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IMPLEMENTATION OF THE MAJOR EDUCATIONALMODELS OF INCLUSIVE
EDUCATION IN KAZAKHSTAN

Abstract. In this research paper general notions of inclusive education are considered and
nain nethods of inplenentation of inclusive education in Kazakhstan. The issue of inclusive
education for students with Special Needs is the nain topic in developing countries. Aso, it is
inportant to prepare professional teachers specialized in Kazakhstan education.

Key words: special needs, disability, inclusion, inclusive education, integration.

In 1989 all governnents in the region have ratified the (bnvention on the Rights of the
(hild, a holistic hunan rights treaty addressing the social, economc, cultural, civil, political and
protection rights of children. It enphasises both the right to education on the basis of equality of
opportunity and the broad ains of education in terns of promoting t he fullest possible
developnent of the child. In its general comnment on the ains of education, the conmttee on the
rights of the child has enphasised that * the education to which every child has a right is one
designed to provide the child with life skills, to strengthen the child’s capacity to enjoy a full
range of human rights and to promote a culture which is infused by human rights values™ [ 1].
Aticle 2 of the (RC introduces, for the first tine in an international hunan rights treaty, an
explicit obligation on governnents to assure the realisation of all rights to every child without
discrimnation, including on grounds of disability. In addition, Aticle 23 of the (RCspecifically
addresses the right of children with disabilities to assistance to ensu re that they are able to access
education in a nanner that pronotes their social inclusion. The conmttee on the rights of the
child, in a general comment on children with disabilities, has further stressed that inclusive
education nust be the goal of educ ating children with disabilities. [2]

The issue of inclusive education is considered to be one of the nain problens of education
in Kazakhstan. Inclusive education is the involvenent for all children of all religious and ethnic
backgrounds, with any features in their physical developnent, of any economc or social status in
the studying. The nain obj ective of the introduction and developnent of inclusive education is
the adaptation to the various needs of children in order to achieve full access to high-quality
education.
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(h the one hand, inclusive education is the principle of education systemformng, and, on
the other hand, it is a process. The essence of this process is that schools, educational institutions,
kindergartens, nust accept children regardles s of their peculiar characteristics. W are talking
not only about children with physical disabilities, but also about healthy children, for exanple,
very clever ones. Al children are different, every child is unique in his abilities, and the
education systemshould be based on the principle of distinction of children. Al children belong
to the society, and we should have an individual approach to each child, in order to consider and
neet all their educational needs.

The basic principle of inclusive education is teaching children with special educational
needs in ordinary educational institutions. The requirenent for educational institutions is to
provide all conditions for children.

Inclusive education is based on the following principles: [ 3]

Value of a person doesn' t depend on his (her) abilities and achievenents;
Every person is able to feel and to think;

Every person has the right to conmunicate and to be heard;

Al people need each other;

Cenuine education can be inplenented only in the context of real relations;
Al people need support and friendship of age nates;

For each student the progress neans reaching for success, not failure.

. Dversity intensifies all aspects of hunan life.

The systemof inclusive education involves pri nary, secondary and higher educational
institutions. The set of neasures assunes both technical equipping of educational institutions and
developnent of the curriculumfor educators and students ained at the developnent of disabled
people and interaction with them There is also an obvious necessity in special prograns
developed to facilitate the adaptation of physically challenged children at educational
institutions.

The educational systemof Kazakhstan is still in the process of denocratization. This is the
stage of the strengthening of hunanistic approaches to upbringing, developnent and education
of the rising generation. This inparts a special relevance to the issue of creating conditions
favorable for creative developnent, self-education and vocational self-determnation of all
children, including physically challenged ones.

Hducation as a process of knowedge and skill acquisition is an integral part of social and
psychological adaptation and integration of disabled children in the society. It has a purpose of
providing themwith the access to the gnoseological basis and cultural -historic heritage of the
hunanity.

The educational environnent prepares these children to professional activity and stinulates
their personality potential developnent. Inclusive education is also considered to be the best
formof establishing optinal interactions with surrounding people as coeducation itself allows
inproving the quality of everyday conmunications anong children that have vital functional
limtations.

Legislation of the Republic of Kazakhstan and other fundanental international docunents
on hunan rights provide the principle of equal rights to education for all children in the country.

Mving fromequal rights to equal opportunities in access to quality ed wucation for all
children the (overnnent of the Republic of Kazakhstan in the "State Programof Developnent
of Kducation in the Republic of Kazakhstan for 2011 -2020" identifies developnent of inclusive
education as one of the inportant goals. The programin cludes neasures of creating a legal
franevork for all children and also children with developnental disabilities to be involved in the
general education area. [4]
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The process of creating and including of the regulatory and legal franework for the
inplenent ation of inclusive education in Kazakhstan is based on sociological and scientific
studies that vere nade last decade by the experts of the MNtional Research (entre for Special
Education.

This proj ect studied international experience and the point of view on inclusive education
of various social groups. Aso, the analysis of statistical data on children with special needs
across the regions of the country was nade in four areas: health, education, social security,
internal affairs.

Wth regional psychologic al, nedical and educational consultations the scale of
"spontaneous" inclusion of children with disabilities in nass pre -school and school organizations
vas determned. Such experience has a good influence on different regions of our country during
the course of these studies and revievs.

Al the needs of students and teachers to succeed are taken into account by inclusion. An
inclusive school considers every student as an inportant part of a group vhich gives thema
sense of confidence that can be the reason for the children to be responsive and kind. Disabled
students are supported by their classnates. Novadays there are a lot of schools that use inclusive
education system but there are still nany problens for inclusive education to becone nass.

Rere are the nain points:

- Problens in architectural structure of educational institutions;

- In nost cases disabled students are considered to be uneducable;

- The naj ority of school teachers and directors do not have proper education in the area of
teaching disabled students, so they are not ready to involve disabled students into education
process;

- Dsabled students' parents don' t knowhowto defend their children' s rights to education.

Mny specialists believe that inclusive education is a newstage in the de velopnent of
education. State educational establishnents in nost cases do not consider the abilities of every
child. The reasons of this nay be overcrowding of classes - teachers just have no tine to find
individual approach to every student. Biat inclusive education gives a newopportunity to teach
disabled children, vhich takes social support of this category of children to the next level.

Inclusive education is a progressive vay in education that has big opportunities to develop
in the nodern society. To mnake it nationwide we need to consider the experience of foreign
countries, vhich can be carried out by specialists, as nost of current teachers are not able to
change their approach to educational system

Inclusive education is based on the idea that all the children should be treated in students
are expelled because of systenis inability to neet their needs. W should understand that it is the
systemto be blaned, not the children. Inclusive approach will give thema chance for a better
life. Conmon educa tion systemis a process of general education, vhich neans that every child
is able to get knowedge. The nain point of inclusive education is developing a nethodology
vhere every child is an individual that has different needs. And if teaching becane nore
effective due to changes that introduce inclusive education it would have positive effect on all
the students.

Inclusive school teaches children an idea of hunan rights vhich leads to decrease in
discrimnation so children learn to conmunicate to each oth er and recognize the feeling of other
nates.

Dsabled students first of all need an environnent different from their famly
environnents, conmunication with other students and nediator vhose role is assigned to the
teacher. Inclusive educational environnent is forned by teachers that work altogether. Today
developnent of inclusive educational systemis the teacher's' duty. There is no doubt that the
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inclusive educational environnent is forned by a teacher, not just a teacher, but a teamof
teachers and specialists - a teamworking in interdisciplinary cooperation. Today prinary school
teachers, subject teachers, speech therapists, educational psychologists, teachers, speech
pathologists, physical therapy instructors, teachers, teacher educators and tutors tke part in the
developnent of an inclusive educational environnent.

/s aresult of their j oint vork we wll get: [ 5]

- Developnent of child' s abilities;

- Greation of social relations system

- Gonpensation of special needs;

- Greation of a conprehensive support system

- Functional approach to teaching and treatnent;

- Taking part in public activities;

- Developnent of self -sufficiency.

Inclusive education is trying to develop a newnethod of teaching that would be nore
flexible to neet the needs of diffe rent students. And if education becones nore effective due to
changes that inclusive education adopts, all students will benefit fromit.

Hducation for learners with limted opportunities of health and invalid -learners is one of
the naj or and integral cond itions in successful socialization, guarantee of full participation in the
life society. In accordance with that ensurance of realization of right of children wth limted
abilities for education is considered to be one of the nost inportant tasks of state policy, not only
in the field of education but also in the area of denographic and socio -economc developnent of
the region and the country as a vhole.
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N3 OIIBITA UCITIOJIB3OBAHUA I'PYIIIIOBBIX METO/10B OBYUEHUSA HA
SAHATHUAX PYCCKOI'O A3bIKA B BY3E

Abstract. This article is devoted to using group nethods in teaching Russian language.
Practical value of the article is that author points out using given nethod in the process of
teaching professional Russian language. Author concludes that using group nethods encourages
students' future professional activity.

Key words: Russian, group vork, case nethod, nethod of proj ects.
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