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EVALUATION IN FOREIGN LANGUAGE LEARNING: 

THEORETICAL ASPECTS 

Abstract. The term “formative assessment” appeared in the second half 

of previous century has gained an increasing interest among educators, teachers 
as one of the most effective way to motivate the students’ learning. However 
until the present in practice formative assessment is used as a form of mini- 
summative assessment for monitoring the language learning progress which is 
wrong. Also, some misunderstanding in perception and usage of formative 
assessment in foreign language learning and teaching are observed in practice. 
Therefore, this paper focuses on theoretical study of how formative assessment 
can influence the student’s learning foreign language, the level of their self- 
evaluation from the point of theoretical findings. In order to answer to this 
question we have used the following research tools as literature review, content 
analysis, observation of practice. 

Keywords: summative assessment, formative assessment, mini- 

summative assessment, feedback. 
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Annatna. OTKeH FachIPIBIH eKIHIN KapTHICBIHIA Iaiiza GomFaH 
«KAIBIITACTHIPYIIE! GaFaay» TePMIIHI OKYIIELIAPIE OKYFa BIHTATAHIBIPY IBIH 
THIMII 2icTepiHiH Oipl peTiHZe MyFamiMiep MeH OKBITYLIBUIAD apachHIA 

Y/IKeH KBI3BIFYIIBLIEIK TYIBIPIBL. AJaiiga, OCI yaKbITKa TeffiH ic Ky3iHIe 
KaJIBIITACTBIPYIIBI OaFamay TULII yilpeHy OapbICBIH GaKplmay YIIH MITHI- 
KUBIHTBIK Garaay HEICAHBI PeTiHIle KOJIIaHbLTa bl GYT 1ypric emec. COHBIMEH 
Karap, ic Ky3lHIe LIeT TUTH YiipeHy MeH OKbITyZa (hOpMATHBTI Garaayist 
KabkIIIay MeH KOlIaHyaa Keiioip Tycimicmeymiimikrep 6ap. CoHIbIKTaH, Oyt 
MaKasTa KaJblITacTBIPYIIbl Garanay OKYNIBIHEIH IIeT TUTIH YipeHy mpoleciHe, 
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TeOPITIBIK TYKBIPBIMIAP TYPFBICEIHAH ©31H-631 Oaraay JeHreiiiHe Kaail acep 
eTyi MYMKIH eKeHiH TeOPHSATBIK 3epTTeyTre apHaIFaH. by cypakka skayam Gepy 
YIH 6i3 Kenleci 3epTTey KypalqlapblH KONIAHIBIK: deOleTTepre IOy, 
Ma3MyHIIBI TalIay, TeXipHOeH] GakblIay. 

Tyitinai cesgep: KOPHITHIHIBI Oara, KaTBIMTACTBIPYNIBI Oara, MIAFblH 

KOPHITBIHIIBT OaFa, Kepi OaiimaHbIC. 

e 

Annotamus. TepMiH «dopMaTHBHOe OLEHNBAHNE» MOABILIOCH BO 
BTOPOIT IOTIOBHHE MPOIILTOTO CTOETHA H yKe BBI3BAI YCIUTHBAIONINIT HHTepec 
cpen yunTeseil H MeIaroroB Kak OMMH M3 CaMbIX 3((eKTHBHEIX CrocoboB 

MOTHBHPOBaHIIA obyJarommxcss. OITHAKO, 10 HACTOSIIETO BPeMEHIT B IPAKTHKe 
(opMaTIBHOe OlEHNBAHNE MPHHIMAeTCA KakK (pOpMa MITHH-CYMMATIBHOTO 
OLUEHNBAHHS B IeIIX KOHTPOIS Mpolecca I3yYeHHs sA3blKa, UTO 
MpelCcTaBiIfeTcd, HAa Ham B3CIAA,  ommGounen. Takke Habmomaercs 
HEJIOTIOHIIMAHIle B BOCIPHATHI I, CIeI0BaTeIbHO, B HCIOTBb30BAHII 
(hopMaTHBHOTO OLEHNBAHMA B O0YYeHHH HHOCTPAHHOMY fA3BIKY. B 3Toit cBA3M, 
JIaHHAs CTaThs HAlleleHa HA TEOPETIYeCcKoe H3yUeHHe H aHAIH3 Pe3yTbTaToB 
TIPOBEIEHHBIX IICCTeIOBAHINT O TOM, KaK ()OPMATHBHOE OICHIBAHIIE MOKET 
BIINATH HA IPOLIECC H3YUEHIS yUallMIICA HHOCTPAHHOTO A3bIKa, HAa YPOBEHb HX 
CaMOOIeHKIL. 71 TOro, YTOOB! OTBETHTH Ha 3TH BONPOCH, CIIeIYIOIINE METOIBI 
HCCIeOBAHNA KaK 0030p IHTepaTypsl, aHATH3 TMOHATHII N HaOMIOIeHNT 
TIPAKTHKH OBLTH HCTIOTB30BAHE! HAMII B CTaThe. 

KaroweBble c70Ba: CyMMaTHBHOE OIIGHIBaHIE, (OpMaTIBHOS 
OIIeHNBAHIIE, MITHII-CYMMATIBHOE OLEHITBAHIIE, 00PAaTHAS CBA3b. 

Introduction 
For many years teachers all over the world are helpinglearnersunderstand 

easily the content being learnt. For some people it may seem like responsibility, 

for others” duty or job, but teachers play acrucial role in guarantying student’s 
leaving the classroom with amount of information gained in order to continue an 
education. 

Formative assessment is one of the best and powerful ways for the 
teachers to help the learners evaluate what they know and what they don’t, what 
they can do and what they can’t. The term “formative” was introduced by 
Scriven (1967) and was broadened by Bloom (1969). Teachers and researchers 

increasingly display an interest in formative assessment as it reflects and 
supports student learning (Bell & Cowie, 2001; Torrance & Pryor., 2001; 
Wiliam, 2011) [2]. Traditionally, teachers are informed of the learning of the 
students via summative assessment, which is given as a test, open-ended 
question, and quizzes at the end of the chapter, unit or a term to assess the 

students’ knowledge.
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However, formative assessment is very different in this case, as 
Greenstein (2010,p.2) stated: “formative assessment gives teachers information 
that they can use to inform their teaching and improve student learning while it 
is in progress and while the outcome of the race can still be influenced” [13]. 
Also, Guskey (2010, p. 108) suggested teachers using formative assessment “as 

an integral part of the instructional process to identify individual learning dif- 
ficulties and prescribe remediation procedures”. 

Originally, formative assessment helps learners to evaluate their current 
level, find and see the gaps in learning. Therefore, productive formative 
assessment helps students answer the following questions: 

1. Where Am I Trying to Go? Learning of a subject is always easy when 

students know and understand the purpose, what is the aim they are trying to 
reach. And teachers should help with these issues through whole period, not just 
at the beginning of the term or unit; 

2. Where Am I now? The real success is when students are aware of where 
should they be and where they are; 

3. How do I close the gap? It is the best way to activate students and make 
them creators of the aim and to help to move from current level to final goal. 

Black and Wiliam (2009, p.8) noted that teachers and students all play an 
important role in the learning process. Teachers’ role is to accentuate clear goals 
for learners, provide with feedback, and encourage their self-reflection. 
Learners’ are required to understand learning objectives and always evaluate 
self-progress [5]. 

Literature review 

Throughout history of education all teachers used different methods in 
teaching students. They used these means to check whether students gained 
knowledge properly. Scriven (1967) wrote about the formative process which 
was the evaluation for the purpose of improvement. In scientific article in 1967 
Michael Scriven explained the terms formative and summative as two distinct 

roles of evaluation could play in evaluating curriculum. There is a lot of 
investigation relevant to the question of using formative assessment [15]. 

Soon, Benjamin Bloom (1969) and Wiliam (2006, p. 283) suggested to 
apply the same meaning to the evaluation of student learning what we call today 
assessment. According to Greenstein (2010, p.20) the formative process is 
“while a program is in the planning and developmental stages, it is still 
malleable, and the information gathered from evaluation can therefore contribute 
to change in the program”. Starting from here the term formative assessment 
became a way to notify teachers about students’ learning and teachers were able 
to collect information and make changes in content in order to students master it 
[13]. 

Black and Wiliam (1998) stated formative assessment as one of the most 

effective strategies for encouraging students’ learning. They also identified that 
the main points of formative assessment are sharing ideas with students,
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questioning and talking on progress and understanding, giving feedback for 
peers and self-assessment [4]. It is widely focused on teaching and learning than 
on curriculum, because learning process and dialogue between the learners and 
the teacher help students to become an independent and self-controlling learner. 
The developed form of formative assessment is discussion of students with the 

teachers, who mirror of learners’ achievements and assist to see the next steps. 
Later, the terms formative and summative became fundamental in 

understanding assessment. Bloom (1969, p. 48) noted that the purpose of 
Jformative assessment was “to provide feedback and correctives at each stage in 
the teaching-learning process™ [6]. Afterwards, some scholars began to describe 
summative assessment as assessment of learning and formative assessment as 

assessment for learning (Black&Wiliam, 2003; Broadfoot, 2008; 

Gipps&Stobart, 1997; Stiggins, 2002). Formative assessment emphasizes on 
feedback that evaluate learning (Black & Wiliam, 2004; Sadler, 1989; Shavelson, 

2006). 
Douglas Fisher and Nancy Frey (2014) wrote a book and explored that 

there are common formative assessment methods which can be used in the 
classroom and the importance of these methods for learning process. Also two 
authors argued about insufficiency of these techniques when teachers check 
learners” understanding and reaching the level of learning with questions like 
“Did you all get that?” or “Does that make sense?” (Fisher & Frey, 2014). They 
put into some categories such as “oral language, questioning, writing, projects 
and performances, tests, and school wide approaches” (Fisher & Frey, 2014, p. 

1-2). In addition, Fisher and Frey (2014) organized a foundation with three parts 
which are learning goals, student feedback and planning of student instruction 
according to weak points and errors. These parts of foundation helped a teacher 
to understand the significance of formative assessment system [11]. 

Feedback is a vital part of the formative assessment and John Hattie and 
Helen Timperley (2007) wrote in the article about importance of learning can be 

noticed according to the answers of three questions: “Where am I going? (What 
are the goals?), How am I going? (What progress is being made toward the 
goal?), and Where to next? (What activities need to be undertaken to make better 
progress?)” (Hattie & Timperley, 2007, p. 86). Ramaprashad (1983) suggests 
that feedback should not contain only the information about the current task, but 

also the information on how to improve. Also Sadler (1989) developed this idea 
and stated that the answers right or wrong are insufficient for teachers. They 
should better give task-based comments for improving learning. Sadler shows 
three steps for effective feedback: “the learner has to (a) possess a concept of the 
standard (or goal, or reference level) being aimed for, (b) compare the actual 
level of performance with the standard. and (c) engage in appropriate action 
which leads to some closure of the gap” (p. 121) [14]. 

However, according to Torrance (2012) and some more researchers 

(Bennett, 2011; Klenowski, 2009; Hargreaves, 2013) formative assessment
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decreases amount of tests and quizzes which are helpful to control students’ 
progress and to develop grades and results [17]. They think that formative 
assessment takes form of mini-summative assessments or a set of teaching 
methods for tests. Also Stewart (2012) complained that “the problem is that 
government told schools that it was all about monitoring pupil progress; it wasn’t 

about pupils becoming owners of their own learning” and he ended his idea 
because it “failed” by ignoring the “basic ideas that we had been advocating” 
[16]. 

Assessment Reform Group (1999) explained the term “formative” itself 
is open to a variety of interpretations and often means no more than that 
assessment is carried out frequently and is planned at the same time as teaching. 

It may be formative in helping the teacher identify areas where more explanation 
or practice is needed [1]. But for the pupils, the marks or remarks in their work 
may tell them about their successes or failures, but not how to make progress 
towards future learning’ (p.7). Soon Steward (2012) published his idea in the 

Times Educational Supplement and stated: “The big mistake that Paul and I 
made was calling this stuff “assessment”... because when you use the word 
assessment, people think about tests and exams”. Later he suggested changing it 
to “responsive teaching” (William, 2013). It means that when students take score 
for a test or quiz, the learning was assessed and concluded and instead of being 
formative assessment, it becomes mini-summative assessment [13]. 

Fautley and Savage (2008) admitted that there was some pressure in 
some schools from admission to teachers and learners. They asked to show high 

scores or marks for assessment. In order to fulfill the request for mark system, 
teachers ignored formative practice to the advantage of summative assessment 
[10]. Department for Education (DfE) announced in Final Report of the 
Commission on Assessment without Levels: “formative assessment was not 
always being used as an integral part of effective teaching™ (DfE, 2015: p.13) 
and schools “Instead of using classroom assessment to identify strengths and 

gaps in pupils” knowledge and understanding of the programs of study, some 
teachers were simply tracking pupils’ progress towards target levels’ (DfE, 
2015: p.13). Research suggested that the term “Formative assessment” was 
misunderstood and misused [9]. 

Swaffield (2011), also criticized assessment for learning, she stated that 

formative assessment was to improve students’ learning by motivating active 
participation in the lesson with assessment, discussing and monitoring them to 
become more individual learners. However, Swaffield insist on its failure, 
because it focused on features of summative than formative assessment. 
Additionally, assessment for learning strategy accentuated on controlling 
learners’ progress, but not improving their responsibility. She finalized that 
“assessment for learning was seen as being about the use of tests” (2011 p. 444).



SDU Bulletin: Pedagogy and Teaching methods. 2020/2 (53). 

Conclusion 
Educational reform is taking place all over the world. But teachers remain 

as the primary source of knowledge. Examination-oriented system is not only 
way to educate anymore. The emergence of formative assessment becomes 
positive improvement in education, but there are still some problems teachers 

and students meet with. The definition of formative assessment, in other words 
assessment for learning, changed according to learning process. Initially it was 
defined as a communication between teacher and student in learning, mostly 
emphasizing the responsibility of the learner. 

Nonetheless, formative assessment also introduced as “closing the 

learning gap™ which was aimed to improve teaching and learning processes by 

checking, controlling progress and giving feedback according to level. Here the 
role of teachers should change of being patriots of traditional evaluation to a 
settlers and observers of a new curriculum evaluation system. 

Formative assessment has a great possibility to improve classroom 
practice and education at all, but needs further investigations. Because believing 
in only “closing the learning gap™ is not enough, we should develop formative 
assessment more as a dialogical process, in other words relationship between 
educators and learners in the classroom. 

After having done a literature review on influence of formative 
assessment on foreign language learning process and learners’ self-evaluation 
we are planning to reveal in Kazakhstani educational context how formative 
assessment is perceived by foreign language instructors using semi-structured 

interview and learn about how formative assessment used by foreign language 
instructors may affect the learners’ self-evaluation. The level of self-evaluation 
of learners will be revealed by questionnaires Likert scale. 
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