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TEACHING RUSSIAN-ENGLISH FALSE FRIENDS THROUGH PROJECT-BASED
LEARNING

AHHoTauus. lEcnenoBaHus NMOMETOAY MPOEKTOB OBUIM MPOBEIEHB B H300MIMHUB
Pa3NUYHBIX O0OJACTAXIPENOJAaBAHUANHOCTPAHHOTO SI3bIKa, B TO BpEMs KaKHCCIIEJOBAHUSIIO
MPUMEHEHUIOMETOAY IIPOEKTOBB MPEO0JIECHUUA3BIKOBOW HHTEPJRpEHIMHOYEHbPEIKU. TakuM
0o0pa3oM, IETbIOIAHHOTO HCCIEOBAHUAOBUIO H3y4YeHHE S({EKTUBHOCTH HCIIOJIB30BAHHS
METOJIa IPOEKTOBB 00YUYEHUHPYCCKO-aHTIMUCKUMITIOKHBIM JIPY3bsIM MEPEBOAUMKACTYACHTAMB
Bo3pactel7-19 nerHa kadeape HMHOCTpPAHHBIX A3BIKOB YyHHBepcuTeTa uMeHH Cyneiimana
Hemupensa, Kazaxcran. IEcnenoBanue mokaszano,4ro MPUMEHEHUEMETO/Ia TMPOECKTOBB
00 yUeHUHITOKHBIX npy3eit MepEeBOIUMKA OBLTO JIOCTaTOYHO 3(eKTHBHBIMB
CPaBHEHUUCTPAIULMOHHBIMU MeTOJaMU. TeM He MeHee, YYaCTHHUKH OTMETHIIH, YTOMETOJ]
MIPOEKTOBTOKE MMEJ CBOMHEAOCTATKH TAKXKE KaK M MPEUMYILIECTBA, KOTOPHIE MPOTHBOPEUAT
MOMYJISIPHOMY MHEHHI0O 00 dS(JeKTUBHOCTH MeTOJa IMPOEKTOB HaJ TPaaulo HHBIMU
Metogamu. Cpeau MpeuMyLIeCTB METO/1a MPOEKTOB YYaCTHUKUBBLICIHINTBOPUYECTBO, JIyUllee
3allOMHHAHUE JIEKCUKH, OoJiee 2(deKTHBHYIO padOTy B rpynmax U COTPYAHHYECTBO, B TO
BpeMs KaK HEIOCTaTKH BKIIOYAIH JBYCMBICICHHBICMHESICHBIEMHCTPYKIIMU, HEIOCTATOYHOE
BpeMs 17151 3aBEPIEHUS MPOEKTOB MCIOKHbIE UM HETIOAXOASIIUE 3a7aul .

KiroueBble ciioBa: JOXHBIE Jpy3bsl IEPEeBOJYMKA, METOJ IPOEKTOB, S3BIKOBas
WHTEpP(RpECHINS.

Project-based learning is commonly defined as student -centered, inquiry-based
education, vhich utilizes fornative assessnent and presents students with real -world
challenges (Mrkhamy 2011; Larner, 2014; Hckey, 2014). Advantages of PBL are nany,
anong vhich are: efficient collaborative work in teans, independent work of different -level
students at their own pace, not ivation for gifted students, integration of knowedge and
practice, studentcentered environnent, and so on. Hwever, to nake PR work effectively
researchers suggest several fundanental criteria vhen inplenenting it. For instance, Larner
and Mrgendoller (2010) suggest the followng seven essentials:

1) Aneed to know

2) Adriving question

3) Student voice and choice

4) 21* century skills

5) Inquiry and innovation

6) Feedback and revision

7) Apublicly presented product.

In line with Larner, Mrkham(2011) proposes the foll owng stages of PR
1) Identify the challenge

2) Qaft the driving question

3) Build the assessnent ( establish evaluation criteria at the beginning)
4) Faroll and engage (student voice and choice)

5) Facilitate the teans (coach teans howto work nore efficiently)

6) Keep the end in mnd (presentation of the proj ect to audience).

Simlarly, Hckey (2014) enphasizes two najor objectives for a successful PHL
project. Prinarily a project nust fulfill an education purpose or standard. Secondly, it is
inportant that students are aware of the relevance of the proj ect and they have to be genuinely
interested in conpleting it.
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Wth this in mnd, we designed and conducted a research, using PRLin teaching false
friends, as they tend to occur rather frequently in the speech of Russian-speaking learners of
English. This is a descriptive, experinental qualitative study, vhich neans it is an attenpt to
explore the phenonenon in depth and showits conplexity. According to Mers (2002), "A
naj or strength of the qualitative approach is the depth to vhich explorations are conducted and
descriptions are written, usually resulting in sufficient details for the reader to grasp the
idiosyncrasies of the situation. " Mers adds that "The ultinate aimof qualitative research is to
offer a perspective of a situation and provide well -written research reports that reflect the
researcher' s ability to illustrate or describe the corresponding phenonenon. (he of the greatest
strengths of the qualitative approach is the richness and depth of explorations and
descriptions. "

In order to achieve reliable and valid results nultiple neasurenents vere enployed in
the study to triangulate research findings. Apart fromthe experiment, observation, survey and
in-depth semi-structured interviews were applied to obtain rich infornation, which
supplenented the statistical findings. Interviewing the participants enabled the researchers to
verify students’ responses in the survey, and shed light on anbiguous answvers, that were given
in error, hurry a incorrect interpretation.

The aimof this study was to study the effectiveness of Project-Based learning in
preventing lexical interference, nanely Russian -English false friends, in the speech of Kazakh
speaking learners of English in conparison with  Traditional Mthods.

In order to achieve the research goals the following objectives were set:

1. To observe the participants and collect data of their lexical mstakes, specifically
false friends interferences; create a database of RussianFnglish false friends errors for the
experinent;

2. To develop a nodel for teaching Russian -English false friends through Proj ect -Based
Learning;

3. (bnduct an experinent at the Bl level to study the effectiveness of PBLin avoiding
lexical interference in conparison w ith traditional nethods.

Research questions in the study were as follovs:

1. Is Proj ectbased learning a nore effective technique in teaching Russian -English false
friends than traditional nethods?

2. Wat is the students’ attitude tovards PBL when learn ing Russian-English false
friends?

The hypothesis in this research vas as follovs:

Lexical interference can be prevented nore effectively, if FFL teachers apply Project -
Bised Learning instead of other traditional nethods in teaching English.

The study vas carried out with a population of 94 Internediate (Bl) level students in
Foreign Languages [epartnent at Suleynan [Demrel UThiversity. Four groups of first -year
students vere selected. enographics for the participants vere classified as 68 fenale and 26
nal e Kazakh students between ages of 17 and 19.

(he of the main sources of collecting the data was non -participant observation.
Participant observation was not opted for as we believed that the presence of the researcher in
the classroomand taking an active part in the activities mght have affected the participants’
behavior, vhich would vary fromnatural situations. For this reason we reduced our presence in
the classroomto mninum W analyzed written work of the participants such as honework,
essays, witten reports, essays, and reading logs for occurrence of Russianknglish false
friends, vhich we recorded. Al lexical interference errors vere noted down for the future use
and analysis. Selection of the itens was done according to the frequency of their appearance.
In other words, only the nost conmon false friends were carefully handpicked and double -
checked. A a result, 50 Russian-Fnglish and English -Russian false friends were selected for
conducting the research. Additionally, notes fromsenior stud ents’ oral presentations, such as
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diplona pre -defense and defense, pedagogical practicum reports, practicum defense, and
public speaking presentations vere taken.

Before engaging into the experinent both experinental and control groups vere given
a pre-test. The subj ects took several different tests such as Vocabulary Level test by Nation, a
First Certificate Exam by Canbridge Uhiversity Press, listening and speaking test. The
questions vere of various types such as multiple -choice, True / False, and openended. The
participants were given these pre -tests so that we could obtain nore reliable data of the
participants’ proficiency level via testretest nethod. As a result, we succeeded in formng two
honogeneous groups wth a very simlar level of proficien cy in English. The vast naj ority of
the participants vere at Bl level with a fewexceptions of B. Results of the pre -tests were
thoroughly analyzed and conpared. (bjectivity of evaluation was reached through applying
several evaluators at a tine, especially vhen neasuring speaking level of the participants. The
ansvers of the participants vere recorded this tine as they vere warned before. The recorded
naterial was evaluated by several independent experienced teachers. The average was
calculated and taken as the final grade for speaking exam

In the experinental part of the research the participants fromthe experinental group
had to select and conplete four different project work assignnents on Russian -Fnglish False
Friends during a senester, vhile the co ntrol group vas given explicit instruction every week
by the instructor vhere they were taught the neaning of Russian -English False Friends and
given drill exercises. The proj ect work assignnents in the experinent vere as follovs:

1) Find the origin of Russi an-English false friends.

2) Mke a poster of Russian-English false friends .

3) Draw/ web -search/ take pictures of RussianFnglish false friends.

4) Wite a song or a poemusing Russian -Fnglish false friends.

5) Record a podcast vhich teaches Russian -Fnglish false friends.

6) Record a podcast vhich teaches Russian -English false friends.

7) Shoot a video lesson vhich teaches Russian -Fnglish false friends.

8) (bnpile a booklet/ dictionary of Russian -English false friends.

9) (onpile flashcards of Russian-Fnglish false friends (paperback or electronic);
10) (onstruct Russian -English false friends exercises;

11) Interviewnative speakers or experts about Russian-English false friends.

After conpletion of each proj ect the participants denonstrated their work to their peers
in class. The students conpared their works, gave feedback and evaluated their peers’
assignnents. By doing so ve believe that we taught the participants to take responsibility and,
thus, the learners learnt an authentic skill needed in a real life.

Following the exper inent both the experinental and control groups vere given a post -
test, in vhich they had to translate 50 sentences from Russian/Kazakh into English. The
students vere deliberately told to pay special attention to granmar. By saying so we nade an
attenpt to have the participants translate the sentences in a nore spontaneous and natural vay,
and thus, elicitfalse friends interferences.

Both Kazakh and Russian equivalents were typed in the worksheet so that the students
had no language issues vhen translat ing. Another purpose of such a technique vas to find out
if the participants used several languages (Russian and Kazakh) vhile translating or enployed
Russian only. In addition, the test consisted of both true and false friends so as students would
not figure out the purpose of the post-test and, thus, affect the results negatively. Asanple of
the post-test is shown in Table 1.

Table 1 — Excerpt fromtranslation post -test on false friends.

# | Russian Kazakh English
1 | wa momyunia KOMIIEHCAIMIO Q1 CBIH FaH KOJIbI YIIH ©TEMaKbI

3a CJIOMaHHYIO PYKY. aJJIbl.
2 | Mapar - oueHb aKKypaTHBIH Mapat eTe )KUHAKBbI CTY/ICHT.
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CTYJICHT.

3 | Barom rogy cemectp QI JKBUTBI cEMeCTp epTe 01 TTi .
3aKOHYMJICS PaHO.

4 | Hasrynp - crymeHTka 3-ro Hsrynps ymiHm Kypc CTyIEeHTI .
Kypca.

5 | 4 Hukoraa He 3a0yay 3TOT MeH quibmaeri MbiHa Y31 HAl Hi
dparmeHT duibma. SIIKAIAH YMBITITAWMBIH.

After conducting post -test and analyzing the results, we believed that it vas necessary
to conduct a delayed post-test to verify our findings and prove themstatisti cally. The delayed
post-test vas conducted two nonths later after conducting the post -test. By doing so we ained
at finding out a nore effective technique in terns of vocabulary retention.

The delayed post-test vas of a True/False type. The participants had to identify if the
underlined true friends and false friends were used correctly. If the word wvas used correctly
students had to check 7True in the box. In case the word was used in the incorrect context,
students had to tick False. It should be noted here that true friends were also used in the
delayed post-test purposefully. The idea vas to nake sure that students vere unavare of the
fact that they were taking a false friend delayed post -test, because testwse learners could
easily realize that fact. True friends and false friends were mxed in order. In total, there vere
50 false friends and 20 true friends in the test. An excerpt fromthe delayed post -test is shown
in Table 2.

Table 2 — Excerpt fromthe delayed post -test on false friends

# | Statements Correct | Incorrect

1 | Nazgul is a 3 “course student.

I will never forget the fragnent of the filmvhen Robert kisses
Jane’s eyes.

3 | Mratis a very accurate student. e always keeps his desk in
order.

4 | I wll send the ansver via mnail . Is your nail john25@gmail.com?

5 | ‘John valks in his sleep. ’— “ (h, really? I didn’t knowhe vas a
lunatic.’

The results of post-test and delayed post-test showed that both groups displayed very
simlar results in the post -test, vhich neans both nethods, PBL and Traditional, are
conparably effective in terns of short -nenory vocabulary retention. Hwever, the delayed
post-test, vhich vas conducted two nonths later, denonstrated relatively different results. The
participants in the experinental group outperforned their peers in the control group by 13% to
be precise 74%and 61%respectively. Thus, the post -test provided us with nore significant
and reliable data in terns of long -term vocabulary retention and efficiency of PBL over
Traditional methods, such as explicit explanation of newwords by translation, using themin
the context and doing drill exercises. The detailed results of the tests are displayed in Table 3
below

Table 3 — Results of the tests

# | Participants Pre-test Post -test Drla yed post-test
1 | Control group 61% 79% 61%
2 | Experinental group 63% 81% 74%
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In order to find out the participants’ opinion of PHL assignnents they perforned, we
conducted a survey and a sem -structured interviewanong the experinental group.  The results
suggest that two third (64.7% of the population had positive experience about learning
vocabulary through PR, wvhile alnost one fifth (18. 5% truly enjoyed the assignnents. Chly
16. 8%0f the participants liked the assignnents to certain extent , wvhich still neans that they
vere not negative about it. None of the population vas unenthusiastic about the assignnents.

The reasons vhy the students liked the assignnents vere nany. The nain one vas the
participants’ enthusiasmfor shooting a video lesson and recording an audio lesson, vhich vas
quite anusing and entertaining. The students noticed that they had to shoot the sane sequence
several tines because they could not help laughing. In addition, it vas unusual for students to
see thenselves on the screen vhen presenting the videos.

Another reason of positive attitude of the participants tovards PBL vas the nature of
the tasks, vhich wvas “something new”, “unusual”, ‘‘fun”, “interesting”, “creative”, and
“easy to remember”. The assignnents, according to the participants, enabled themto think
creatively and out of the box. Mreover, the students had an opportunity to inplenent their
own ideas, vhich, reportedly, resulted in better nenorization of newwords. According to the
participants, creating Power Point slides, shooting videos, recording audio files, writing a script
for a short video scene, and drawng pictures vere nore notivating to conplete and nore
effective in terns of nenorization of vocabulary than ordinary rote -learning:

“I have to say, that it was not a bad idea, sort of an additional work for enriching
students' horizons. Honestly, I have learned many words that I have never heard of. Moreover,
1 liked the idea that students could use their imagination.”

Goup work and collaboration was also nentioned by the participants as a positive
experience. For exanple, a few participants noticed that working in groups was nore
interesting than working individually. In addition, these students worked with their frien ds and
peers fromother departnents, and they too nenorized those Russian -English false friends.
This kind of collaboration, according to the survey responses, will result in fewer, if at all,
lexical interference mstakes in the future.

Anunber of respo ndents stated that before the experinent they had difficulty with
confusing the words and used false friends in their speech very often. Several respondents
admtted that they had no idea about false friends before the proj ect started and had used them
quite often in their speech without knowng that they had been naking mstakes. Ninerous
participants also confirned that they enjoyed exploring differences in neaning of the words
vhich sounded or looked alike in two different languages. Another respondent c leverly
noticed:

“We are a bilingual nation, who speak Russian as well as Kazakh, and tend to make
mistakes in English as we think that some Russian words have the same meaning in English
just because they look or sound alike. When I faced them I really confused their meanings, and
this project will enable learners avoid mistakes in English by ignoring its Russian alternative. |
think it’s a very good idea.”

The last but not least, a nunber of students reported that they can enploy the proj ects
that they were assigned and the ideas fromthemin their future vork vhen they get a degree:

“Actually 1 like it, because through the experiment I learnt that I can also memorize
words with the help of the photos which I took by myself, and it can be a good idea for me to
use this technique in my future job.”

To sumup, we can conclude that PR was nore efficient than traditional nethods in
terns of teaching Russian -English false friends. Mreover, the vast naj ority of the participants
enj oyed the proj ects and had postive attitude tovards themafter the experinent, as everybody
benefitted fromcontribution in nany different ways.
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SINGLE-SEX SCHOOLS ARE EFFECTIVE FOR GIRLS’ ACADEMIC
ACHIEVEMENTS. HAVE WE GOT THE RIGHT END OF THE STICK?

AnHoranusi. C mnpuOmmKeHHeM Bo3pacTa JeTed K IKOoJie, POIUTENIM HaYAHAIOT
CEPEe3HO 3aJyMBIBAThCS O BHIOOpE CpEeAHETO Y4eOHOTro 3aBeleHUs. MOXKHO CIBIIATH MHOTO
pPa3IMYHBIX BO3paXCHUH IO TOBOIY pa3aelbHOro oOydeHus neredd. Himpumep, TO, YroO
MaJIbYAMKHU HC HAYYaTCHd B3aHMO,Z[eI>'ICTBOBaTB C O €BOYKaMH, TEM CaMbIM HE O6peTYT HaBBbIKA,
HeoOXoauMoro st Oyayriero JroOoro obmectBa. Tak JM 3TO HA CaMOM JieJie ¥ KaKOBBI
OCHOBHBIE IUTIOCHI M MHUHYCHl OYyAyT pacCMOTpPEHBI B JAaHHOW CTaThe, LEJIbI0 KOTOPOIO
SBJIAETCS KPUTHUECKHUI aHAIN3 BIMUSHUS Pa3fesibHOTO 00y4YeHHUs Ha yCIie BAEMOCTh CTYACHTOB
KaK MaJbUMKOB TaK M JIEBOYEK.

KuroueBble cioBa: pasnenbHoe 0o0ydyeHUe, MEepCleKTHUBbBI, YCIEBAEMOCTh CTYJIEHTOB,
METOABI.

The separation of gender in educational environnent has been practiced for a long
period of tine in nany nations worldwde. Single -sex schooling can be described as the
separation of nale and fenale students within their own sex in educational environnent [ 1].
There has been a substantial anount of debates around the question of whether academc
involvenent is fostered or not i n single-sex classroons [2; 3; 4;]. Hbwever the question of
single-sex schooling is still contested and this report wll consider the studies vhich have been
conducted with the aimto understand the nature of ‘single -sex schooling’, its effectiveness on
students’ academc achievenents, the role of peer quality, social along with educational
environnent. (ender conposition in classroomenvironnent, for the purpose of this report, is
taken to refer to overall learning atnosphere wth different factors having inpact on it.

The choice of the articles is based on several reasons. Firstly, all of the three enpirical
research articles are frompeer reviewed journals, secondly, the examnation of each of the
article allows conparing different nethodological approac hes and the results they led to in
current researching area, finally the choice is justified due to robustness and conplexity of the
inplenented nethodology.

The essay will shortly delineate the overlapping fornulation and significance of
research questions and hypotheses in each enpirical research studies. After that, the
application of data collection wll be evaluated, together wth sanpling, used instrunents,
prinarily used design, procedures as well as techniques enployed for data analysis. Finally,
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