OTBIpY.

[Bnarorrap kazipri tama «TiJ1 gamMbITY» KypChlH MEHrepTy OapbIchiHAa Oama 011 MiH
OKYyIIBl Jie Hreill HeH [hlFapMansiibl K jaeHreire okereneyne JI. b OmwkonmnniH, BB
JlaBbITOBTHIH «JlamMbITa OKBITY» TEXHOJOTHSCHIHBIH 2yieMeHTTepi H, JK KapaeBThIH «aeHrennen
OKBITY» TEXHOJIOTHSCBHIH, MpoOJIeManbK OKBITYIbIH 3 G-TOCiAepl H KONAaHbin xyp. Times
aNablHA ajaMIbl aJlaM eTiT KaJbINTAaCThIpAThIH Kypasl 0oJyica, TiJI JaMBITy COJYPIiCTH €H
Herisrici Oonbim TaObwiazbl. Y1 YpIiCTH HEri3ri MEKTeN MFalliMAepl MEH &YIBUIAphl
WHHOBAIMSUIBIK TEAarorvukaiblk TEXHOJOTHsJIAp HEri3iHJe TiJI JAaMbITy XRMBICTapbhlH KaHa
TYpFbIIaH 01 pi urepyre, €Ki HIICI UTePTYIEMTHUIBIN OTHIPFaH/a FAaHA OH HOTIKE OepMeK.

CoHbIMEH, TiJ JAaMBITY >YMBICTapbl COWUICY MOJIEHUETI MEH /e, >Ka3y MJACHHUETI MEH e
Karap >KYpeTiHAITiH OCbl 6IiM 1HIHJIEr1 aTameTiJreH Ma&caT-MiHICTTEpJeH Kope alaMbl3.
Kazak Tinmi cab&biHAa TiJd JaMBITy JKYMBICTapbIH JKY3€T€ achlpy YIIH TIeAarOoruKaiblK
TEXHOJIOTUSAJIApFa CYHEHY1 Mi 3KaXeT.
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LEARNERS’ INTERCULTURAL EXPERIENCE AND COMMUNICATION IN
ENGLISH DURING SHORT-TERM VISITS ABROAD

Abstract.Whin the context of conmunications during short -termvisits abroad, this study
explores the issues of intercultural conmunication in English by neans of questionnaires and
sem -structural interviews wth participants. (enuine anecdotes of communicative intercultural
situations can provide useful course naterials for EFIT teache rs to develop learners’ intercultural
conpetence in conmunication.

Key words: intercultural conpetence, communicative situation, short -termvisit, English as
an international language

Introduction

Traveling abroad for a short period of tine has recently been quite usual due to the factors
that reinforce globalization of hunan interactions. English as an international language seens to
be the nost frequent neans of conmunications during such short vi  sits, which are ained at
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joining vork and travel prograns, academc exchange and internships abroad, short business
trips and professional visits, holiday tours and other simlar purposes.

This study ained to develop insight into the answvers to the follow ing questions by exploring
the issues of intercultural communication in English during short -termvisits abroad:

e Wat are sone of the areas of conflict or msunderstanding?

e Wat are the consequences of ESLlearners’ conception of the Fnglish language?

Literature Review

The concept of culture determnes the content of language teaching naterials in any ELT
course vhich ains to develop intercultural conpetence. Anong various definitions of culture,
those that refer to beliefs, values, and attitudes (Liddcoat at al, 2003) that underlie hunan
behavior in conmunication are prinarily investigated, rather than the high culture indicators of
nusic, literature, and art. Incorporating culture in foreign language teaching has been considered
essential by researchers and practitioners. English language teachers in Kazakhstan are expected
to prepare students for international education (Akhnetzhanova & Misataecva, 2013) and
successful cormunication wth foreign interlocutors in English as a world language (Grystal,
2003). Hbwever, the extent to howwell students are prepared for intercultural conpetence in
English seens to sonevhat different fromvestern practice. Fornerly, during the Soviet period,
due to governnent’s centrally powerful social, educational and langua ge policies, it was
probably assuned that the teaching of cultural knowedge was not the business of language
pedagogy. Inherited from the previous educational system that had pronoted grammar -
translation nethod in language teaching, independent states of forner Soviet lhion initially
included Cmpanasseoenue - Country Studies as a course that was conducted in L1 or nostly in
Russian (Kovalenko, Q, Levitskyy, A, Kriuchkov. G, Mlyhina, M &Karpiuk. Q, 2010). This
traditional course was probably believed to supplenent the curricular courses of foreign
language education wth intercultural perspectives after the independence fromthe Soviet Lhion.
Since these perspectives focused only on surface level knowedge of high culture, they neglected
the beliefs, values and attitudes that underlie coomunicative practices.

Recently, Kazakhstani students have had the opportunity to travel abroad for a short period
with certain educational purposes. The nost frequently visited countries are (84 (K, China,
BU Mlays 1ia, Thailand, and Turkey. In fact, governnental and non-governnental organizations
and common sense of the society encourage young adult students to gain intercultural
experience. (ertain international exchange prograns allow opportunities for students in
Kazakhstan to participate in academc studies, travel and work abroad such as Future Leaders
Exchange -FIEX Wirk and Travel in the 5, AESEC Frasmus Mindus, Mvlana -an
exchange programanong universities of Turkic nations. In addition, the governnent sup ported
program‘“Bolashak™ provides possibilities to receive Miand PhDdegrees as vell as significant
internship certificates formdistinguished universities around the world. These prograns can
certainly assist students in growing their skills necessary t o cope with denands of local and
global industries. eveloping intercultural comnmunicative conpetence is a naturally expected
outcone of visits abroad. (n the other hand, there is a significant nunber of foreign visitors who
use English as an international language in their conmunication wth locals during their short
visits in Kazakhstan. Thus, intercultural cormunicative conpetence is the ultinate goal that all
learners of English should achieve and that the HLT curricula should conprehensively include.

Developing intercultural conpetence in English refers to developing learners’ conpetencies
of knowedge, attitudes, and skills so that they can lead relevant and efficient conmunication
wth international interlocutors in English. Byram developed a nultid inensional nodel of
intercultural conpetence ( Byram Gibkova & Starkey, 2002) . Byranis nodel includes such
aspects of intercultural conpetence as the knowedge of self and other’s culture, the attitudes
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tovards the conmunicative practice in one’s hone cu Iture and other’s culture, the skills of
interpreting and relating as well as the skills of discovery and interaction. (hce these are
acquired, they can lead critical cultural avareness as the indication of intercultural conpetence
(Byram Gibkova &Stark ey, 2002).

Byranis nodel of intercultural conpetence can provide a basis for developing a pedagogical
nodel for language teaching. Hbwever, it is also inportant to acquire the knowedge of criteria
to be able to conpare the culture of one’s interlocuter a nd that of one’s own. Fbfstede’s cultural
dinensions can provide a sound basis for conparing cultures (Hbfstede, 1991). These
dinensions describe national cultures in certain degrees of bipolar concepts such as nono -
chronic versus poly-chronic, high-context versus low-context, high pover distance versus low
pover distance, nasculine versus femnine, collective versus individualistic, short term
orientation versus long termorientation.

Bennett’s developnental nodel of intercultural conpetence is another p aradigmthat helps
to estinate visitors’ overall conpetence in conmunication ( Bennett, 2014). There are basically
two stages of intercultural conpetence: The ethnocentric stage and the ethno -relative stage.
Each stage has been further divided into three su b stages. The ethnocentric stages that actually
refer to levels of relative inconpetency are denial, defense and mnimzation vhereas the ethno -
relative stages consecutively denonstrate acceptance, adaptation and integration of learners in
the target language culture. For instance, the experience of culture shock and barriers to
effective conmunication in the English -speaking environnent represents that the speaker is still
at the ethnocentric stage, which shows the lack of intercultural conpetence.

Methodology

Participants.Totally thirty four people participated in the study; eighteen of vhomwere
fromKazakhstan, five from(ernany, three fromthe lThited States, two fromTurkey, two from
Russia and one each fromThailand, China, Fbng Kong, and the Uhited Aab Emrates ( See
chart 1). Tventy six of the participants of current study were students vho have travelled
abroad to nostly Fnglish speaking countries such as the lhited States of Anerica and Geat
Ritain, or countries such as Mlaysia, South K orea, (ernany, Kazakhstan and Turkey vhere
they had comnmunication in English as an international language. Five of these were (ernan
exchange students vho visited a private Kazakhstani university in Anaty for a nonth.
Mreover, international friends of a respondent vho shared the sane roomor work experience
during the sunmer work and travel program in the Uhited States of Aperica in 2013
participated the study. Anong them three were fromKazakhstan. The others were fromRussia,
Thailand, Turkey, China, and the (BAand responded via social network on the internet. Anong
five participants, two of them were Anerican teachers, one was a representative in an
educational fair, another one was a service-person at the hotel and the other one wvas an
Anmerican house wfe vho used to be a Kazakhstani citizen. Totally, seven Kazakhstani and eight
foreign participants responded via social netvork.

Chart 1. Participants’ profile - percentage of the countries of residence
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60 DKazakhstan - 55 %

50 BGermany-15%

40 OUSA-9%
30

20

OTurkey - 6 %

10 7 MRussia-6 %
[ ey eany BB
0 iz I i T e — g OChina-3%
Percentage of where participants are from BHong Kong -3 %

Participants reported on their own level of English according to a standardized examsuch as
TGEFL or TELTS, or the level of the last course that they had conpleted was considered as their
current level unless they vere native speakers or experienced teachers vho conducted lectures in
English nedium universities. Thus, nost participants belong to the upper -internediate level
wth an account of thirteen. The nunber of native speakers or professional native -like
participants is four. The nunber of participants vho reported that they have conpleted an
advanced course is nine. Four participants said that they vere at an internediate level vhereas
three reported as being at the pre- internediate level. (hly one participant’s level is the
beginner. (See chart 2)

Chart 2. Participants’ profile — English language levels

14 T ~ DONative or Professional - 4
1(2) i W Advanced - 9
8 OUpper intermediate - 13
z Olntermediate - 4
(2) # B Pre-intermediate - 3
Number of Participants & English Levels WBeginner - 1

Research design.The study is based on sem -structural interviews and a questionnaire wth
the sane open -ended questions of the interviews. Seven participants vere interviewed face -to-
face, nine participants were group intervieved on rou nd table discussion during an event of
FLEX Alumni Talk, six participants vere given a witten questionnaire each to write short
ansvers, and the others were contacted via social network such as Skype, Facebook and
WKontakte.
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Research procedure.The topic of the study was initially selected for an undergraduate
diplona project in 2014. A one of the significant respondents of the study, a senior student at
the departnent of foreign languages in a private Kazakhstani university contacted the
participants. The aim was explained to the participants as to describe intercultural
conmunication during short -termvisits abroad, to understand vhat the learners’ experience of
culture shock is like, to understand vhether being a guest or host vhen interacting with nenb  ers
of other cultures influences conpetence in intercultural coomunication, and to collect genuine
anecdotes of conmunicative intercultural situations that can be used by ELT teachers to develop
learners’ knowledge, attitudes, and skills for cross-cultural awareness in conmunication. (hce
their consent was taken, a witten text of interview questions was prepared. Hving been
inforned about the general scope, participants responded spontaneously to answer additional
issues that energed during the conversati on as vell as the ones previously nentioned and written
on the interviewsheet.

Data collection. Ater receiving the denographic data about a participant’s cultural
identity and naking sure that they had been to a short -termvisit abroad, vhich vas less than a
year; they were asked the followng questions to identify sone of the areas of conflict or
nmisunderstanding;

1. Could you tell me the purpose of your short-term visit abroad?

2. Could you tell me the best three adjectives that describe your feelings at the
beginning, in the middle and at the end of your short-term visit abroad?

3. Could you tell me a significant event or anecdote which made you live up to the
above feelings?

4. Did you experience any conflict or misunderstanding?
Do you think you were in culture shock? How did you end up?

5. Were you able to explain the causes of conflict or disagreement then?
Can you explain them now?

The ansvers to the following questions vere believed to help describe ESL learners’ vievs
and conceptions of the Fnglish language:

6. When you communicated with international speakers, which English did you
often try to use as a reference? American English, British English, or an
international variety of English with a non-specific dialect?

7. Which English makes you feel comfortable and allows you to speak more fluently
during intercultural communication?

Results and Discussion

The study revealed that participants’ prinary purposes of short -termvisits abroad were
educational, academic, developing experience in life skills. A the beginning of their short visits
and as soon as the guidance of welcone was over, participants began to feel a sense of isolation,
helplessness, boredom, depression, avoiding contact with host nationals, unduly criticizing local
customs or even having mixed feelings and confusion. Tovards the end, nost of themdeveloped
individual conpensation strategies such as understanding and using non -verbal cues of
communication. The study also indicated that using nobile technologies, vhich keep partic  ipants
usually online, helped themfeel nore confident as they could be oriented by (bogle naps,
dictionaries, or any other handy application. The anecdotes told by the Kazakhstani participants
have been prinarily about punctuality, dress codes, eating habits and tastes, family values and
respect for the elderly. A Anerican professor’s attenpt to  slaughter a sheep in his bathroom to
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please his Kazakh guest students at Indiana University and to have to explain his wife about
thisweird act for Americans has been an interesting exanple of anecdotes of intercultural
conflict. Very fewof the participants vere able to explain the actual causes of conflicts, and they
believed it would be nore confortable to accept themas they are.

The study also indicated that the participants usually tried to adapt their speech into the
dialect of their interlocutors. Hbwever, those vho preferred to use their own variety of English
felt nore confortable and fluent as they perhaps felt the ownership of English as an international
language.

Conclusion

The study provided genuine anecdotes of intercultural situations that can be used by ELT
teachers to develop learners’ intercultural conpetence in conmunication. These anecdotes
provide opportunities for discussion and analysis of linguistic, sociolinguistic, pragnatic,
discursive and intercultural aspects of conmunication. A further study would be reconmended
to test the usefulness and inpact of such culture -specific anecdotes to develop naterials for
intercultural conpetence in English.
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THE USE OF FREE ONLINE RESOURCES
FOR TEACHING COURSES ON “TOURISM” IN ENGLISH

AHHoTanusi. B nanHol cTatbe aBTOp JENUTHCSA OMBITOM HCIIOJNB30BAaHUSA OECIIaTHBIX
OHJIAlH pecypcoB IS 00y4YeHUs CTYIEHTOB TPEThEro Kypca crelmanbHOCTH «[ypu3m»

KioueBble cjioBa: TypusM, yHHBEpcHTET WM. A10 dapalu, OTKpHITOE WHUIMATUBHOE
U3YyYeHHE, NPE3H.
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