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Abstract. This article is dedicated to the problem of mixed level classes
in the private Educational Centres of Dostyk and relatedto it loss in quality. In
order to investigate the reasons of emerging of mixed level classes we started
with a literature review, which revealed the three dimensions of the issue and
then tried to suggest one of possible ways of solution. Taking a step further we
made an attempt to propose a model of the coursebook designed especially for
using in the mixed level classes of the Dostyk centres. The results of the one
year period approbation were analyzed. Taking a thorough look into the issue
we tried to suggest a decision based not only on a development of a
coursebook, but also on a set of recommendations on dealing with the mixed
level classes, such as two and three levels simultaneous work strategies and
others.
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Anaatna. byn wmakama «JlocTeik» OuriM  Oepy OpTaJBIFBIHIAFbI
CBIHBINTAPJBIH aFBUIINIBIH Tl TONTAPBIHBIH apanac JCHreis 0oyl
cajlapblHaH OKBITY YpAici OapbICHIHAAFBI CallaHBIH TOMEHJCYl MoceleciHe
apHaWbl OKYJBIK albIHIay apKBUTBI IICIIM 13/IeCTipy TaKbIPhIObIHA apHATa b,
Ochl  MakcarTa OKYIIbl TONTAPBIHBIH  IMIIHAE TYpJl  JIEHreHiIepiH
Ke3JIeCTipiTyiHiH ceOenTepiH MEH MOCeNeHIHIIEIITYl KOIAapbIHBIH Tajaaybl
kacanapl. COHBIMEH Karap, apHailbl MalbIHAATATBIH KITANTHIH K00AChI
YCBIHBUIBIN, Oip OKY JKBUIBI iMIiHAE KOJIJaHbICTa OOJIFaH MaTepHaJIbIH
AHBIKTAJIFAH apTHIKIIBUIBIKTAPEl MEH KEMIIUTIKTEp] TaJKbUIaHIbl. MaKalaHbIH
OachIHAAFBI KipicIiele MOCENICHIH ©3€KTLIIrT MEH ayKbIMBI XKaIIbl MOIIMETTED
YCBHIHBUIBIM, Opl KapalFbl ofcOMETTEep/ Il MOMYbIHAA OYJI TaKbIPHITIKA KATHICTHI
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YII TYPFBIIaH TYpJl Ke3KapacTap KedTipulreH. Tankpliaynarbl TaKbIpbIIIKA
KaTBICTBI 3epPTTEyJIep HETri3iHje jkaHa Oip IIeIIM YCBHIHBICH J]a TaPKATBLIA L.
CoHbIMEH Kartap, ic-TokipuOere YCHIHBUIFAH KITANTHIH KYPBUIBIM CYJ10achl
XKOHE €Ki JKOHEe YII JeHreine Oip Me3riie KYMBIC CTpaTerusiapbl
kentipinred. CoHrel OemimMze ToKipuOe HOTHIKENEpl TaJKbUIAHBIN KiTalmeH
KYMBICKA KaThICThI HYCKayJlapFa TyCiIHYKTeMelnep OepiireH.

Tyiiin ce3mep: apanac JeHreisi TomTap, YJATEPMEWTIH OKYIIbLIAp,
MaTepuai KypacTsIpy.

skoksk

AHHoTauus. JlaHHas CTaThs MOCBSIIACTCS NPOOIEME KIaCCOB CO
pasHbIMH  YpOBHSMM YYEHHKOB B TIpyNIax aHINIMACKOTO s3bIKa B
oOpa3oBaTenbHOM LeHTpe «JlocThIK» W CBA3aHHON C 93TOM cHUTyauuein
NOHMKEHUEM KadecTBa oO0ydeHHsa. C Lenblo BBIABICHUS HPUYMH JAHHOMN
CUTyallud ObUIM M3YYEHBl TPU HAIpaBICHHUsS MNPEANOCHUIOK, a TaKke ObuI
Cl€NaH aHajlu3 OJHOIO0 U3 BO3MOXKHBIX BAPMAHTOB pEILEHHUS JTaHHOMN
npobnembl. Bmecte ¢ TeM, B cBoell paboTe Mbl MOMBITAIMCH MPEIIOKUTH
MOJIeJNIb KHUTH pa3paO0TaHHOH ClIeUaIbHO Ul KJIACCOB C pa3HbIMU YPOBHSAMU
yuennkoB st OLl «/locTeik». B HavanpHONW dYacTH Halle CTaTbu Mbl
IBITAEMsI PACKpPBITh CYTh U INIyOHUHY NPOOJIEMbl Pa3HOYPOBHEBBIX KJIACCOB, AJIS
4Yero MPUBOAWUTCSA aHAIW3 NPUYMH B TpeX paszauuHbiX. Jlamee, Ha oOcCHOBe
paccy)KIeHUH O MNpUYMHAX NPUBEJCHHBIX paHee, OOCYKHAeTCs OIUH H3
BapUaHTOB  DPELIEHUS OCHOBAaHHOIO Ha UCIOJb30BAaHUU  CIELHMAIBHO
NOJTrOTOBJIEHHBIX MaTepuanoB. Bo BTOpoll MOJOBHHE CTaTbu IPUBOAUTCS
CTpaTeTruy OJJHOBPEMEHHOW pabOoThl Ha pa3HBIX YPOBHAX. B 3akimtouenun Obun
00CYX/I€HBI PE3y/IbTaThl SKCIIEPUMEHTA U J1aHbl PEKOMEHJAIMU AJIS yUUTesIen
B JaJbHENIIeH paboTe B pa3HOYPOBHEBBIX KJIACCAX.

KiroueBble c10Ba: pa3HOYPOBHEBBIE KJIACCHI, OTCTAIOUIME YYEHUKH,
pa3zpaboTka MaTepHUasoB.

Even facile obsevations at private educational facilities, such as the
Dostyk Centers are, give a detailed information about the structure of current
demands of the society for additional educaiton. Dealing with English language
students at Dostyk we may face the very real reasons behind the desitions of
applying for the aid in learning the language apart from the school. Among
those reasons which mainly include preparation for NIS and BIL schools
entrance examinations, a certain number the center’s clients emerge as results
of unsufficient teaching at schools. These kind of students apparantly often
may display two kind of behavioural reactions to the current situation at their
schools. Some may feel oppressed and avoid any public contact with teacher
during the lesson, due to his/her fears of being undeliberately ashamed in front
of the classmates. Others may show aggressive position opposing and
challenging the low-profile situation caused by failure in succeeding in
learning any given the subject. These behaviors are naturally displayed during
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the additional lessons at private educational centers as well. These all may be
happening while there are probably ones, whose are desparetely bored due to
their level is reasonably higher than the rest's. At such tense situation an
additional factor of unsufficiency of teacher's skills may lead to a full scale
loos in quality and client sattisfaction. Hence, regarding to the multi-level
classes situation is a widespread issue not only in Dostyk, but in many
eductional facilities, we tried to find another possible way out of the problem
by suggesting a prepared material especially designed for such classes. Along
with the book itself we were fully aware of the aspects of teachers' profficiency
when dealing with those. That's why our article shortly describes the attempt
we made to develop and approbate such a new kind of coursebook within the
walls of our private centre. Though, we realize how limited and actually
humble this attempt really is, we hope to make a little attribution to solution of
this problem.

The definition of MLC

In «How languages are learnedy, it is explained that an individual’s age
is one characteristic that determines the way a pupil approaches a second
language. The researchers state that the best capacity to learn a language is
before puberty. First suggested by Penfield and Roberts in 1959 [1] and
popularized later by the biologist Eric Lenneberg the Critical Period
Hypothesis, suggests that «there is a time in human development when the
brain is predisposed for success in language learning» [2]. Therefore, in order
to make pupils succeed in their language development, it is necessary to make
the foundation of a foreign language at an early age and to attract and keep
pupils’ interest in the language. At this position we may see one of rather few
uniting factors among the students usually present at the Dostyk classroom.
There are also such factors as aim and level that could be regarded as the
aspects of unification, but it does not take a long time to realize that starting
with actually these same points, there many more factors that makes a notion of
«homogeneous» class rather an idealistic fiction.

The notion of multi-level classes (MLC) is mostly bound to the
educational process, which occur not only in the secondary education, but also
with teaching the adults, who may have different situations with literacy in
their first language as well as in English [3]. The NorthWest Internet Gateway
for Adult Education explains that people may vary according to their language,
previous experience with education, country and culture of origin, individual
factors and situational factors [4].

By multilevel, mixed-level or heterogeneous classes, many mean those
classes that have been roughly arranged according to ability, classes in which
students vary considerably in their language and literacy skills, and are in need
of a great deal of personal attention and encouragement to make progress.

Finally, as we focus closer over the very concrete lists of the items
which define the differentiation within any given group of L2 learners we may
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see such attempts as made by Roberts, who counts up to nine types of factors.
According to the scholar, these may lead to formation of the MLC:

- Educational background in their languages;

- Their comfort with the roman alphabets;

- Their the cultural expectations, which regard to the role of the teacher;

- Their personalities;

- Their personal goals;

- Their ages;

- Their learning styles;

- Their status in the host culture;

- Their access to English outside the ESL classroom.

Taking in account the significant variety of definitions we need to come
to an understanding of the factors standing behind such wideness of
approaches. For to make the process of analyzing the notion and its formation
easier we tend to consider there three main dimentions, which are:

- Organizational factors
- Psycological factors
- Pedagogical factors

Organizational factors

When we investigate the reasons of emerging of the MLC we can not
ignore the real life factors that often lead to such consequences. Hence, in
practice we may observe the situations where the phenomenon of multilevel
classes is either a byproduct of institutional placement procedures or budgetary
limits [5]. In case of our study, The Dostyk Educational Centres with all 18
branch also display a range of different situations in terms of financial,
physical place availability and pesronnel supply of the ESL process within
their own falicities. In some branches there could be just adequate number of
teachers, while in others there can be a relative shortage of vice versa excess of
English teacher available to conduct the process at any partical time. But the
mentioned situations, such as shortage or excess can dramatically change
during the educational year several times due to the actual needs of work flow
of the particular branch. It happens because along with “permanently” lasting
throughout the year standard courses many shorter “temporary” courses may
take place according to the demand from schools around or holidays periods
between the terms of the secondary schools.

Psychological factors

There are two main traditions in the Psychology of Personality. One
tradition seeks for answers to explain a universal human nature, while other
trdadition focuses over explanation of differences among individuals.

Although the perspectives of such distinction does not provide a clear
vision of systematic classification of Psychology of Personality due to often
paradoxically contradictory manner of development of these two fields, we can
observe claims about a universal human psychology systematization along with
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research of individual differences, which depends on the existence of stable,
interesting differences between individuals, and correspondingly tends to
ignore, deny, or minimize universal commons [6].

French psychologist Alfred Binet was first to develop the precursor
model of today's intelligence tests in the beginning of the past century for
identification of French students' needs for special educational aids. At the
same period of time there were works of English psychologist Charles
Spearman [7] on ‘g’, which were actually attempts to form the basis for further
development of most of measure instruments of intellectual activity as an
ability for problem-solving. The General Intelligence Theory, ak.a. «G
Theory» suggested by Spearman became the basis for more than 70
Intelligence Quotient (IQ) tests developed afterwards and widely used in
today's practice [8].

Criticism to 1Q tests

The teachers' practice displayed that it is not always possible to identify
the real mental abilities of a student just by applying an IQ test. The case of
one of the popular IQ test of the present day - WISC (Wechsler Intelligence
Scale for Children), which was recalibrated three times in 1970s, 1980s and
2000s decades, displays an example of so called «Flynn Effect». The Flynn
Effect is a common name, which the situation of constant growth of the
average IQ by 3 points out of 100 every ten years starting from the beginning
of global WISC test application in 1947. There were different speculations on
the possible reason of such growth among which the better school or training
for the actual test patterns, better nutrition and less exposure to infections
throughout the generations. Later, some psychologists stated that there is no
correlation between the rising of IQ score and the «g» [9] and it is partially due
to increasing intelligence, and partially to increases in test-specific skills [10].

Multiple intelligence

The second half of the twentieth century became the period of putting
questions in contradiction to the previous one dimensioned approaches, such as
«g Theory» or others. The idea of human mind to exist within many
dimensions or ability spaces was aroused by Howard Gardner in the late 1970’s
and early 1980’s, with The Theory of Multiple Intelligences, where he makes a
broad analyses of the individuals to possess eight or more relatively
autonomous intelligences. It is proposed that these intelligences, individually
and corporately, to create products and solve problems that are relevant to the
societies in which they live [11].

Underachievers case

The problem of underachievement is very serious. Natale estimates that
40 to 60 percent of students are underachievers [12]. Greene places the number
of underachievers at as many as half of all students. These learners aren’t as
successful as they have the potential to be. Because of their large numbers, it is
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sometimesa practical decision for teachers to apply an approach as a group for
such students to further work on their motivation [13].

A great number of students are considered as poor or potentially
underachieving because not enough attention is paid to their individual
characteristics. Quite possible for some students to have peculiarities in
processing information, or his/he temperament is not at immediate position of
making a fruitful contact with typical schoolwork. Or perhaps a child’s gifts
and hobbies hardly overlap with the limited educational material that the
school's curriculum provides as essential and valuable. Or the student has a
different the cultural background to understand the lesson, as it was described
in previous parts. It seems self-evident that a child’s learning style, personality,
talents and cultural background must all be considered, due to the reasons we
discussed above. The skillful teacher sincerely attempts to set and tune the
instruction within a group's actual subdivisions in terms of levels and skills.
Given the administrators provide the teachers with appropriate for the MLC
materials, the teachers will be encouraged to cover all these issues, thereby
properly dealing with the drawbacks of the one-size-fits-all approach.

A brain research confirms the vital relation between the self-concept
and success in learning. Sousa maintains that we receive 40,000 bits of data per
second [14]. It has a filtering device, the perceptual register, that blocks out
unwanted or unimportant stimuli. If the child has a history of failure, «then the
self-concept signals the perceptual register to block incoming data». The
teacher is doomed to failure when she tries to teach information to a child who
lacks confidence. Joseph Ciaccio in his book «Totally Positive Teaching: A
five step Approach to Energizing Students and Teachers», describes his real
life experience vividly illustrating the importance of self-esteem in terms of
performance when he literally failed to remember five single words battling
with negative emotions in a situation during a family vacation [15].

Disterhaft and Gergen also offer strong evidence that there is a
relationship between self-concept and academic performance. Furthermore, it’s
a two-way relationship: children’s self-concept has an effect on their learning
achievement, and vice versa, students' academic success maintains their self-
concept. Children with a low or negative self-image lower their expectations
for themselves to reduce their disappointment. Naturally, in the end, this results
in less achievement. Disaffected learners are stuck in a vicious circle that
makes them consider themselves unworthy of success and make the negative
attitude that limits their chances of overcoming this problem even stronger. If
the teacher manages to help these students to succeed, then the negative cycle
is broken once and forever. Therefore, the research conducted by Downes
confirms that “underachievers felt they had less control over their lives.
Teachers who don’t involve these children are programming them up for
failure, just like do teachers who criticize them a lot. Research shows that
whenever learners see their teachers' disapproval, their ruined self-esteem
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might probably lead to a lower motivation, underachievement, and behavioral
issues as a part of defense mechanism to be triggered by the negative
circumstances the student is exposed to.

Mixed ability vs. mixed level classes

The mixed ability classes definition are practically the same as that for
the mixed level classes, as we decribed in the part one of our paper. Most of
reasons which make a class a mixed ability one, also do contrubite to make it a
mixed level class too. This might happen due to the strong connection between
the inner psychological aspect of human nature and the performance he/she
display in the area, for instance of education. In fact, we also may state at some
points, that these two notions describe one process. The process of affection of
some reasons, which lead to emerging of other reasons, which also in their
turn, give similar results as the firsts.

For instance the major factors leading to emerging of a mixed ability
class are inner factors, such as age, multiple intelligences, learning styles,
language levels and aptitudes, native language, learner autonomy, reasons for
learning English, cultural background, etc., which inevitably lead to different
rate of success in studying a FL. As result after having some period of time
passed the children exposed to a similar curricula and taught in generally same
manner will display different level of L2 acquisition, what basically is the
reason and, in some sense, the definition of the MLC notion itself.

Individualization

Some scientific experiments with the individualized tasks and materials
as an alternative kind of didactical approach were made in the *70s, then it was
in the form of «individualized instruction». At that moment it became clear that
students have different learning profiles and that it was actually promising
advantages to be trying to meet students' real needs and help them move on
from those positions. According to Pedagogisk Uppslagsbok, it was a decade
earlier, in the 60’s that educators realized that every student need and processes
information according to their individual characteristics and style of learning.
Afterwards, steadily individualized education became a mainstream
fundamental issue in modern pedagogy. As in differentiation, educators who
try to individualize the instructions are «committed to the potential of the
individualsy.

Differentiation

One of key concepts for MLC appears to be differenciation of tasks.
But as we attempt to suggest some certain kind of material to use while
working with MLC we have to work out some certain pattern to built the work
on. Ever since the end of the Second World War there has been an ongoing
political and pedagogical debate about whether to apply differentiation in the
compulsory school system or not. Politicians have been divided, conservative
ones advocating for and liberals against the idea of differentiation, but what is
differentiation in education settings? According to Pedagogisk Uppslagsbok
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differentiation means «the division of a unit into several different parts. The
opposite to integration» [16], i.e. to adapt instruction to meet the diverse
student needs found in MLC.

There is hardly any universally working solution recipe for
differentiation. Teachers conduct differentiated lessons in various ways in
accordance to their own personalities, the specification of the material and
students' levels along with the learning profiles they teach. In a struggle to
overcome the difficulties of the MLC lesson conducting teachers generally
have two common points: (1) a conviction that students differ in their learning
needs, and (2) a belief that classrooms in which students are active learners,
decision makers, and problem solvers are more natural and effective than those
in which students are passive recipients of information.

Developing materials for teaching English in MLC

Beforehand we tried to design the book itself, we tried to come to an
understanding of what kind of material we do really need to provide our
teachers with. The idea of designing the EFL materials by the teachers
themselves does not appear to be something very new. The peculiarity of the
proposed material is its being an attemp to meet the different actual aims and
needs that students pursue when coming to Dostyk’s English classes. Officially
DECs conducts the preparation to the enterance examinations to the NIS and
BILs. Consequently all the students try to take the preparation for those. But
the initially low level and late entering time to the course may sometimes make
not very possible the successful passing of the mentioned examination. This
makes the aim of also differentiating according to the mentioned factors. The
tasks for Low and Middle levels are totally designed in correspondence with
the basic English language curriculum developed by course book
recommended for teaching English language in state secondary schools in 6th
grades, which is English by T.Ayapova and Z.Adilbayeva, Atamura, 2015. A
survey conducted previously displayed that this book is used in about 50
percent of all state schools for teaching English.

Developing the differentiated materials

There are a number of potential disadvantages for using the materials
designed locally. These can be considered under three headings, the first of
which is organization. Teacher-designed materials could have very poor overall
coherence and a clear pattern of progression and development dynamics within
the syllabus they form. While course-books are usually follow an identifiable
principle and follow an obvious pattern through all the course [17]. This is one
of the moments we also may recommend a combination of self-designed
materials approach with pre-prepared or locally produced course-books, that
we are actually to be making a locally adjusted to an actual kind a learners
book to be used within a certain educational facility. Furthermore, containing
some lack of overall organizing principle, materials may be mixed and can lead
to a poor focus over activities aim to be achieved. Such situations bear a risk
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frustrating and confusing students, who might not be able to realize their
development in L2.

Another factor contributing to a course-book developing method is the
aspect of the physical organization and storage of materials. Without a clear
well systemized and well-organized system, teacher-made materials may be
difficult to find for current use in work, or constantly risks to end up damaged
or with some parts missing.

What levels ?

Here (Table 1) are results of one the tests applied to the 6th grades,
which display the distinction of levels within the same groups. An important
remark should be done about the average levels of groups, which can be
referred as «Poor level groups», they are usually regarded as to be taking
English class in Dostyk as general school subject aid; and the relatively better
groups, which can be referred as «High level groups», they are aiming to enter
the NIS examinations. As can be seen from the data four levels can be
distinguished from among the 6th grades as Starter, A1, A2 and B1 parts.

Table 1
The results of tests, which were used for level distinguishing within the
groups.
CORRESP POOR GROUPS HIGH GROUPS OVERA
POINTS ONDING LL
OUT OF 20 LEVELS QEEGA
TEST | TEST | TEST | TEST | TEST | TEST
1 2 3 1 2 3
<15-20> Bl 1,2 14,8 1,9 20,4 17,1 41,9 16,2 %
<10-14> A2 6,4 36,0 32,1 37,6 | 352 41,2 31,4 %
<6-9> Al 38,5 36,0 37,5 32,2 29,1 14,7 31,3 %
<1-5> Starter 53,9 13,2 28,5 9,80 186 |22 21,0 %

And here (Figure 1) we can see the visualization of the recorded levels
division within groups taking part in research. Hereby, we may also display a
reasonable reference to the general levels distinction throughout all the 6th
grades in the branches of Dostyk, for the general group formation mechanism
mostly remains the similar for all the facilities of the private organization.

Strategies of simultaneous work

For such purpose we analized the common structure of MLC in DECs.
Although every actual group may differ from a general assumption we needed
to have an average model appliable for most of variants of differenciation
within the group. Here the levels structure analysis we had made previous is
the key. As we explained there two basic types of differenciation we take into
consideration: the First and Second.
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u Starter
mA1

A2
mB1

Fig.1. The actual levels division of the students participating in the research.

The two levels simultaneous work

As we mentioned above, the two levels simultaneous work pattern
refers to approach applying the Second type of levels division of the MLC
group. The usual name for the levels is Low and High, but in the Figure 2 and
further explanations we made a choice over the Low and Middle levels to
include, which can be easily changed by any other variations.

Three levels simultaneous work

One of the most challenging situations for a teacher is to deal with a
group almost equally falling into three parts, which would equally demand the
instruction and the material presentation, along with the correspording level of
exercises for consolidation. We never claim to have find the ultimate solution
for the problem of MLC, not we insist on the simultaneous work strategies to
be the utmost effective ones. But we only wish to share and suggest trying out
some techniques, that ones proved to be effect in some teachers' practice. The
Figure 3 displays the logical chain of work switching between the levelled
groups within a typical lesson structure, which preferrably should be as long as
two lesson of 40 minutes each.

The work-switching pattern

As matter of fact this scheme of work arrangement might seem rather as
one the most extreme variations for the teachers with relatively poor
experience, but many well skilled practicioners might remember themselves
conducting some kind of similar or much more compicated switching pattern
between two, three or even more groups or pairs.

Considering the real life complications during the teaching in the MLC,
the actual pattern to appear might not strictly overlap the initial plan proposed
within the preparations for the lesson. Thus, the pattern we suggest in this part
is just one possible element of work-switchting pattern among numerous other
variations. Yet, another important remark to be made is that the work-
switching pattern is quite intensive style of work, which can be a demanding
and somewhat challenging not only for teachers, but for student as well. This
means that it should not be applied very often. The best implication of such
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technique might be relying on varying different pattern including the work-
switching pattern among the other less intensive ways.

INSTR
UC-

INSTR INSTRUC
uc- -TING

CONCL

U-DING

warr.
UP ?

DOING DOING DOING
EXERCI EXERC EXERCI

- Work done with ALL STUDENTS. D Teacher’s instructing
Q Work done with/by MIDDLE levels. C] Students’ task fulfilling
D Work done with/by LOW levels.

Fig.2. A two levels simultaneous work strategy pattern.

INSTRUC
-TING

Fig.3. A three levels simultaneous work strategy pattern.

The experiment

The experimental test is conducted by means of an inner examination
of Dostyk, which is called the Dostyk Bilim tekseru Synagy (DBS). It
comprises the materials provided by the curriculum of the courses of
preraration to the BIL and NIS enterance examinations. The form examination
is tesk including 20 questions with 5 variants of anwers each. The test covers
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grammar and lexis materials given during the courses within the corresponding
time periods. Although the general exam conduction is designed in accordance
to the course process, there is always a slight probablity to mismatch in timing
between the two strands. The tasks of the test are based on grammar and
vocabulary. The focus is made over writing, reading skills testing. The DBS
does not comprise speaking, listening due to specifics of the aims of the course.
The test is an obligation for all of the 6th grades students attending the
mentioned preparation courses, though, the number of students, who participate
the examination seems to be fluctuating within the range not exceeding the
ratio of some 10 percent during the experimental period. The test is conducted
in a paper form, with answers encoded onto a paper answer sheet, which is read
and evaluated by an electronic scanning and control system.

Result of experiment

The results of the control examination obtained during the six month
period starting from October until March. The number of students is given as
for the beginning of the experimental period. The actual figures are displays in
the Figure 4.

20
15
IR e — =\
£
o 5
o Wi - S~———
0]
DBS-1 DBS-2 DBS-3 DBS-4 DBS-5 DBS-6
CONTROL 7.964 8.829 5.951 10.096 6.462 F273
EXPERIMENTAL| 9.725 7.78 8.107 11.319 8.976 9.648

Fig.4. The experiment results figures

The control group is represented by the line coloured in blue and the
experimental group is respresented by the line coloured in red. The maximum
score is equal to the number of points possible to get in the DBS exam. The
twenty figures displayed in the diagram represent the real average scores of
each expermental and control groups.

The pre-experimental and post-experimental points are displayed by
green circles positioned over the DBS-2 and the DBS-6 results. The reason of
accepting the second test results as pre-test figures instead of the DBS-1 is the
minimum difference between the experimental and control groups' figures and
the the realistic data on the results of one month teaching period. This gives a
more reliable ground for comparing the outcomes of the experiment. The pre-
experimental and post-experimental figures are also displayed in a bar chart in
the Figure 6 below, where the difference between the pre- and post- figures is
given in a more explicit manner.
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Fig.5. The pre- and post- experiment figures.

Quantitative analysis

Analizing the projection of initial and final figures of the experiment
we may record the different inclination of the two groups results. The
experimental group's results display slight, but actually positive trend to
increase, while the control group's exponencial line display also slight, but
actually negative trend of decrease. At the same time these two lines seem to
be mirroring each other's position within the horizontal dimention of
development in time, as it can be seen from.The possible reason of such
inclinations might be enrooting in the effectiveness of teachers' performance in
the classroom. At the same time, vertically close disposition of Pre and After
experiment figures according each other displays the similar initial level
disposition of both experimental and control groups. As well as the close final
distinction also displays the similarity in curricula used for the groups during
the research period.

The recomendationas

Thinking of the topic of the paper we tried to analyze wheather we
could help those student, who seem to be helpless in a standard classroom
circumstances, where they are relatively at a poor position of level and
generally make only a minority of the class. Because the effectiveness of the
teacher's performance, that it is being measured by, is not the case of poor
student to start progress in the first place. That's why the recommendation for
the teachers who teach in a MLC, is first to try to realize the real scale of the
problem, as many teachers might be focused over the majority to succeed, due
to the demands of the management or the teaching style they are used to from
their practise.

If we take all the student in an average levels groups, we might notice
that the motivation among students is generally at different levels, and the
attitude to different types of materials and topics is also varying. Though, one
obvious trend might be quite explicit. The underachieving low level student
probably will display the poorest motivation and skillfulness in learning the
subject.
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Summarizing all aspect described above we may suggest a brief of
recommendations for the teacher, who will use the proposed materials in the
MLC, as follows:

- Analyzing the situation (the scale of the problem);

- Setting the goals of teaching in accordance to MLC;

- Recallibrating the assessment system,;

- Preparing the lesson plans (with books);

- Preliminary introduction;

- Analyzing the feedback;

- Refining the performance.

Conclusion

Concluding the research work we derived the hypothesis to be proved,
which suggested that the proper material and technics would give a positive
effect of giving the equal attention of teachers even in mixed-level classes.
This was expected to lead to a stronger motivation and consequent success in
learning English in underachiever students as well as normally achieving
students in groups.

The problem we attempted to araise in our work is far from being possible
to capture within the volume of such a small research. Hence we admit that we
could not make any significant contribution, but only made a remark on one of
promising aspects: the material development issue in terms of multi level
classes work. The further investigation and grounding for new steps in the field
of setting new standards of considering every student as a unique human being
worth giving all due respect in all possible aspects of education. The
tremendous development in digital technologies pave the fascinating way to
personalization of education process. Hence, we believe that every founding
made today on the way of wider and deeper understanding of the individual
needs and varying positions of students will contribute to the sharpening of
effectiveness of education tomorrow.

Limitations

Our research was conducted under some certains restrictions of the
organizational and other specifics of the facility, which was the basis for it. The
number of students in the groups of Educational Centre of Dostyk display a
constant fluctuation in rates not exceeding some 10 percent of initial number of
students in group. This happens due to voluntary basis of participating the
preparation courses.
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HJK. Kaoipacan'

1CyneI7IMaH Jlemupen yHUBEpCUTETI
Anmarsl K., Kazakcran

MY¥XTAP 9YE3OBIIEH /IZKEK JIOH/IOH HIBIFAPMAJIAPBIHBIH
TAPUXbI MEH EPEKIIEJIIT'T

AnaaTna. OneM ofeOueTTaHy FhUIBIMBIH/A KBIPTKBIII aHHBIH COHBIH
IIiHAe, «KacKbIp» TaOWFraThlHA CHUMNATTaMa Oepim, KOpPKEeMIIK KacHeTTepiH
KCHIHEH TaJiJjal KapacThIpFaH IIbIFapMaiap Kem. bi3liH KapacThIpbIN OThIpFaH
TaKbIPBIOBIMBI3 MyxTap Oye30BTiH «Kekcepek» sxone Jek JIOHTOHHBIH «AK
azy» IIbIFapMaJIapbIHBIH HeT131He Kyprizuial. «Kekcepek» moBeci — MyxTtap
OYe30BTIH YITTHIK MPO3a OHEPIH ANEMJIK JCHIelre KeTepy MypaTbiMEeH KYH
KCIIKeH, aayblH, acKap TaJaHThl TOPKI TIPHIUIIKTIH KyHOeH, 300ayiaHbIiHa
KYPBIK OepMeil *KypreH MIarblHAa JKa3bUIFaH Y3IIK TYBIHIABUIAPBIHBIH Oipi. by
Ka3ak o/Ie0MeT! YIIH MYJIIC )KaHa KYObUTBIC OOJIaThIH.

M. OyesoB Jlxek JIoHnoHHBIH «AK a3yblH» «Kekcepek» jka3blIFaHHaH
KEeWIH alThl KbUIJAH COH aydapraH. TepT OeJMHEH TYpaThiH «AK a3yIbIH»
HETi3ri MOTHBI — OMip YVIIiH >KaHTAJIAacCKaH aJaM >KaHKCINTLIIrH OasHay.
[IIsirapMa coHbIHIA KapTaitFaH AK a3y >Ka3bIMBIIIKA MOWBIHCYHBII, agaMaap
OpTachIHAH a)KbIpaMail, eKeJri )kaybl UTTEPMEH JI€ bIMBbIpaFa KeJill KYH Kemlyi.
[Ierrapma coHbI agam MeHipiMi OopiH KeHedl JereH oira skerenmedmi. XKui
alTeuibin KypreH mikipaepain Oipi — «Kekcepek» oHrimeci MeH Jxex
JlonnoHHBIH «AK a3y» MOBECIHIH apachIHIaFbl YKCACTHIKTAp Typajibl. bys exi
HIBIFAPMAHBIH aBTOPJIBIK UAESICHI, OKHFa KYPBUIBIMBI, CIOKETTIK IaMBITHUTYBI
JKarbIHaH ©Te yKcac.

Kiar ce3aep: xackpelp, aHbI3, oneMm, oaebuer, ¢punocodus, Kekcepek,
AK azy.
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