temenzieyi tuic. CelTin, OapibIK KapKbl CErMEHTTEpIH OHIIPICTIH JaMyblHa MYIIETl eTyiMi3
Kepek. {3}

Kazip kapkbl Kayimci3miri canacelHIarsl OacTel Mocene Kazakcranra mieTengik OaHK
KaIUTAJIBIHBIH €HY1 OOJIBINT OTHIP. OpUHE, OFAH YaKBITIIA IEKTEY KOWBUIBIN OTHIP. bipak COHFBI
Ke3Zepl OChl OarbITTarbl OYKIJT IMEKTEyAl albIll TacTay KEpeK JereH CO3 IIBIFBIN JKaThIp.
«KazakcTaHapIK OaHKTEp/AIH KanmuTadblHA MIETENIIK OaHKTEPAiH €HYIHIH €H JKOFapFbl ICHrehl —
50 maibI3» AENHreH 3aH HOpMachkl 0ap. SIFHM OCHI IIEKTEY 11 Tassy apaja ajblll TaCTaybl MYMKIH.

An exkiHmI jKarblHaH. HapbIKTBIK SKOHOMHKA — KOI cajlaibl dKOHOMHKA. HapbIKTHIK
HSKOHOMHKAHBIH CYObBEKTiJiepi, HapblKKa KaThICyLIbLIapbl Oapi Oipiel anmaybIT, OlMrapxrap
emec. OHBIH imIiHAE ipi, OpTa XKoHE IMarbiH OuzHec Te Oap. OChl KaFbIHAH ayFaHaa, Oi3JiHIIE,
Oy1 mpobemansl oIt Jie 0oJica 3epTTey Kepek.
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DRAMA BASED APPROACH IN READING COMPREHENSION
Orynbasarova F.K.

Suleyman Demirel University
Abstract

Basically teaching English as a foreign or second language involves a balance between
receptive and productive skills; this way, drama can effectively deal with this requirement. By
applying drama activities, the class will practice and integrate all language skills and reading
skills as well. The drama activities involve learners and teachers in thinking and working like
actors, directors, playwrights, audience members, and critics. Drama activities invite students
and teachers to take text on the page and use it on the stage. Reading comprehension itself is the
ability to read and understand text. By using drama, we can engage learners with the text in order
to deepen their understanding of the text. The purpose of this study is to find out how to develop
reading comprehension through drama based approach and investigate a feedback of introducing
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new innovative method of drama in reading classes in Kazakhstan. For this research, we
investigated the sample groups studying Analytical Reading, where the teacher has been
applying elements of drama. Consequently, we collected data from these sample groups and
interviewed the teacher. In this paper, we will present implementation of drama for developing
reading comprehension , together with 2 tools for its evaluation(questionnaire, interview).We
believe that educators and learners should benefit from the outcomes of our research.

Key words:drama , reading class , reading comprehension , language skills , motivation ,
benefits

Research aims and participants

The aim of this study is to explore relationship between drama and reading comprehension ,then
to identify how to develop reading comprehension through drama activities; finally correlate
results of students and teachers' attitudes to drama for developing reading skills through drama.
To investigate this issue practically in Kazakhstani educational environment 40 students of 1and
2 year of TFL department study from Suleyman Demirel University were engaged in this
research. The choice of this sample was purposeful, because reading class teacher of these
students implements innovative method of drama.

Research tools1. Self- designed questionnaire for students " Drama skills in reading
comprehension" 2. Interview " Benefits of drama for reading comprehension" for the teacher

Research questions

1. What is students' attitude towards introducing drama activities in reading class?
2. Does the method of using drama motivate students to read more?
3. Does the method of using drama in Reading class improve students' language skills?
a) vocabulary and grammar b) writing and listening skills
b) understanding and speaking English d) pronunciation
4. Does the method of using drama in Reading class facilitate implementations of affective
and social strategies?
5. Does the method of using drama improve imagination and empathy according to the
professional?

Theoretical findings

1. Strong link between drama and reading comprehension. The link between drama and
reading comprehension is a strong one [1]; drama helps students to develop skills embedded in
the reading process, such as contextualizing what they read in a text to their own experience,
feelings, attitudes, ideas, values, and life situations [2].During interactive drama activities,
students learn not only about themselves as humans but also as readers; they “live” a literary
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work of art by putting themselves in the position of a character in the story and by solving
problems that help them gain insight into Journal for Learning through the themselves, their
classmates, and the events they experience[3].2.Drama involves reading. Reading
comprehension is a process that consists of making predictions, interacting with the text,
decoding the meaning embedded in the text [4], providing “the active construction of
meaning”’[5], and building up schemata in reconstructing the text’s meaning. Likewise, during a
drama activity students interact with others, decode what others say and do, and construct their
own self. “Literacy is concerned with reading... drama involves reading... thus drama must help
with literacy”[6]

3.Drama for literacy development. Contrary to some claims, drama activity is not wasted time
[7], because, for one thing, students learn to develop language skills necessary in studying
literature Research findings indicate that drama helps to improve students’ reading, speaking,
and listening abilities, as well as vocabulary acquisition [8]. It provides specific opportunities for
literacy development [6], giving students the chance to use all skills in decoding meaning,
understanding the feelings of others, expanding vocabulary, making appropriate use of syntax,
analyzing discourse, generating feedback within context, and building met cognitive knowledge
[9]. In other words, through drama, students develop the same strategic knowledge as they do
through their reading activities, which leads to their awareness of the comprehension process. If
students are aware of how they can better understand a text, they become more attentive and
capable readers.4. Realizing ideas through imagination. Through drama, students not only read
what is in a text but also actually “live” in it, a process that will lead to better comprehension and
retention. By expressing themselves in the fictitious world they have constructed, they can
realize their ideas through imagination [10].In the statements of Kelner and Flynn, drama
activities in the classroom have evolved from many sources: theatre games, acting exercises,
actors’ characterization work, staging techniques, theatre conventions, children’s theatre ,and
understandings of children’s play and the creative process. In drama, participants live in the
moment of the action. By using their imaginations, participants play roles and experience what
others think and feel. Drama allows them to experience empathy for other people, comprehend
complex situations, consider varying viewpoints and opinions, and feel the consequences of
choices and behaviors.[1]5. Strengthening students’ abilities. In accordance wit Kelner and
Flynn there are strong, natural, and meaningful connections between reading comprehension and
drama. Basic acting training and the very purposes of drama dovetail beautifully with the reading
comprehension strategies. Each chapter of this book explores these connections in detail.
Combining drama with reading comprehension strengthens students’ abilities in both subjects.
Using reading comprehension strategies within a dramatic context gives students the skills and
awareness of what they need when they approach a text. One teacher in Oklahoma compared
integrating drama and reading comprehension to training for a marathon:“When my students use
drama with these reading comprehension skills, it’s like they are working out in the gym. They
are training and developing their muscles so they can run the race ...they can read and understand
a text.” Another teacher in Washington, D.C., agreed: “Comprehension goes through the roof
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when I use drama with my students.”[1]In our sample group, in their Reading class the teacher
primarily applies acting out the play and oral history project. 1) Acting out the play with
dramatic engagement greatly enhances their understanding of the stories, adding depth and
dimension to the plot, setting, and characters that simple reading of the printed words could not
accomplish. Acting out the plays involves far more than just “play acting.” Plays are intensely
real and important endeavors for the students. Producing the plays allowed students not only to
improve their basic skills but also to experience the excitement and joy that literacy can bring to
life. The stories that students read and acted out stimulated their questions and desire to share
their knowledge with one another. They became intensely involved in the stories, disturbed by
the history they were learning, and committed to learning more about and reducing prejudice in
their world. Acting out play promotes inspired and self-driven learners.[8]2)Oral history was the
project added by the teacher which was performative. She started the class by talking about oral
literature and written literatures. Oral literatures are anything having deal with oral story and
telling. For instance, Greek epic. We could say poetry begins with something oral and then
involving something written. If we look broadly on category of oral, literature is the kind of
history telling, spoken, performative and emotional. In the requirements of this project, students
had to write and come up with their own stories which was ought to be from their experience
based on the text that they've read in class.

Method

In our research, we used 2 research tools, in order to obtain the results from sample group, they
are following:1. Self - designed questionnaire- " Drama skills in reading comprehension" which
comprises the student's attitude to drama in reading class, improving language skills in reading
comprehension through drama, students' motivation to read more and implementations of
effective, social and personal strategies. There are options "yes, no, not always", " highly
satisfied, satisfied, dissatisfied" ,"highly agree, agree, disagree" and students asked to circle the
variation which is most appropriate for them.2. Interview. We interviewed the teacher who has
been applying drama methods in her Analytical Reading class. Consequently, we asked 15
interview questions which comprise the drama methods she uses, the aims of drama. advantages
and disadvantages of drama for English language and reading class, language skills that drama
encourages and motivation for students. Overall , the purpose of the questionnaire and the
interview were to find out whether students appreciate and welcome innovative method of
introducing drama activities: performance the play and oral history.

Results and Findings

Research question 1.What is students' attitude towards introducing drama activities in reading
class? In order to answer the first question of our research, we employed the next questions from
the questionnaire and the interview:"Do you like the teaching style and enjoy the class?", "What
do you like most in teacher technique?", "Don't you think that it should focus more on the text
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itself, rather than drama performance?"; interview question: "Does using the method of drama in
reading class make learning experience fun?".

Diagram 1.
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According to the results in diagram 1, students enjoy the teaching style with almost 58% for
reading comprehension and especially students from Philology faculty like most playing games,
teacher's ability to make lesson interesting and motivating students in their reading class. In
accordance with results, students find the performance better than analysis with about 33% and
only 15% of participants consider that the lesson should focus more on the text.

In the interview, when the teacher was asked whether drama in reading class makes learning
experience fun, she stated that drama is attractive to make students reading in foreign language
and drama is a little something extra to make lesson attractive and emotionally meaningful. She
underlined that it is very boring to study a list of verbs and it is suddenly interesting to study it
through a short play and you might learn more. If you are engaged intellectually and
emotionally, with a sense of humor, somehow you remember things better if you trying to
acquire familiarity with a new language, a new grammar and a vocabulary.

To sum up, the students mainly enjoy the class and teaching style in Analytical Reading class. It

was also reported by Malley, that drama is enjoyable experience". Students suppose the reading
class should primarily focus on the drama performance rather than on the text itself[11]. As
DuPont states that drama is a more effective instructional strategy than traditional reading
instruction for enhancing reading comprehension skills as they use reading comprehension
strategies while acting.[12]

Research question 2.Does the use of drama motivate students to read more?

With the purpose of investigating the second question of our research, we applied the answers of
questionnaire: "do you like reading class?" and "do the methods role play and oral history
motivate you to read more?".
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Table 1

Mbotivation to read more

Yes - 55% NO - 6,25% Not always - 38,5%

Putting the answers of these 2 questions together, we discovered only 6% don't find the reading
class which is based on drama motivating; the rest find it absolutely motivating with 55%.To
summarize, it speaks in favor of elements of introducing drama elements in reading
class.Besides, some research studies of Maley, Duff, suggest that drama activities can promote
interesting ways of motivating language learners and teachers[13].

Research question 3.Does the use of drama improve students' language skills? a)vocabulary
and grammarb) writing and listening skills c)understanding and speaking English
d)pronunciation

Questions from the questionnaire:"Does role play reading improve your pronunciation?","Do
these methods improve your understanding and speaking English?", "Do you agree that these
methods work well with TFL students?", " Do these techniques improve your vocabulary and
grammar skills?","Does it develop your writing and listening skills?"; questions from the
interview: " What language skills does the drama encourage? ", "What advantages does the
drama provide for English language?" and" Are there any disadvantages of drama?".

Diagram 2.

Improvement of language skills in reading comprehension through drama
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First of all, drama methods improve students pronunciation with the highest result of 85%. The
figures show that 80%of participants maintain that method of using drama in reading class
improves reading comprehension. Moreover, almost the same agree that it works well with TFL
students. More than 82% find their vocabulary improved through this method in terms of
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meaning and number. Surprisingly, even writing and listening skills can be enhanced with the
help of the method using drama according to students' opinion with absolutely 65%.
According to the interview, when the teacher is asked what language skills drama encourages,
she replies that it encourages the spoken skills and reading skills. She went back to herself, she
had classes in New York when she was teaching kids. But they were not understanding, actually
they were English speaking kids but they were not so literary. They were stumbling through the
play of August Milson and every time she would stop and explain and then kids asked her" Miss,
could you just speak quite, we want to know what happened with characters. She stated after that
they were understanding it. Even their reading skills were good and the play itself had captured
them by that point. About the advantages of the drama for English language she stated what
useful about drama as supposed to be non- dramatic literary and you hear spoken and dramatic
English then you see written on the page. She thinks drama is different from reading for formal
or academic textbook. It acquaints students different kinds of English, different vocabularies of
English. But she answered that drama does not resemble conversational English. It is very
stilted, very uninteresting. She does not choose it, because conversational English exercises are
so artificial. Drama which is obviously in a active imagination, does not pretend to be real but
feel more lived in. Drama acquires from the students much more broader vocabulary, emotions
and coloration of English. As for the disadvantages of drama, she concludes that drama does not
necessarily prepare students for academic speaking English. If the student wants to go to
Master's degree in sociology or history and need to write academic paper, it is not going to
prepare them for academic English. To conclude, using of drama methods in reading class
undoubtedly improves such language skills: pronunciation, reading comprehension, vocabulary
and grammar, writing and listening skills and it definitely works well with TFL students. It was
stated by Maley that drama integrates language skills in a natural way. Careful listening is a key
feature. Spontaneous verbal expression is integral to most of the activities; and many of them
require reading and writing, both as part of the input and the output.[10]

Research question 4.Does the use of drama facilitate implementations of effective and social
strategies?

In order to find the answers for the next fourth question of our research, weutilized the answersof
next questions from the questinnaire and the interview:"Do you think it is a good chance to learn
English and be able to use it in real life?","How do you feel after experiencing drama activities in
classroom?", "Do you think the drama activities are helpful in creating positive classroom
atmosphere?" and "Would you participate in the Theatre club if we had any?"; questions of the
interview:" Does the use of drama empower the students and give them a chance to have pride in
their work?"

Diagram 3.
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. According to diagram 3 , 85% of participants report that drama gives a good chance to learn
English and be able to use it in real life and it helps to create a positive classroom atmosphere.
90% of students feel absolutely satisfied with the innovative method of using drama in reading
class. However, one of the popular methods " Theatre club" which is widespread in foreign
countries is not so known for our students demonstrate only 43% intention to participate, 30%
are hesitating. In the interview, when the teacher is asked if drama empowers the students,
motivates and gives them chance to have pride in their work, she replies that it could. It might
not work on every student. She considers that for some students they discover something about
themselves by acting, writing or being involved with drama. And may be for some students it
does not touch anything. She would not say that drama is universal.

To briefly summarize, the results show that drama gives a good chance to learn English and be
able to use it in real life. More than it helps to create positive atmosphere. In line with Thomas
Kral " one of the most important things for learning or teaching English is the right atmosphere
in the classroom. When the atmosphere in the classroom is one of the relaxation, happiness, fun,
our whole bodies relax, and we are able to receive, we are able to learn. In addition, participants
are mostly satisfied with the innovative method of using drama in reading class. Despite on that
Theater Clubs are not so popular in Kazakhstani area, we consider that if there are any Theatre
clubs, desirous participants would be a lot who'd like to participate in it[ 14].

Research question 5.Does the drama improve imagination and empathy according to
professional?

With the purpose of finding out the answer for the fifth question of our research, according to the
interview we applied the answer of the professional. The question from the interview: " How
does the use of drama develop the imagination and empathy of students?

When the teacher is asked whether the drama develops students' imagination, she states that if
the students are really involved in drama, somehow in their unconscious mind, there have to be
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other personalities and they bring them out, by acting or directing. For example, you take the
little space, could be the size of the room. Everything is confined in this space and students
have to visually be able to manipulate the space as the actors in such way that the audience
wants to watch it for hours or more. It is remarkable. It is very different field from the cinema
because in the cinema the images are given to you. Cinema says, here is the picture: a handsome
man, beautiful lady or Paris. But in drama, in this stage, you have to find emotions through
language and through interaction, empathy which is really a kind of transformative process.
Conforming to Susan Holden she takes drama to mean" any kind of activity where learners are
asked either to portray themselves or to portray someone else in an imaginary situation". In other
words, drama is concerned with the world of "let's pretend" ; it asks the learner to project himself
imaginatively into another situation, outside the classroom, or into the skin and persona of
another person"[15].

Conclusions
According to the data we gained in our research we came to the following conclusions:
1. Students have a positive attitude towards introducing drama activities in reading class.

2. The method of using drama promotes interesting ways of motivating language learners to
read more.

3. Drama methods in reading class undoubtedly improve such language skills as
pronunciation, vocabulary and grammar, reading comprehension, writing and listening
skills and it definitely work well with TFL students .

4. Drama activities in reading class support implementations of affective and social
strategies.

5. The method of using drama advances imagination and empathy.
Novelty

First time we endeavored to make a research of introducing drama based approach to reading
comprehension and we concretely investigated the feedback of introducing this method from the
students and the teacher as well.

Implications

To implement this research results with teaching practice and to reach positive results in
integrating drama and reading,[1]we suggest Kelner and Flynn's proposal of a five-step plan for
a high-quality arts-integrated drama and reading comprehension lesson [1]:
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4.

5.

clearly stated and explained objectives in both drama and reading comprehension.

an acting tool- and /or skill-building activity or warm-up.

a drama strategy that encompasses both sets of stated objectives (drama and reading).

a reflection activity on the drama to allow students to implement gained understanding.

an assessment from both the drama and reading comprehension perspective.

Following these steps through group activities, students learn not only how to think more clearly
by speaking with others and listening to them but also how to find more efficient ways to
comprehend the text.

References

1.

Kelner, L. B., & Flynn, R. M. (2006). A dramatic approach to reading comprehension
strategies and activities for classroom teachers. Portsmouth, NH: Heinemann. Journal

. Booth, D. (1985). Imaginary gardens with real toads: Reading and drama in education.
Theory into Practice, 24, 193-198.

Miller, E. (1996). Understanding the universal: Using drama to create meaning. The New
England Reading Association Journal, 32(3), 7-12. O'Neill

Tortello, R. (2004). Tableaux vivants in the literature classroom. The Reading Teacher,
58(2), 206-208.

Jennings, J. H., Caldwell, J. S., & Lerner, J. W. (2006). Reading problems: Assessment
and teaching strategies (5th ed). Boston: Allyn & Bacon.

Kempe, A., & Nicholson, H (2007). Learning to teach drama 11-18. New York:
Continuum.

Rose, D., Parks, M., Androes, K., & McMahon, S. (2000). Imagery based learning:
Elementary students reading comprehension with drama techniques. Journal of
Educational Research, 94(1), 55-63.

Kornfeld, J., & Leyden, G. (2005). Acting out: Literature, drama, and connecting with
history. The Reading Teacher, 59(3), 230-238.

83



10.

11.

12.

13.

14.

15.

16.

17.

18.

McMaster, J. C. (1998). “Doing” literature: Using drama to built literacy. The Reading
Teacher, 51(7), 574-84.

Schneider, J. J., & Jackson, S. A. W. (2000). Process drama: A special space and place
for writing. The Reading Teacher, 54(1), 38-51.

Winston, J. (2004). Drama and English at the heart of the curriculum. London: David
Fulton

Urian, D. (2000). Drama in education: From theory to "study cases." Contemporary
Theatre Review, 10(2), 1-9.

Cremin, M. (1998). Identifying some imaginative processes in the drama work of primary
school children as they use three different kinds of drama structures for learning.
Research in Drama Education, 3(2), 211-224.

Maley, A. and Duff, A., (2005) Drama Techniques: A resource book of communication
activities for language teachers. Cambridge: Cambridge University Press.

DuPont, S. A. (1989). The effectiveness of drama as an instructional strategy to enhance
the reading comprehension skills of fifth-grade remedial readers. Unpublished
doctoraldissertation. The Pennsylvania State University.

Maley, A. and Duff, A. (2001) Drama techniques in language learning: a resource book
for communication Activities for language teachers. Cambridge: Cambridge University
Press.

Thomas, K.(1994) Plays for writingDean Curry, United States Information Agency.
English Language Programs DivisionMaterials Development and Review Branch,
English Language Programs Division, United States Information Agency.

Holden, Susan. (1982) Drama in Language Teaching. London. Longman

KA3AKCTAH PECIIYBJIMKACBIHBIH AKIIIA AHHAJIBIMBI )KOHE
IKOHOMMUMKAT' A AKIHA KAKETTLJIT'T: MOCEJIEJIEPI )KOHE HIEITY
KOJIJAPBI

3ynmyxap Airaneiv, Opas6ait barmat,Hypcunat Hypcynran - «KapkpD» MaMaHIbIFBIHBIH

2 Kypc CTyAeHTEpi

Foumeivu sxerexmrici: A.K.OmapoBa, 3.7.k., «Kapxsl )xoHe Hecue» KadeapachIHbIH TOIEHTI

aizhan776(@mail.ru,
«HAPXO3» ynuBepcuteti, AJIMaThl KaJlackl

84



