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TEACHING READING COMPREHENSION IN ESL INCLUSIVE
CLASSROOMS: A CASE STUDY OF INSTRUCTIONAL STRATEGIES

Abstract. The main aim of this study was to explore how teachers are
teaching reading comprehension in English as a Second Language inclusive
classrooms. The focus was on teachers’ instructions who teach English for
inclusive learners. With the introduction of inclusive education, regular
classrooms now have learners with various needs which need to be met by
regular teachers through various instructional strategies. Therefore, relevant
theories and literature were reviewed to relate on what reading comprehension
entails and the effective reading strategies. Through this review, various
concepts in relation to reading comprehension were clarified followed by a
discussion on recent reading comprehension instructional strategies.
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fekk

AHHoTanusa. OCHOBHAs 11€JIb JAHHOTO MCCIEOBAHMS COCTOSUIA B TOM,
YTOOBI U3YYHTh, KAK YUUTEISI MPUBUBAIOT HABBIKM MMOHUMAHUS TPOYUTAHHOTO
TEKCTa Ha aHTJIMMCKOM fI3bIKE B KJIacce C 0COOBIMH 00YYarOIIMMHUCS, UMEIOLTUX
nedekThl 310poBbsi. OCHOBHOE BHUMAaHUE YACISIOCh HHCTPYKIUSAM YIUTEIEH,
KOTOpbIE TIPENOJAIOT AHIJIMHCKUN S3bIK B HHKIIO3UBHBIX Kiaccax. C
BBEJICHUEM WHKIIIO3UBHOTO 00pa3oBaHWs, B OOBIYHBIX KJAcCaX Temeph €CTh
yyauiecs ¢ pa3IMyHbIMU MOTPEOHOCTSIMHU B Ipoliecce OO0y4YeHHs, KOTOpbIe
JOJKHBI TIOJTy4aTh 3HAHUS HapaBHE C OOBIYHBIMU JETHMH C TOMOIIBIO
pa3nmuuHbIX y4eOHbIX cTpareruid. C 93TOH 1enpl0 OBUTM  PacCMOTPEHBI
COOTBETCTBYIOIIME TEOPETHYECKHME MCTOYHHMKH M0 JaHHOW mpobieme s
BBISICHEHHSI TOTO, YTO 3HAYUT MOHUMaHUE 4TeHUs U 3((EeKTUBHBIE CTPATErHH
yTeHus. B 3ToM 0030pe ObLIN pa3bsICHEHBI PA3INYHbIC KOHIICIIUH, CBI3aHHBIC
C TOHHMMaHUEM TMPOYUTAHHOTO, IOC]IE YEero IMOCcJe[oBajla JUCKYCCUS O
MOCIIEAHUX CTPATErHsiX 00yUEHHUs MOHUMAHUIO IPOYUTAHHOTO 00YJarOIIUMUCS
C 0COOBIMH MOTPEOHOCTSIMH.

KiaroueBble ciaoBa: aHrnuiickuii kak BTopod s3eik  (ESL),
MHKJTIIO3UBHBIN KJ1acc, 00ydeHue, CTpaTerus, MOHUMaHUe MIPOYNUTAHHOTO.

fekk

Anpatna. bepinreH 3epTTeymiH Heri3ri MakcaThl MYFalIMIEPIiH
WHKJTIO3MBTI CHIHBINTA Kajdai arbUIMIBIH TUTIH OKBITHIII OKY JXKOHE OKBIFaH
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Ma3MYHJapAbsl TYCIHY OJicTeMesiepl MEH JKOJJIaphlH YHPEHYIH YHpeTy.
AFBUIIBIH  TUTIH HMHKIIO3MBTI  OKYIIBLIApFa YHPETETIH MyFaliMAepaiH
HYCKayJapblHa Hazap ayaapbuiabl. TypakThl CHIHBINITApAa WHKIIO3UBTI OLTiM
Oepyli eHrizy apKbUIbl OKBITY TMPOLECIHAE OpTYpil KaxeTTuTkTepi Oap
CTYACHTTEP OPTYPJIi OKBITY CTpATETHsUIAPhl apKBLIBI TYPAKTHI MyFaliMIepMeH
ke3zecyl Kaxer. COHIBIKTAaH, THICTI OKY TE€OPHUSACHI MEH o/1€0METi OKBLIBIMIBI
TYCIHYIIH JKOHE THIMJI OKY CTpaTeTrHsUIapblH aHBIKTAy YIIiH 3epTrenmi. by
II0JTY OKBUIBIMJIBI TYCIHYT€ KAaThICTBI SPTYpJI TYCIHIKTEpIl TYCIHAIpAL, colaH
KeHiH OKY/IbIH aHa OKY CTpaTeTHsUIaPbIH TAIKbLIAY OOJIIbI.

Tyiinai ce3mep: WHKIIO3UBTUNIK, WHKJIIO3UBTI CBIHBIN, OKBITY,
CTpaTerusi, OKy/Ibl TYCIHY.

Topicality of the research

Inclusive education is a new phenomenon in Kazakhstan which like
many other countries ratified the “Salamanca Statement for Action on Special
Needs in Education” in 2007 (Reference Tool Kit for Child Friendly Schools,
2010). As a result, the education system in Kazakhstan has embarked on
developments which are geared to meet the contents of the Salamanca’s five
clauses. This has been portrayed in the formulation of a policy on primary
education in Kazakhstan which says “government shall provide an enabling
environment for children with special educational needs and for the
underprivileged within the conventional school system”. As such, Kazakhstan
has started working towards inclusive education in order to realize Education
for All (EFA). These developments have seen the presence of learners with
different needs in classrooms under regular teachers. In a country where
literacy level is not low (74.8%) according to UNICEF, the basic education
target is on reducing illiteracy level. Ability to read is regarded as one of the
most important basic skills for survival in day to day lives.

However, the policies for achieving EFA have brought in challenges
such as; unqualified teachers, large classes, inadequate teaching and learning
materials, methods issues and many others. These challenges have greatly
affected the teaching of reading comprehension. English is the mode of
communication from standard five up to tertiary level. However, fewer and
fewer learners are able to read English text without difficulties let alone
comprehend. According to scholars[3,56], the quality of a teacher is what
determines the student learning in schools. Some of the researchers are
emphasizing that teachers should be in a position of putting into practice the
new approaches and skills in order to ensure effective reading comprehension.
Therefore, this study is set at enhancing the use of effective instructional
strategies for reading comprehension.

Aim of research — is to investigate what methods of instruction do
teachers use to ensure that all learners are reading with understanding.
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Methods of the research: classroom observations, semi-structured
interviews conducted in order to come up with data for thematic analysis
which will report experiences, meanings, and the reality of the participants.The
nature of the study is qualitative in which narrative description has been used
to come up with an understanding of the approaches which regular teachers are
using in teaching reading comprehension in English.

As objective of the study it is determined to show the effectiveness and
implication of instructional strategies in reading comprehension skills in ESL (
English as a Second Language ) classroom.

The main problem that inclusion teachers have is meeting the needs of
all learners. With every child learning at their own pace, and with each having
their own strengths and needs, classroom teachers may find it difficult to find
reading comprehension strategies that work for all students.

Novelty of the current study is provision of required strategies, methods
and materials for the promotion of language learning and teaching in the
inclusive educational setting. The current work aims at developing approaches,
tools and techniques to create meaningful language teaching and learning
environment.

Learning to read is very important to enable formal education in which
reading to learn takes the central focus [1, 80]. As learning is an ongoing
process, it requires one to have the ability to process information. The world of
today demands readers who are able to read more and faster than before. There
are now more media in which information is being conveyed which require
more effective instruction approaches to assist learners to effectively
understand the ever-increasing variety of textual formats [2,122]. The basis of
it all is the ability to rad which has been defined as “the process of deriving
meaning from print” [3,59]. On the same, some researchers [4,19] define
reading as an interpretation of written word symbols through interaction
between graphic symbols which represent language and the readers’ skills in
the language with an aid of cognitive and background knowledge.

Following “reading comprehension is about getting the meaning out the
text”. On the same Goodman agrees that reading comprehension should be
understood as making sense of print [5,62]. All these definitions are stressing
on the importance of understanding the written text. However, the RAND
definition is relatively broad because it is looking at reading comprehension as
a process which involves extracting and constructing meaning. This process is
done through the reader’s interaction and involvement with the written text [6].
Therefore, going by RAND’s definition, reading comprehension to be
accomplished requires the active participation of a reader, presence of the text,
achievability of the activity, and the social context.

There are three elements which are involved in comprehension. A
heuristic has been developed to show how the reader, text, and activity of
reading interrelate based on social-cultural context in reading comprehension .
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According to this model, reading comprehension involves the reader, text, and
the activity. All these three elements contribute to the development of reading
comprehension and as such they are interrelated. According to RRSG, the
reader brings attributes in cognitive abilities, motivation, knowledge, and
experiences into reading comprehension ‘the text plus the activity’. The
comprehension process may develop through maturity, experiences, and/or
classroom instruction. Through classroom instruction, the reader is able to use
various strategies in becoming self-regulated and active reader.

«Extracting» is one of the key words in RAND’s definition of reading
comprehension. In reading comprehension, a reader has to “interact” with the
text in order to “extract and construct” the meaning. That is, the reader brings
in the attributes into the text in order to make sense of it. While the reader may
use experiences and knowledge to extract and construct meaning, but
classroom instruction will help a reader to interact with the vocabulary,
structure, discourse, and genre of the text [7]. Despite the instructional
orientation which teachers may decide to follow, the intent of reading
instruction should always focus on enabling readers to derive meaning from the
text [8,34]. Furthermore, according to RAND, the “interaction” will require the
reader’s “involvement” and this can be done through “activities”. The act of
reading is done for different purposes. Through those various purposes,
different processes of reading comprehension such as decoding, linguistic and
semantic processing, and monitoring are involved. As such, the reader, text,
and activity are indeed intertwined. However, all this takes place within the
social-cultural context in which the classroom is part of it.

With social-cultural theory’s understanding, reading is viewed as a
social process by taking the context of children in and outside school into
consideration. Based on Vygotsky’s understanding, researchers have come up
to understand that reading structures social interactions and that social
relationships affect reading [9,41]. Vygotsky’s interest in the use of signs and
tools in mediating learning and the importance of speech (language) strongly
supports the assertion that reading is a social process. In addition to signs and
tools in which language dominates, another important notion is the zone of
proximal development in which “the knowledgeable other” assist the novice in
the manipulation of signs and tools.

There are a number of research-based principles of best practices in
reading which have been proven to be effective to all learners [2,121].
Effective reading instruction depends upon the teachers’ knowledge of the
content, their experiences in the field, the ability to make decisions about the
instruction, and flexibility to interact with other teachers for collaboration
[10,73]. Therefore, what is required is for teachers to know their learners and
use strategies which will be applicable to their individual needs and most
important is to follow the balanced approach which may comprise whole-
language approach and skills instruction.
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The whole essence of reading is for a reader to make meaning out of the
text. Referring to the RAND definition above, to comprehend means to extract
and construct meaning through interactions and involvement with the text [6].
While balanced approach can be followed to effectively teach reading
comprehension, but teachers should have in mind that they are dealing with
learners of different learning styles and needs. As such, [7] teachers should use
a variety of reading comprehension strategies such as reciprocal teaching and
collaborative strategic reading.

Lastly, it is the classroom environment which also needs to be
conducive to learners for effective teaching and learning of reading
comprehension. Morrow has argued that organization of an effective classroom
is a product of an effective teacher. The presence of posters, charts, books,
word walls, and learning centers transform a classroom from a mere four-
walled room into a learning environment. This in turn motivates learners and
develops in them the interest to learn which in the long run enhances reading
comprehension [2.124]. To ensure that all learners are engaged Pressley argues
that teachers should connect with learners personally and discourage
competition between learners. Furthermore, argument that instructional
environment should promote cooperation and not competition. Learners in
cooperative situations view problems as challenges for the group and not
reflecting their own inabilities [8,36]. All in all, it can be said that to come with
a good learning environment, it will still be revolving around the preparedness
of the teacher.
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