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Abstract

The purpose of this research project is to examine the readiness of junior English teachers for
the implementation of inclusive education in Kazakhstan. | study the challenges of junior
English teachers in working with children who have special needs in Kazakhstani secondary
schools. I also explore what could be done to address these challenges of inclusive English
teaching in Kazakhstan. Semi-structured interviews were conducted with six junior English
teachers who have had experience working in inclusive classrooms across Almaty public
secondary schools. The findings suggest that despite having overall positive attitudes towards
implementing inclusive instruction of English, junior teachers lack relevant training and
resources that would enable them to successfully teach students with special needs. Based on this
study, the lack of special education-oriented training could be addressed by introducing inclusive

education courses in teacher training curricula and in professional development programs.

Keywords: inclusive education, junior English teachers, teacher readiness.



AHaarna

byn 3epTTey k00aHBIH MaKcaThl — aFBUIIIIBIH TUTIHEH OEPETIH JKac MaMaHIapAbIH
Kazakcranmarsl HHKITIO3UBTI O11iM Oepyl €Hri3y1eri JabIHIBIFBIH 3€pTTEY OOJBINT TaObLIA b,
Bbyn 3epTTey ob6achiHaa Ka3aKCTaHIBIK OPTa MEKTENTEP/IC EPEKIe KAKETTUTIKTEPl O0ap
OayramapMeH KYMBIC jKacay/la aFbUIIIBIH TITIHEH OEpeTiH jkac MaMaHIapbIH MOceIeIepiH
seprreiimin. Connaii-ak, Kasakcranma arbUIIIBIH TiJIiH MHKITFO3UBTI OPTajia OKBITY OapbhIChIHIIA
KE3JIECEeTiH KUBIHIIBUIBIKTAP/IbI Iy YIIiH KaHIal )KaF1ai jxkacayra 00JaThIHBIH 3epTTCHMIH.
3epTTeyaiH MaKcaThlHA )KETYy YIIiH, ATMaThl KaJachlHIaFbl MEMJICKETTIK OpTa MEKTEITE
cyx0OarTap xypriziaai. XKapTeuiaid KYpbUIBIMIAIFaH cyX0aTTap HHKITIO3UBTI OpTaJia KYMBIC
YKACaWUTBIH aJIThl )KaC MYFAJIIMHEH aJIbIH/IbI. AJIBIHFAH HOTHOKEIepre OalIaHbICThI, aFbUTIIBIH
TUTIHIH jKac MYFaTiMJIepiHiH HHKJIIO3UBTI OKBITYFa JIeTeH KO3Kapachl ’KaKChl €KeH1 aHBIKTaNIbI,
JIETEHMEH JIe epeKIle KaKeTTUIIr 0ap OKyIIbUIapibl OKBITY OapbIChIH/IA, Kac MaMaH1apia THICTI
JaspIIBIK TIEH PECYPCTAPIbIH KETiCeYIIUTITiHEH TYBIHIANTBIH Mocenenep koemn. Ockl 3epTTeyai
HETi3re aja OTHIPBIIN, apHaiibl 611iM Oepy IaspibIFbIHBIH 00JIMaybl MEH pPecypc KeTiCIeyLITiK
npobiemManapblH, OKY JKOcTapiapbl MEH OLTIKTUTIKTI apTThIPY KypCTapblH €HI13Y apKbUIbI

nrenryre 601aTbIHBIHA CEHEMIH.

Tyiiin ce3aep: UHKIIO3UBTI OiTiM Oepy, aFbUIIIBIH TUTIHIH KaC MaMaHBbI, eJarOTMKAJIbIK

JAUBIHIBIK.



AHHOTAIUA

OCHOBHO¥ 11ENTBIO JAHHOTO MCCIICIOBATEIBCKOTO MPOCKTA SBIISCTCS H3yUYCHHE
MOATOTOBJICHHOCTH MOJIOJIBIX YUYHUTENICH aHTJIMICKOTO S3bIKa K BHEJIPECHUIO HHKIIFO3UBHOTO
obpasoBanus B Kazaxcrane. B aTom npoekre, 51 ucciemnyro npoodaeMbl MOJIOABIX YUUTEIEH
AHTJIMICKOTO S3bIKa B OOYYECHHH JIeTel ¢ 0COOBIMHU OTPEOHOCTSIMU B Ka3aXCTAaHCKUX CPEIHHUX
mkonax. S Taxke UCCIeayro, CIOCOOBI pelIeHUs TPO0IeM HHKIIFO3UBHOTO MTPENO1aBaHUs
aHTJIMICKOTO s13bIKa B Kazaxcrane. B xoze uccnenoBanus, ObUI0 MPOBEIEHO MOy
CTPYKTYPUPOBAHHbBIE HHTEPBBIO C MIECTHIO MOJIOABIMU YUUTEISIMH aHTJIMACKOTO SI3bIKA C
OTIBITOM PabOThI B MHKITIO3UBHBIX KJIacCax rOCYJapCTBEHHBIX CPEIHUX LIKOJ B ropojie AJIMAThI.
Pe3ynbTathl ccnenoBaHus MOKA3bIBAIOT, YTO HECMOTPS Ha 00IIee MO3UTUBHOE OTHOIICHHE K
BHEJJPEHHUIO UHKIIFO3UBHOTO 00YUYECHHsI, MOJIOAbIE TPEI01aBaTeI HE UMEIOT COOTBETCTBYIOIIEH
MOJITOTOBKU U PECYPCOB, KOTOPBIE MO3BOJIWINA ObI UM YCIIEIIHO 00y4YaTh AeTel ¢ 0COOBIMU
noTpebHOCTAMU. VIcXo1d U3 3TOTO UCCIIeI0BaHus, MPOOIeMy OTCYTCTBHS ClIeIUaIbHON
00pa3oBaTenbHOI MOATOTOBKH MOYXKHO PEIIUTh TyTEeM BKIIOUEHUS KypCOB MHKIFO3UBHOTO

O6paBOBaHI/I}I B yqe6HHe IJIaHbI y‘IHTeJ’Ieﬁ " B [IPOIrpaMMEI IMOBBIIIICHU A KBaJ'II/I(bI/IKaLII/II/I.

KroueBble ¢jI0Ba: HHKIIO3UBHOE 06pa30BaHHe, HAaYUHAOMIUC YUUTCIIA AHTJIUHCKOTO sA3bIKa,

nOoATOTOBJICHHOCTD qu/ITeneﬁ



Introduction
The number of children with various physical or mental disabilities is growing steadily
worldwide and Kazakhstan is not an exception. In 2015 alone, the number of Kazakhstani
children who had developmental disabilities reached 141,952. It is 2,8% of the total number of
children (MOES & National Academy for Education, 2015). | feel that this strong statement is a
big step towards an inclusive society. These statistics underscore the increasing importance of
making Kazakhstan’s educational system more inclusive.

Inclusive education is based on an ideology that excludes any discrimination against
children with disabilities as well as ensuring equal treatment of all students (Moore et al., 1999;
Stainback et al., 1994). Inclusive education is a flexible system that takes into account the needs
of all students, not only those with developmental problems, but also different ethnic groups,
gender, age, and belonging to a particular social group. In inclusive education, a child with
disabilities is integrated into the regular educational process in a way that allows both the school
and the student to satisfy the student’s special education needs.

Teachers play a crucial role in evaluating any new education program's success in general
and comprehensive education in general (Fullan, 1993; Weidman & Nurshatayeva, 2018).
Wearmouth et al. (2000) argue that reforms in education have failed too often because there has
been little attention given to the existing practices and needs of those required to bring them into
action. I completely agree with statement that teacher readiness plays a key role in implementing
of any new education policy, therefore this project focuses on the teachers’ needs, challenges and
ways in which they could be supported and encouraged.

Research problem. Only 27% of children with disabilities in Kazakhstan study in
mainstream schools and only 1% in higher education (MOES & National Academy for
Education, 2015). Since inclusive education is quite new for Kazakhstan, teacher training in

general and English teacher training in particular do not focus much on inclusive education. In



general, in working in and developing an inclusive educational environment, there is a shortage
of applicable expertise and experience for junior English teachers.

Aim of research. This project investigates the introduction in Kazakhstan of inclusive
education in English teaching and analyzes the difficulties faced by junior English teachers when
teaching children with disabilities.

Research questions. This research project is aimed to answer the following questions:

1. What are the challenges of junior English teachers while teaching children with special

needs in Kazakhstani secondary schools?

2. What could be done to address the challenges of inclusive English teaching in

Kazakhstan?

Significance of the study. With the increasing demand for inclusive education services in
Kazakhstan and beyond, there is a growing concern about schools’ capacity to provide equal
educational opportunities and a proper education for children with various physical and mental
disabilities. This study has mostly practical significance as it will investigate the ways employed
in inclusive education and provide junior English teachers with some guidelines. For future
research in this area, the findings may also serve as secondary data.

Novelty of research. The novelty of this research is two-fold. First, there is limited research
evidence about inclusive English teaching in Kazakhstan. By exploring the complexities of
inclusive EL teaching in secondary schools in Kazakhstan, this project aims to fill this literature
void. Secondly, this study offers guidelines for junior EL teachers and leads to the development

of inclusive education in Kazakhstan.



Conceptual framework: Teacher readiness and its components

This study uses the conceptual framework of teacher readiness for inclusive education
adapted from Hay (2001). According to Hay (2001), teacher readiness for inclusive education
indicates to what extent teachers are able to embrace change required by the transition to
inclusive education. Importantly, teacher readiness is seen as different from teacher
preparedness.

In the concept of teacher readiness for inclusive education, Hay (2001) distinguishes the
following three components:

1. Knowledge

2. Skills

3. Emotional readiness.

Knowledge is theoretical understanding required to perform certain tasks. Having
knowledge on how to teach does not mean that teachers can do it well, even if they understand
what and how should be taught. In this case, we need skills. Skills can be improved over time
through training and working experience. And the emotional readiness is an attitude toward the

certain phenomenon. All these three components are basic in teaching process.



Literature review
The legal framework of inclusive education in Kazakhstan
The rights of people with special needs in Kazakhstan are guaranteed by the Constitution, as
Is the right to education for every child. After several international conventions were ratified,
Kazakhstan voluntarily assumed the burden of ensuring equality in access to and involvement in
education for all learners, including children with disabilities (Rollan, 2018). In addition to
providing a robust legal structure governing inclusive education programs, Kazakhstan signed
the UNESCO 'Dakar Plan of Action' in 2001. Kazakhstan announced its contribution to the
inclusive education movement (Suleimenova, 2012). In addition, Kazakhstan has ratified the
following international documents that proclaim equal access to education for people with
special educational needs:
- Treaty relating to the Rights of the Child (Resolution of the Supreme Council of the
Republic of Kazakhstan as of 8 June 1994);
- The United Nations Convention concerning the Protection of People with Disabilities
(Law of the Republic of Kazakhstan as of February 20, 2015 No. 288-V ZRK);
- Convention on combating discrimination in education (Jurisdiction of the Republic of

Kazakhstan No. 449-V of January 28, 2016).

Inclusive Education and its principles

Disability is one of the primary causes of exclusion, but there are also other obstacles to
inclusive education: social, institutional, physical, and attitudinal. Inclusive education means that
all children - no matter who they are - will learn together in the same classroom, according to
UNESCO's online dictionary. This includes reaching out to all students and eliminating all

obstacles that could limit involvement and accomplishment.



Hornby (2015) states that inclusive education is an umbrella term used specifically to
encompass the principles of justice and equality, human rights, quality education for all, and the
social paradigm of disability has often been referred to. According to Hornby (2015), the central
meaning of inclusive education is that children with special needs are included as much as
possible in the mainstream school system.

Four core concepts of inclusive education have been developed into practice: organizing
students with interesting and adaptable general education curricula; respecting students' varied
abilities and their weaknesses; using reflections to customize instruction and education;
involving all stakeholders in education (students, teachers, parents, and policymakers) in the
educational process (Salend, 2011). Mustapha et al. (2006) suggest that inclusive education
increases student social engagement and integration and minimizes negative perceptions of
students with special needs. Mustapha et al. (2006) also argued that if teachers are well-educated
and policy guidelines are transparent and detailed, inclusive education would be effective.

Shareefa (2016) notes that teachers and the entire school need to be ready and completely
prepared with all the requisite facilities and strategies to make inclusive education possible. The
level of educators' motivational readiness to adopt inclusive education for children with
disabilities was revealed by V.I. Dolgova, N. G. Kutepova, and their colleagues (2017). They
have shown evidence that the absolute majority of teachers (75%) are prepared to take part in
creative growth. Their study also found that 95% of teachers surveyed had a noted vulnerability

to innovations. However, at a lower level, their appropriate motivational readiness is (85%).
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Lack of relevant literature on teaching English and inclusive education

I looked for literature about teaching English as a foreign language to students with
disabilities. I used the following search terms: “teaching English and inclusive education”,
“inclusive EFL teaching”, “inclusion in learning English”, “inclusive TESOL”, “EFL for special
education”. The search was conducted in Google Scholar. However, all my search attempts did
not yield any results. This suggests that there is a gap in the research literature with regards to

issues of teaching or learning English as a foreign language and inclusive education.
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Methodology

Semi-structured interviews

I conducted semi-structured interview in my research project, because this particular
method can describe feelings in details of each participants. | followed the concept of Strauss
and Corbin (1998), who argue that "qualitative approaches can be used to obtain the complex
specifics of phenomena such as feelings, thinking processes, and emotions that are difficult to
remove or learn from more traditional methods. My interview protocol consisted of 10 questions
(see Appendix A).
Participants’ background

In the secondary schools in Almaty, | interviewed six junior English teachers with
experience teaching children with disabilities at various grade levels. | also interviewed one head
of the inclusive education department at a large public school in Almaty.
Procedure and Data Analysis

| invited junior teachers to participate in the study and interviewed them in November-
December 2020. Participation in the study was voluntary and | offered every participant the
consent form (see Appendix B) which they signed and returned to me.

Some interviews were conducted face-to-face, and some via audio or video calls were
done online. The interviews were documented and transcribed using audio.

I used thematic analysis to analyse the interview data. A method for encoding
qualitative information is thematic analysis. An explicit 'code’ is required for the encoding. This
can be a list of topics, a complex model with relevant topics, metrics, qualifications, or
something between these two types (Boyatzis, 1998). | identified common themes raised by
study participants and synthesized them into study results. | also used some basic descriptive
statistics to summarize the demographic background of the participants, such as their age and

years of experience.
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Table 1. General information about participants

Participants Age Gender Years of School type
experience
Respondent A 32 Female 5 years of Mainstream
general teaching school with
experience, 1 inclusive and
year in inclusive correctional
classroom classes
Respondent B 22 Female 1 year in Mainstream
inclusive school with
classroom inclusive and
correctional
classes
Respondent C 22 Female 1 yearin Mainstream
inclusive school with
classroom inclusive and
correctional
classes
Respondent D 24 Female 2 years of Mainstream
general teaching, school with
1 year as a tutor inclusive and
correctional
classes
Respondent E 25 Female 2 years of
general teaching, Mainstream
1 year as a tutor school with
inclusive and
correctional
classes
Respondent F 22 Female 1 year in Mainstream
inclusive school with
classroom inclusive and
correctional
classes
Head of inclusive 48 Female 5 years in special Mainstream
education school school with
department inclusive and
correctional
classes
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Results
Challenges
Based on the data collected in the interviews, junior English teachers deal with several

common challenges. The main challenge for them was adapting their teaching in a way that
would allow special education students to learn without getting stuck behind. This can be seen in
the following vignette from the interview with Respondent A, who has 5 years of general
teaching experience and 1 year in inclusive classroom:

“It is not easy to teach children with special needs according to their level of

development. It is important to give such children easier tasks for reading, listening,

writing and speaking”.
Because Respondent A works at a school where only children with mental disabilities are
enrolled, she view the challenge of adapting her teaching to such children’s needs as a challenge
of simplifying the teaching and the instructional materials. This is not necessarily in line with the
principles of inclusive education. However, Respondent A’s words (as well as other participants’
responses) demonstrate that the junior teachers struggle with making their English teaching
inclusive.

Another common challenge stated by the respondents was the lack of teaching

materials. For example, Respondent D, who has 2 years of teaching experience and 1 year as a
tutor in an inclusive English course, highlighted that there is a lack of appropriate teaching
materials readily available in her daily work:

“It is challenging to find or develop teaching materials that are engaging for special
education students: handouts, cartoons, audio, video”.

This extract from Respondent D’s words shows that junior English teachers in inclusive
classrooms have different needs in terms of teaching materials. Although these days there are a

lot of various English language teaching resources, not all of those could be used readily in
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inclusive environments. Selection of resources that could be used in inclusive English language
courses requires a certain skillset on behalf of the teachers and takes a lot of time and effort.
Importantly, materials development for inclusive English courses is not typically taught in
teacher training universities and professional development is limited.

The third common difficulty noted by most of the participants was that they often
lacked the support of qualified tutors who would assist them in the classroom. For example, here,
the words of Respondent E, who has 2 years of teaching experience and 1 year as a tutor in an
inclusive English course, illustrate this common challenge:

“There is a lack of tutors and it poses difficulties. Teachers in inclusive classrooms and
tutors should cooperate and work as a one team in order to help children with special
needs”.

Tutors are additional instructors whose main duty is to assist the main classroom teacher in
working with special education students. These tutors are available only in a few of the schools
that the participants work at. Their assistance is viewed as essential in making the inclusive
English teaching successful by most of the participants.

The fourth common difficulty for junior English teachers was related to working with
the parents. As noted by the head of the inclusive education department at a public school in
Almaty, teachers need to improve communication skills that would enable them to communicate
and interact with the parents of children with special needs. As she put it:

“Parental engagement will strengthen social skills, boost grades, and increase attendance.
They are more likely to participate in familiar ways when parents are viewed as friends,
contributing to more participation. However, parents want to be involved, but may not
know how to get involved or might not have the time. That’s why teachers should
provide feedback to parents through sending report cards or simply sending home a quick
note”.

15



As this vignette illustrates, teachers’ work extends beyond the classroom and their skills in
building collaborative relations with the parents may contribute to improving the academic
achievement of students with special needs.

And finally, teachers find it challenging to maintain a positive attitude during their work
in inclusive classrooms. For example, Respondent F with 1 year of teaching experience in
inclusive classroom emotional struggles as follows:

“l want to have a positive attitude toward implementing inclusive education, but issues
especially a big number students in one classroom demotivates me. Due to the big
number of students, it is quite difficult to provide attention equally”.

As this excerpt from the interview shows, the risk of burnout for junior English teachers working
in inclusive classrooms is quite real. Apparently, junior English teachers are less than fully
equipped to deal with the emotional load they experience when teaching English in inclusive
classrooms.

At the same time, most of the teachers who participated in the study noted their eagerness
to teach English inclusively. For example, respondent B with 1 year of teaching experience in
inclusive classroom noted that she is very enthusiastic about inclusive education:

“Since it i1s my first year of teaching, I am very supportive about implementation of
inclusive education and | also desire to be a part of this policy’s further development”.

The enthusiasm observed in the study participants is quite encouraging. There is a lot of
untapped energy among the junior English teachers that could contribute to the successful
implementation of inclusive education in Kazakhstan if supported by proper teacher training and

policy-making.
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Recommendations
Through analysing the interview data, | summarized the recommendations that the
participants of the study proposed for overcoming the challenges they discussed:

o Teacher training is essential. Teachers should attend inclusive education-focused
teacher training courses where they can learn skills for teaching children with different
disabilities;

o Teachers should learn how to create new strategies for the assessment of Writing,
Listening, Reading, Speaking skills of special education students;

o Some participants recommended that school-parent partnerships should be
created. Teachers should learn how to organize and maintain such partnerships;

o Most teachers argued that inclusive classroom size for English lessons should be
as small as possible.

Based on the results of my research, | have developed my own recommendations for
junior EFL teachers working in inclusive classrooms:

o Teacher collaboration. Teacher and tutors should collaborate to better understand
one another’s roles and work together effectively in the classroom, offering activities and
objectives;

o According to children’s disability, teaching methods should be individually

tailored.
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Conclusion

The finding of this project showed that one of the major challenges of teaching English in
inclusive classrooms is teacher training limitations. Another important finding is a lack of
resources including additional tutors and engaging teaching materials. Moreover, as a result of
the gaps in their teacher training and lack of resources, junior English teachers are at risk of
burnout in inclusive classrooms.

It is possible to implement inclusive education so that it can benefit all the students.
There are main possible solutions such as: offering English as a foreign language teacher training
focused on inclusive education and provide sufficient resources on how to work in inclusive
environments. Finally, junior English teachers should be trained to manage the stress levels when
working in inclusive classrooms.

Further research could look into how inclusion could be implemented in English-medium
instruction (Nurshatayeva, 2020; Nurshatayeva & Page, 2020) and how advanced technological
solutions such as chatbots (Nurshatayeva et al, 2020) could be used to support inclusion in

educational institutions.
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Appendix A
Interview protocol
. What is inclusive education in your opinion?
. What’s the importance of inclusive education?
. Why inclusive education is important?
[Quote: What is the role of inclusive education for the society? The government? The
students? The parents?]
. What were your first impressions in an inclusive EFL class?
. What methods of teaching English do you use to teach in inclusive classrooms?
. What difficulties do you face while teaching English to children with special needs?

How do you cope with these challenges?

. What can you recommend other junior English teachers who are about to begin working

in inclusive environments?
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Appendix B
Consent form for participants

Once again, | want to thank you for participating in the interview portion of my research.
I am going to be interviewing you about your experience of teaching English in inclusive
classrooms. | would like to ask you about the challenges you face while teaching English to
children with special needs. The interview will focus mainly on difficulties while implementing
inclusive education, and also we will talk about what could be done to overcome those
difficulties. The interview will likely take about thirty minutes.

To protect the privacy of your details, | will make fair efforts. You will withdraw from
this research study at any time; you may also withdraw your permission for us to use your
identifiable information for the above-described purposes. This means that in this research
review, you will also be withdrawn from further participation.

By signing this consent form you indicate that | have your permission to keep recordings
and transcripts of your conversation. Please let me know if you want me to turn the recorder off
at some point or keep something you've said off the record.

You should feel free to ask questions that occur at any point in this research. My contacts
are: Albina Oralbay, 2"-year master student at Suleyman Demirel University,

191323001 @sdu.edu.kz.

I have read the details above about this report, and | agree to participate in this study.

Name

Signature

Date
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