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Mathematic terms in teaching Turkish language to foreigners

Abstract: Mathematics is thinking system and universal language, which nowadays has an
important place in teaching language. Briefly, we can say that mathematics is the most valuable
thing in education. Obviously, language is the most important element to communicate with our
environment. As all of us know, language is not only based on words or vocabulary, at the same
time we need terms and sentences. In addition, we must not forget, if we use word in different
context, it uncovers new meanings. Mathematics is like a language gaining new dimension. It is like
a country with its own language., almost a unique language. Therefore, we aim to use this big ocean
of information, and we try to explain the importance of mathematic terms. In this article, our target
is to use mathematic terms in teaching Turkish language, referring to quotations from different
articles and books on this subject.
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MartemaTu4eckue TepMHHbI B 00y4YeHHH TYPelKOIo SI3bIKa HHOCTPAHLAM

AHHOTanus: MaremMaTuka UIpaeT OTPOMHYIO pOJb B U3Y4YEHHE S3bIKA B COBPEMEHHOM
MUpE, TaK KaK SBISETCS CIIOCOOOM MBIIUICHUS U MEXIYHAPOIHBIM SI3BIKOM. MOXKHO CKa3aTh, YTO
MaTeMaTHKa SBJISETCS OYeHb BaKHOM 4acThio 0OpazoBaHus. Kak Mbl Bce 3HaeM, SI3bIK — 3TO CaMoOe
00JBIIOE M BAYKHOE CPEJICTBO JJISl HAIIETO OOIICHUS C OKPYXKAIOUMMH. A Tak kK€ MBI 3HaeM, 4TO
SI3bIK COCTOUT HE TOJIBKO U3 CJIOB, TaK K€ OH HYXKJIaeTCA B TEPMHUHAX U B NpeioxkeHus1x. He HyxHO
3a0bIBaTh M TO, YTO HCIONB3YS OJHO M TO XK€ CJIOBO B Pa3HBIX MPEATIOKEHHUSX, MBI MOIyIaeM
abCOJIIOTHO HOBBbIE 3HaUeHHUA. Tak)ke U MaTeMaTHKa SIBJISIETCSl BO3BBIIICHHBIM SI3bIKOM B cede Ke.
CrnoBHO cTpaHa, KOTOpasi YCTAaHOBUJIA CBOM OTAENBHBIN S3bIK. W MBI TOKE TTOCTaBUIIU ce0e LETbI0
— UCIIOJIB30BAaTh 3TY PEKYy U CTaThb YaCTUYKOM OKeaHa. MBbl MOCTapaJIuCh BBIAEIUTH TO, KAK Ba)KHBI
MAaTeMaTUYECKUE TEPMHUHBI B M3YYEHHUM S3bIKA. L[enbr0 3TOM CTaThu SABISETCA MOKa3aTh POJb U
3HaUYEHHUE MAaTEeMaTHYEeCKUX TEPMHUHOB B H3yueHUU Typeukoro sizbika. MiMeHHO mosTomy ObuLIN
HCIOJIb30BAaHbI PAa3HbIE MAaTEPUAIIBI HA OTY TEMY.

KuiroueBnble ciioBa: n3ydeHue s3blKa, TYPELKHI, MATEMATUYECKUE TEPMUHBI.
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INTERCULTURAL COMMUNICATIVE COMPETENCE ACTIVITIES THROUGH
INNOVATIVE TECHNOLOGY

Abstract: This article addresses the issue of Internet-technologies in teaching a foreign
language and foreign culture. It examines Internet-technologies in preparing learners for
intercultural communication. When we consider effective method we mean effective strategies of
the English language that help teaching target language quickly. Teaching language and culture are
very interdependent, that is why language cannot be taught without culture, but there are many
ways of co-teaching language and culture. One of the most effective one is internet technologies.
Possibilities of Internet technologies for students’ intercultural education are quite significant.
Representatives of various cultures participate in virtual foreign dialogue and they have a chance to
compare and analyze their own and "someone else’s" world perception, match miscellaneous points
of view, and overrun their cultural standards.

Key words: Internet-technologies, Intercultural Communicative Competence Activities,
Culture.

The topic “Intercultural communicative competence activities through innovative
technology”is significant because it offers the potential for contribution to meeting the needs of
students. It is very important to learn culture and language together. However nowadays teachers do
not pay necessary attention to the usage of Internet-technologiesing in classroom. Correct usage of
this activity is very useful and also important.

The goal of the study is to understand what makes Internet-technologies effective and how
students can learn culture of second language with its help. Second language should be taught with
its culture, and the best way is to use Internet-technologies.

Nowadays learning of the English language becomes very popular. In order to learn a
language properly, we should be aware of the culture of that nation. There are different ways of
teaching second/foreign language culture. One of them is Internet.

Possibilities of Internet technologies for students’ intercultural education are quite
significant. Representatives of various cultures participate in virtual foreign dialogue and they have
a chance to compare and analyze their own and "someone else’s" world perception, match
miscellaneous points of view, and overrun their cultural standards [1].

One way, or the other, Internet-technologies prepare second language learners for second
language communication in a different social and cultural context.

While collecting information about this topic there was no difficulty problems, because the
topic is researchable and it is an actual theme that bothers many teachers and researchers. This
literature can be useful for different focuses connected with the Internet-technologies usage during
the EFL teaching, however I took only those ones that are related to my topic.

One of the tasks in teaching a foreign language as a major at university language
departments is developing communicative competence in students. However because of active
introduction of information technologies into the educational process at Kazakhstan universities,
and the necessity to widen aims of foreign language teaching it has become really important to
develop intercultural competence in students. This competence provides developing abilities to
cultural interaction.  Forty-five students of Suleyman Demirel University participated in this
study. They filled out questionnaires, surveys and were interviewed. The surveys suggested that the
majority of the students enjoyed Internet technologies. There were only five students who indicated
they did not like technologies at all. These findings affirm findings in the research literature. G.D.
Tomahin [2] distinguishes two approaches to teaching culture in foreign language class — social-
scientific and philological, and points out that the first approach is based on country studies. This
subject is traditionally connected with foreign language study. Under the philological approach it is
possible to differentiate two problems:

1) extracting culture studies information from language units;
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2) teaching perception or presenting a language unit on the image background similar to that which
is in the mind of a language and culture bearer.

Linguists and anthropologists have long recognized that the forms and uses of a given
language reflect the cultural values of the society in which the language is spoken. Linguistic
competence alone is not enough for learners of a language to be competent in that language [3].
Language learners need to be aware, for example, of the culturally appropriate ways to address
people, express gratitude, make requests, and agree or disagree with someone. They should know
that behaviors and intonation patterns that are appropriate in their own speech community may be
perceived differently by members of the target language speech community. They have to
understand that, in order for communication to be successful, language use must be associated with
other culturally appropriate behavior.

In many regards, culture is taught implicitly, imbedded in the linguistic forms that students
are learning. To make students aware of the cultural features reflected in the language, teachers can
make those cultural features an explicit topic of discussion in relation to the linguistic forms being
studied. For example, when teaching subject pronouns and verbal inflections in French, a teacher
could help students understand when in French it is appropriate to use an informal form of address
(tu) rather than a formal form of address (vous)—a distinction that English does not have. An
English as a second language teacher could help students understand socially appropriate
communication, such as making requests that show respect; for example, “Hey you, come here”
may be a linguistically correct request, but it is not a culturally appropriate way for a student to
address a teacher. Students will master a language only when they learn both its linguistic and
cultural norms.

It is a commonly accepted cliché that we want to teach our young people to think, but
thinking at any level of complexity requires an exercise of three interdependent component
categories of skills: problem-solving; communications; and self-awareness. These skills cannot be
learned by reading any number of books, although a little didactic material can be helpful in
creating an intellectual framework for the accommodative learning. Rather, the kinds of skills
needed for flexible, creative, rational thinking must be exercised, practiced, and learned in a process
of interaction, risk-taking, self-expression, feedback, encouragement, and, in short, a process which
is closer to learning to swim than learning the capitol cities of the various states.

The results of the analysis of all the components of the readiness of ESL students to cultural
interaction has allowed us to define qualitative, quantitative and structured characteristic of
intercultural competence and reveal possible ways of its development via global network Internet
"opening window to the world" and allowing to bring students together on the basis of cooperation
and get acquainted with culture, tradition, interests of other nations’ representatives.
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®OPMHUPOBAHUE MEXKYJbTYPHO KOMMYHUKATUBHON KOMIIETEHIIUH
C UCITIOJIB3OBAHUEM IIEPE/TOBbBIX TEXHOJIOI'MU

AnHoTanus: B nanHoii ctatee paccMarpuBaercs 3G pekTuBHOCTh HTEPHET-TEXHOIOTHH C
TOYKHA 3pEHHUs] OOyYeHHMS MEXKYJIbTYpHOH KOMMYHUKAaTHBHON KOMMETEHIMH. D(PQeKTHBHbIE
METOJIbI M CTpaTeruu OOYy4YEHHUS aHTJIMHCKOMY SI3BIKY CIIOCOOCTBYIOT OBICTPOMY OCBOEHHIO
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MHOCTpaHHOTro si3blka. Ilpym 3TOM 0OydeHue s3bIKy U KyJIbTYpe — B3aUMOCBSA3aHBI, T.e. 0Oydas
A3bIKY, MBI OJHOBPEMEHHO IPUBHUBAEM HABBIKM MEXKKYJIbTYPHOH KOMMYHMKanuu. OIHUM U3
HaunOosee 3(pPEeKTUBHBIX METOAOB sABISETCA MHTEpHET. Bo3MokHocTH MHTEpHET-TexHOM0rui 1ist
MEXKYJIBTYpPHOTO 00pa30BaHUS CTYAEHTOB BECbMa CYIIECTBEHHBI. lIpencTaBUTENH pa3IMYHBIX
KYJIbTYP Y4acTBYIOT B BUPTYyaJIbHOM MHOCTPAHHOM JHAJIOTe€ U UMEIOT BO3MOXKHOCTh CPAaBHUBATH U
aHAJIM3UPOBaTh CBOE COOCTBEHHOE M '"dykoe" MHPOBOCHPHATHE, IOHMMATb W HPUHUMATh
pa3IMYHbIE TOYKU 3PEHMUSL.

KuroueBrble ciioBa: lHTepHET-TeXHOIOTNN, MEXKYIbTypHblE KOMMYHUKAaTUBHBIE TIPUEMBI,
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AJIIBIHFBI KATAPJBI TEXHOJIOT USITTAPJBI ITAMJIAJTAHA OTBIPBIII,
MOJEHUETAPAJIBIK KOMMYHUKATHUBTIK K¥3bIPETTIJIIKTI KAJIBIIITACTBIPY

Anaarna: byn wMakamanma VHTEpHET-TEXHOJOTHSUIAPBIH THIMILIITT  MOJCHUETAPAIIBIK
KOMMYHHUKATHBTIK KY3bIPETTITITIH OKBITY TYPFBICHIHAH TaJKbLIaHAIbl. AFBUIIIBIH TUTIH OKBITY/IBIH
TUIMJ1 9/iCTepl MEH CTpaTerusiapbl IIET TUIAEPIH KApKbIHABI JaMyblHa bIKMal ereli. COHbIMEH
Karap, TUIAl JKOHE MOJCHHMETTI OKBITY- e3apa OailflaHBICTHI, SFHU TUIMI YHpETKeH Ke3ae O0i3
MOJIEHHUETapANIBIK KapbIM-KaThIHAC NaFAbLIAPBIH Ja TaHBICTBIpaMbI3. EH THiMII omicTepiHiH Oipi
WutepHer-TexHonorusuapbl. Typiali MoIeHHETTep OKUIIepi BHPTYyalJIbl IIETEAIK JUAJIoT
alfHaJIBICATBIH JKOHE CAJBICTBIPY KOHE Tajay, 63 KoHe «00TeH» dJIeM/IIK KO3KapachlH, TYCIHY JKOHE
013/11H K©3KapacTapbIMBI3IbIH OPTYPIIi KaObUIAAYFa MyMKIH/IIK Oap.

KinT ce3nep : HTepHET-TEXHOIOTHIIAP, MOJIEHUETAPAIIBIK KapbIM-KaThIHAC dJIICTEP1 KOHE
MOJICHHET.
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HEURISTIC CONVERSATION AND THE WAYS TO IMPLEMENT IT
TO THE LESSONS OF ENGLISH

Abstract: This article presents some aspects of use of the techniques of the Socratic
method. Socratic method helps to develop critical thinking and speaking ability of students, which
is one of the most important aspects in teaching English. Using this method leads to an increase in
the creative, communicative, and cognitive development of students, and they can easily use this
knowledge in the real life situations. This article describes the techniques and games with the help
of which a text can be used as an object of discussion. This article describes the types of teaching
games that can be used to discuss the text, associative thinking of the students on the topic of a
lesson and development of creativity by expanding vocabulary knowledge of students. Methods
based on games which are called "Basket of ideas", "Marks on the field" and "Pyramid" will help to
diversify the lessons, and facilitate the implementation of the Socratic method in the lessons

Key words: Socratic Method, heuristic method of teaching, Heuristic conversation,
learner’s autonomy

Socratic Method can well be successfully implemented in all areas of education including
EFL teaching. However, certain aspects of this method do not adhere to the humanistic language
teaching practices that are of high value in contemporary language education, and need to be
revised. Here are some ideas on how to implement it into lessons of English.
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