make a distinction between authentic texts and
pedagogically prepared texts. The perspectives of scholars about the use
authentic literary texts in the second language and foreign language classroom
will be analyzed in the second section. The use of proper reading strategies of
authentic text at pre-intermediate level will be considered in the third part of the
article. Finally, conclusions will be drawn.
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Literature review

1 The difference between authentic texts and pedagogically prepared
texts

There is a clear distinction between authentic texts and pedagogically
prepared texts. By the definition of Harmer (2001), authentic texts are “materials
which are designed for native speakers; they are real texts designed not for
language students, but for the speakers of the language” [8] whereas another
definition by Jordan (1997) states that authentic texts as “texts that are not
written for language teaching purposes™ [9]. Thus, they represent the true and
real language and culture of its speakers.

In a modern world, the number of language teaching books involving
authentic texts is increasing every day. It indicates the importance and efficiency
of authentic materials in language teaching systems. In general, using authentic
materials in the classroom have a number of advantages (Berardo, 2006) [10].
First and foremost, by providing readers with authentic texts, they are immersed
into real language. This is supported by Lee (1995) who puts this idea forward
by saying that the use of authentic texts is to enable learners to achieve “real-life
communicative purposes” [11]. In fact, doing so helps the learners easily
integrate with the speakers of desired language in terms of understanding and
reflecting on their speech on a daily basis. Secondly, through authentic texts
students obtain a good insight into the culture of the speakers of that language.
Ciornei and Dina (2015) claim that teachers have broadly used authentic texts in
order to improve learners “communicative and cultural competences”, because
in classrooms they will be given cultural information and acquire knowledge
through cultural elements such as clothing, food, customs and traditions along
with the language that is initially meant to be taught [6]. Furthermore, in many
respects authentic texts might come closer to students” actual needs and this is
because newspapers, letters, and books are all written and carried in authentic
texts (Gilmore, 2007) [12]. For instance, if language learners’ eventual goals are
to use that language in certain areas of occupations such as cuisine, translators
(there 1s a strong need to know some cultural background with the knowledge of
the language) or moving the country of where the desired language is declared
as official language, they may benefit more from being exposed to authentic texts
from the very early point of learning process. Finally, it is widely accepted to
teach language learners within some constraints which may hinder the creative
approach to teaching. This can be considered as a disadvantage because
creativity in the ways of delivering the knowledge might bring remarkable
interests into the picture.

As for pedagogically prepared texts, they have been widely used in
traditional teaching. To be more precise, these texts are specially written for
foreign language learners according to their levels. They help learners to
understand given texts with ease and comprehend the grammar which have been
learnt in classroom. Shakibael et al. (2019) indicate the term ““authentic” as it has
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been used as a reaction against the prefabricated patterns of the textbooks
whereas authentic texts are non-pedagogical texts used to help learners improve
not only their communicative but also their cultural competences [13].

2 The issue raised regarding the proficiency level of learners

According to Bernhardt (2001), grammar skills and linguistic ability
made up 30% of reading performance in foreign language learning [7].
However, many of the scholars (Knutson, 1997; Shanahan, 1997; Frantzen,
2002) reported that for the beginner and intermediate level language learners
using advertisements, menu, videos are the best solution to create authentic
classrooms, but they do not recommend authentic literary texts [3, 4, 5]. This is
an important point in regards with the language learners whose proficiency levels
are still low, because these types of learners are highly unlikely to correspond to
actual authentic literary texts and it 1s beyond doubt that they will even struggle
to understand them during the teaching process. On the other hand, things such
as advertisements, menu and videos carry visualizations with them and might
enhance the understanding of the language learners even when they do not fully
understand what i1s meant as a whole. Hence, several scholars (Lee, 1986;
Maxim, 2002) suggested using authentic literary texts only for advanced
language level students [1, 2]. They claimed that language learners whose level
1s below are linguistically incapable to understand them with ease and
consequently very little benefit can be derived. However, if teachers would force
students to read authentic literary texts without any solid background in the
language, then this can make lessons tedious and will play a huge role in
demotivating them when it comes to language learning. Therefore, these findings
contradict with earlier assertions which stated that the beginner level foreign
language learners cannot be taught by providing authentic materials or a few
literary texts in their amount (Shanahan, 1997; Rice, 1991) [4, 14].

In fact, it is now generally accepted that literary and other authentic texts
should not be simplified or modified to pedagogically prepared texts to help
students comprehend them (Ciornei& Dina 2015) [6]. In contrast, students
should be provided with reading strategies and activities mentioned above prior
to reading the selection. In this way, these strategies and activities will help
students comprehend the authentic material.

3 Effective reading strategies of authentic text at pre-intermediate level

Introducing students with effective reading strategies are essential when
teaching them to read authentic texts and facilitate their reading process. As
Barnett (1988) defines the term “reading strategies” as ‘the mental operations
involved when readers purposefully approach a text and make sense of what they
read” [15]. According to Oxford and Crookall (1989), reading strategies are
learning techniques, behaviors, problem-solving or study skills that make
learning more efficient [16].

Nunan (1999, cited in Lopera, 2011) listed a typology of reading
strategies which was developed by English language teachers at Chinese

15



SDU Bulletin: Pedagogy and Teaching methods. 2020/2 (53).

University [17]. It 1s given in a summarized and modified version. The reading
strategies are as follows: having a purpose, previewing, skimming, scanning,
predicting, inferring, cohesive devices, guessing word meaning, and background
knowledge. In accordance with one of the taxonomies of reading strategies,
reading strategies are divided into two categories: cognitive strategies and
metacognitive strategies (Yukselir, 2014) [18]. Thinking skills which assist
readers in becoming aware of their understanding of an early read texts are
called metacognitive strategies, while cognitive strategies are employed to
connect learners’ prior and new knowledge and they help acquiring information
to improve learning process (O’Malley and Chamot, 1990) [19]. Research
findings indicate that most common reading strategies that applied by learners
are the use of background knowledge, the use of inferences based on the context
that surrounds the lecture, and the use of visual organizers (Moreno Blanco,
2013) [20].

The study which was conducted by Moreno Blanco in 2013 was entitled
as “Improving English Reading Abilities in 9th Graders Through the Use of
Authentic Materials and Reading Tasks”. In this investigation, the researcher
aimed to improve ninth grade Colombian students” (pre-intermediate) reading
abilities through the implementation of reading tasks and authentic texts to
develop their reading strategies. Prediction, skimming, and scanning are of
primary reading strategies. Rereading strategy was also used as an additional
strategy. The author explained each strategy in the research. For instance, the
term for predicting strategy defined as “trying to guess what a text is about by
observing the pictures, the graphics, the title, in short, by activating the
background knowledge in order to create association in memory”, while the
terms of skimming and scanning clarified as “skimming means when learners
read the text quickly to get a general idea about it; scanning is reading the text
to look for specific information™. As a result of this study. the students preferred
to use strategies such as the previous knowledge and inference.

Another research that implemented reading strategies such as prediction,
prior knowledge, graphic organizers, questions was used to enhance eighth grade
Colombian students reading comprehension (Echeverri Acosta & McNulty
Ferri, 2010) [21]. The students were divided into thee groups: first group which
consisted of 10 students with a good level of reading comprehension, second
group included students with average level of reading comprehension, and third
group included students which have problems in comprehension. Additional
reading strategies were also employed such as teacher questions, visual content
support, modeling, and creative language use.

Yukselir’s research (2014) investigated that pre-intermediate level
students generally used reading strategies to comprehend authentic texts. The
findings showed that 14 reading strategies were most frequently used by the
students; And they include using the title to predict the content, skimming,
scanning, trying to understand meaning of every unknown word, link the content
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with prior knowledge, using clues from the text to understand a word or phrase,
changing reading speed depending on the difficulty of a text [18].

To summarize, the effective reading strategies of authentic texts at pre-
intermediate level which were implemented by several researchers can be listed
as follows: predicting strategy, prior knowledge, questions, visual content
support, skimming, scanning, and rereading.

Conclusion

Authentic literary texts are one of the best techniques in developing
foreign language learners’ cultural awareness in teaching English as a foreign
language. However, students may come across with complex sentences structure
and many unknown words and this is difficult for students who have low
language level proficiency and they as a result struggle much. Currently, 1t is
accepted that they should not be simplified to assist students comprehend them.
On the contrary, reading strategies, explanations, and activities such as pre-
reading, while reading, and post-reading activities should be used to facilitate
the reading process.

References

1 Lee, J.F. Findings and Implications of L2 Reading Research. Hispania,
69 (1), (1986): pp. 181-187.

2 Maxim, HH. A Study into the Feasibility and Effects of Reading
Extended Authentic Discourse in the Beginning German Language
Classroom. 7he Modern Language Journal, 86 (1), (2002): pp. 20-35.

3 Knutson, E'M. Teaching Whole Texts: Literature and Foreign Language
Reading Instruction. 77e French Review, 67 (1), (1993): pp. 12-26.

4 Shanahan, D. Articulating the Relationship between Language,
Literature and Culture: Toward a New Agenda for Foreign Language
Teaching and Research. The Modern Language Journal, 81 (2), (1997):
pp- 164-174.

5 Frantzen, D. Rethinking Foreign Literature: Towards an Integration of
Literature and Language at all Levels. SLAand the literature classroom:
Fostering dialogues In Scott, M.V., Tucker, H. (Eds.), Boston:
Heinle&Heinle, 2002. — P. 109-130.

6 Ciornet, S. L., Dina, T. A. Authentic Texts in Teaching English. Procedia-
Social and Behavioral Sciences, 180 (2015): pp. 274-279.

7 Bernhardt, E. Research into the teaching of literature in a second
language: What it says and how to communicate it to graduate students.
In Scott, M. V., Tucker, H. (Eds.), SLA and the literature classroom:
Fostering dialogues. FL 027 857 (2001): pp. 195-210.

8 Harmer, J. How to Teach English. Malaysia: Longman, 2001.— 286 p.

9 Jordan, R.R. English for Academic Purposes: A Guide and Resource for
Teachers. Cambridge: Cambridge University Press, 1997. — 277 p.

17



10

11

13

14

15

16

17

18

19

20

SDU Bulletin: Pedagogy and Teaching methods. 2020/2 (53).

Berardo, S.A. The Use of Authentic Materials in the Teaching of
Reading. 7he Reading Matrix, 6 (2), (2006): pp. 60-69.

Lee, W. Authenticity Revisited: Text Authenticity and Learner
Authenticity. ELT Journal, 49 (4), (1995): pp. 323-328.

Gilmore, A. Authentic Materials and Authenticity in Foreign Language
Learning. Language Teaching, 40 (2), (2007): pp. 97-118.

Shakibaei, G., Namaziandost, E., Shahamat, F. The Effect of Using
Authentic Texts on Iranian EFL Learners’ Incidental Vocabulary
Learning: The Case of English Newspaper. International Journal of
Linguistics, Literature and Translation (IJLLT), 2 (5). (2019): pp. 422-
432.

Rice, D.B. Language Proficiency and Textual Theory: How the Train
Might Meet. ADFL Bulletin, 22 (3), (1991): pp. 12-15.

Barnett, M.A. Teaching Reading Strategies: How Methodology Affects
Language Course Articulation. Foreign Language Annuals, 21 (2),
(1988): pp. 109-119.

Oxford, R.L., Crookall, D. Research on Language Learning Strategies:
Methods, Findings, and Instructional Issues. Modern Language Journal,
73 (1989): pp. 404-419.

Lopera, M.S. Effects of Strategy Instruction in an EFL Reading
Comprehension Course: A Case Study. Profile Issues in Teachers
Professional Development, 14 (1), (2012): pp. 79-89.

Yukselir, C. An Investigation into the Reading Strategy Use of EFL Prep-
Class Students. Procedia-Social and Behavioral Sciences, 158 (2014):
pp. 65-72.

O’Malley, J.M. and Chamot, A. U. Learning Strategies in Second
Language Acquisition. Cambridge: Cambridge University Press. 1990.
—253p.

Moreno Blanco, M.J. Improving English Reading Abilities in 9th
Graders Through the Use of Authentic Materials and Reading Tasks.
(Master's thesis, Universidad de La Sabana).September 19, 2013. URL:

http://hdl.handle.net/10818/8303.

Echeverri Acosta, L.M., McNulty Ferri, M. Reading Strategies to
Develop Higher Thinking Skills for Reading Comprehension. Profile
Issues in TeachersProfessional Development, 12 (1), (2010): pp. 107-
123.

18



