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Abstract: The article describes the use of the Socratic questioning
method, especially its use in foreign language lessons in teaching speaking.
Types and examples of questions of the Socratic method are presented. It also
indicates that by using this method it is possible to teach students to think
logically and critically. The method also has a positive effect on the formation
of identity and autonomy of the students, and in the acquiring skills to express
their thoughts without fear and use the acquired knowledge in the real life
situations. The examples and the kinds of questions that can be used to
motivate speaking students are given. It also provides information on which
points should be paid special attention in the process of implementation of the
Socratic method to the lessons.
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Socrates was a Greek philosopher-idealist. Knowledge, he taught, is the
concept of the general. He considered that to find the truth, it is necessary to
have a special method, which requires reducing the studied subject to the
general concept and on the basis of this concept to judge the subject. In
teaching, Socrates used a dialogue. A dialogue is a kind of laboratory, a live
search field. It cannot be alone, without the presence, or more precisely,
without co-presence of two people at a joint search for the truth. The Socratic
dialogue each of the interlocutors act equally. It is applied to the case when one

of the participants of the dialogue is a teacher, and the other is a student. His
method of teaching through dialogue, firmly entrenched in the world of
pedagogy.

Some time ago, the Socratic method of teaching has been omitted from
the educational system, but lately it has once again revived, so the use of
dialogical forms in teaching foreign languages can make it easier to overcome
the difficulties in the development and understanding of the language.

Socrates taught his students to engage in dialogue, debate, think
logically. Socrates urged his pupil to consistently develop a controversial
position, and brought him to the realization of the absurdity of the original
approval, and then pushes a person on the right path and leads to the
conclusion. This method of search for truth and learning is called Socratic. A
question-answer training system is important in the Socratic method, the
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essence of which is to teach logical thinking.

As questions arise curiosity, they also help teachers engage most of the
students in speaking.

Socratic discussion allows students to develop and evaluate their
thinking in comparison to that of other students. Since inevitably students
respond to Socratic questions within their own points of view, the discussion
inevitably becomes multi-dimensional. It is interactive. And its advantage from
other methods is that it makes students active, they are not passive listeners,
they are openers of the Nature’s and the society, they are seekers of knowledge
[1, p.12].

By routinely raising root questions and root ideas in a classroom
setting, multiple points of view get expressed, but in a context in which the
seminal ideas, which must be mastered to master the content, are deeply
considered and their interrelationships established [2, p.16].

Over time, students learn from Socratic discussions a sense of
intellectual discipline and thoroughness. They learn to appreciate the power of
logic and logical thinking. They learn that all thoughts can be pursued in at
least four directions:

1) Their origin: How did you come to think this? Can you remember
the circumstances in which you formed this belief?

2) Their support: Why do you believe this? Do you have any evidence
for this? What are some of the reasons why people believe this? In believing
this, aren't you assuming that such and so is true?

3) Their conflicts with other thoughts: Some people might object to
your position by saying .... How would you answer them? What do you think
of this contrasting view?

4) Their implications and consequences: What are the practical
consequences of believing this? What would we have to do to put it into

action? What follows from the view that ...? Wouldn't we also have to believe
that ... in order to be consistent? Are you implying that ...[2, p.17]?

As we can see here, Richard Paul suggests to ask questions in the given
four formats in order to develop logical and critical thinking in students.
Nevertheless, we can use them in teaching speaking effectively. For that
reason, discussions and debates should be added to the lesson plans when
teaching speaking is planned. A teacher can help his students to formulate
questions or make examples of such questions at the beginning level.

To participate effectively in Socratic questioning, one must:

- listen carefully to what others say

- take what they say seriously

- look for reasons and evidence

- recognize and reflect upon assumptions

- discover implications and consequences

- seek examples, analogies, and objections
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- seek to distinguish what one knows from what one merely believes

- seek to enter empathetically into others» perspectives or points of
view

- be on the alert for in consistencies, vagueness, and other possible
problems in thought

- look beneath the surface of things

- maintain a healthy sense of skepticism

- be willing to helpfully play the role of devil’s advocate [2, p 18].

Although "Socrates claimed that the Socratic method was not a

teaching method but rather a method of philosophical inquiry, a way of seeking
wisdom™ [3, p. 77], it can well be successfully implemented in all areas of
education including EFL teaching. However, certain aspects of this method do
not adhere to the humanistic language teaching practices that are of high value
in contemporary language education, and need to be revised. As Hyman
suggests, "the question is, then, what to modify in the Socratic method in order
to convert it into a teaching method™ [3, p. 78]. The primary troubling element
the Socratic thinking incorporates, that we should be alert to, is the potential
chaos and turmoil it is likely to fabricate due to its intense and potentially
infuriating nature. Oliver and Shaver, for instance, in a study of classroom
discourse, uncovered the frightening truth that the Socratic Method can
provoke negative emotional responses in students such as, but not limited to,
disappointment, aggravation, stress, anxiety, and anger. Thus, several actions
need to be taken to alter or eliminate the underlying causes of such dangerous
reactions, all of which may severely limit the students’ learning and the quality
of our classrooms. All in all, the teachers' responsibility is to create an
environment of competition, tolerance, and fun all at the same time, not a
battlefield of harsh feelings or malicious encounters.

Hyman suggests several ways of abolishing the potential risks
associated with the Socratic Method that has been mentioned above. Initially,
unlike the field of Law where this method has been frequently used to
overpower the individuals for the sake of finding the truth, the field of
Education calls for special care, compassion and kindheartedness to establish a
mutual understanding, trust and respect between the teacher and the students.
This is particularly important in the case of foreign language learners who may
already be feeling marginalized due to being forced to study a foreign language
and its culture (i.e., compulsory EFL classes). Therefore, the teachers must
ascertain that the students are not put down or dejected, but instead are inspired
and fueled, throughout the questioning.

Otherwise, the teachers using the Socratic Method for instructional
diversity and excellence would turn into magnets of revulsion seeking to
disclose their students' weaknesses and lack of knowledge to talk them into
their own way of thinking.
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According to Hyman, in serving the purpose elucidated here, namely
reducing the tension linked to the Socratic practice, teachers are advised to
carry out three specific tasks. Initially, the teachers should keep the use of this
method brief, as 10-15 minutes would be enough to arouse curiosity in a topic,
and to practice critical thinking and sharing of ideas, without making the
students feel like alleged suspects of a crime desperately being questioned.
Secondly, the teachers can use humor and jokes to decrease the pressure that
the Socratic questioning may result in, as inserting comedy in the dialectic may
help balance the downsides of this method. Next, the students should be
encouraged to concentrate on the characterization of the ideas, facts, and the
meanings attached to them, as well as on the progression of their thinking,
while their attention is diverted from the uncertainty and insecurity they may
experience. Lastly, the teachers should realize that the Socratic Method is
complex and sluggish in nature, as it requires a string of questions, each of
which serves to bring forth the preceding responses before moving forward;
thus, they should not rush the students, and persevere gradually, which can
eventually help trim down periodically the students' likely unease [4, p5].

The next type of modification desired in the Socratic Method, as
Hyman affirms, "involves the outcome of the dialogue™ [4, p. 80]. Unlike
Socrates' fellows who felt defeated and distraught at the end of the interchange,
the end result we wish to produce by using this method in teaching is to create
a sense of satisfaction and success in our students, or at least an impermanent
feeling of relief and value. Yet, this may not be an easy task to accomplish,
particularly at the early stages of the utilization of the method when the
teachers keep the length of its operation short to lessen the latent negative
effects. In any case, we should endeavor to create some sort of meaning so that
the students will not feel worthless, distorted or lost, and whether they wind up
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having a resolution and breakthrough or not at the end, they will feel the need
to clarify and/or inquire further. Once these recommended changes and
measures are executed, the Socratic Method can be used to successfully cover a
variety of topics in teaching. However, one should recognize that this method
IS not as straightforward as it may come across, and that its practice requires
numerous skills, meticulous preparation, intellectual strength, unremitting
vigilance, and a never-ending patience. Considering the fact that the substance
and direction of the dialogue is not known to the teachers in advance, it is
crucial that the teachers understand the core qualities of the Socratic Method,
and that they carefully analyze and grasp the essence of the chosen topic, put
their superior inquiry and assessment skills into practice, persistently monitor
their students' cognitive progress and affective reactions, and systematically
advance the students' higher order thinking skills and adaptation of their ideas.
Absence of the essential knowledge and expertise required of the leaders in
Socratic teaching carries the risk of turning the exhausting dialogical trade, and
the class time, into a "meandering bull session of little value” [3, p. 80].

As a final point, the teachers should establish a fair, inventive and
enriching assessment system, rather than using long-established stringent
grading based on the students' performance in the Socratic debate. The teachers
should recognize that some type of formal evaluation should accompany the
method's implementation for pedagogical purposes, as the students would then
hit upon an educational rationale for it, and would be less likely to cultivate the
delusion to see the Socratic Method as a way to dispute and appeal to the
teacher figure, to their peers, and to the ideas that are different than their own.
On the other hand, a view of this method as just another grading scheme may
be perilous, as the dialogue and debate then turns into a testing session and/or
discussion, and this may eliminate the very constructive outlook and purpose
the method advocates. Therefore, a fine line between an effortless and
practically nonexistent assessment procedure and a strict and damaging
evaluation protocol should be established. The assessment criteria may be
based on a rubric teachers can devise from a variety of print and/or online
sources, or on a measure teachers and students can jointly write out after
deliberation. Alternatively, in classrooms where student-centrism is of utmost
importance, a self-assessment list or a seminar reflection questionnaire/survey
can be employed. The Socratic Method, even with the suggested alterations,
may not work well with each and every student group. A certain level of
intellect and proficiency in the content area (English, in this case) is needed.
For instance, this method may not be feasible for learners of English at lower
levels, unless it is wholly simplified, which might then fail to trigger the
students' thinking, or even if it might not, it could well be troublesome for the
students to provide sharp expositions to issues highlighted in the dialogue.
Similarly, additional modifications may be needed to use this method with
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young learners. As much as children demonstrate the type of passion and
curiosity we desire in Socratic teaching, they lack the autonomy, patience, self-
control and maturity that one should not disregard to properly handle the use of
this method [9, p 8]. With this being said, a capable group of students with the
preferred proficiency and cognitive/maturity level does not necessarily
guarantee success either. Thus, it is critical that the teachers are exceptionally
familiar with their students, the richness of their life experiences, and their
fervor for such a method so as to make an informed decision about whether this
would expand their knowledge and perspective. Correspondingly, although the
Socratic Method may benefit their students to a great extent, the teachers
should avoid using it too often due to its tremendously demanding and
lingering nature, which may enervate both the leader and the participants, and
wipe out their craving for this method. Extended dialogues also have the
potential to bring about dullness and to lead to distraction and dislike. Hence,
replacing and/or blending it with other methods from time to time can greatly
increase its reaching and the odds of obtaining better outcomes.
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H.K. Faiinoana®, C.B. Tyxenosal
YCyneiiman Jlemupen amvinoazor ynusepcumem, Kacxenen, Kazaxcman

COKPATTBIK CYPAK KOO 9JIICTH COIJIEYTE YIHPETY/IE
KOJITAHYIbIH EPEKIIEJIKTEPI

Anparna: bepinren Makamama CoOKpaTTBIK Cypak KOO OMICIHIH TiJ
cabakTapbplHa KOJAAHBUIYBI, dcipece MIeT TUIIHIE ceilieyre yHpeTyneri
MaHBI3IBUIBIFBI AITBUIBIN JKa3blIFaH. COKpaTTBIK CYpaKTapIblH TYpJiepl MeH
MbIcangapel  OepitreH. Ocbl OmiCTI KOJJaHA OTBHIPHIN, TUT MEHrepyIIl
OKYIIIBUIAP/IBIH COJIey KaOlIeTTepiMEH KaTap JOTHUKAIBIK OijlayFa jKOHE ChIHU
TYPFBIJIaH OlJiayFa YHperyre OOJIaThIHBI KOPCETUIreH. O3 OeTIMEH opeKeT ere
aJaThIH TYJIFa OOJBIN KANBINTACYbIHA, TUT cabaKTapbhlHAa 63 MIKIPiH KOPBIKHA
aiiTa OimyiHe *oHe IIbIHAWBI eMipJie MEKTell KaObIpFachlHa aFaH OuTiMIepiH
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KOJJIaHa alyblHa OH ocepi Oap ekeHi kepcerinreH. COKPATTBIK CYpaK KOO
oNiciHAE KOJIJAHBUIATBIH CYpaK TypJiepi KepCeTulim, oJiapasl AYpbIC
KOJIJAHFaHAa  OKYIIbUIApAbI  CeMJieyre  BIHTAIAHAbIpA  aJaThIHJBIFbI
Oasumanaapl. COHbIMEH Oipre COKpaTTBIK SIICTI KOoJIaHy OapbIChIHIA KaHJail
MYHKTTEpre 0aca Hazap ayJaapy KepeKTiri Typasibl MAJIIMETTEp KOPCETUITCH.

Kiar ce3mep: CoxpaTThIK Cypak KOIO O[iCi, COKPATTBIK Cypakrap,
JIMAJIOT, ChIH TYPFBICBIHAH OMJIAY, JIOTHKAJIBIK OiJIay, aBTOHOM/IBIK.

H.K. Iaiinosnal, C.B. Ty;enopa®
YVuusepcumem Cyneiimana Jlemupens, Kacxenen, Kazaxcman

OCOBEHHOCTH UCITIOJIb30OBAHUS COKPATOBCKOI'O
METOJA BBICITPAIIMBAHUSA B OBYYEHUU 'OBOPEHUIO

AHHoOTanusA: B 1aHHON cTaThe OTKPOBEHHO H3JIOAKEHO MCIOJIb30BAaHUE
METOJIla COKpPAaTOBCKOTO BBICTIPAIIIUBAHMS, B OCOOEHHOCTH, HCIOJb30BaHUE
JAHHOTO METOJla Ha ypOKaX WHOCTPAHHOTO sI3bIKa B OOYyYE€HHWHU TOBOPEHUIO.
[IpuBenenbr BUABI W TPUMEPHI BOIMPOCOB COKPATOBCKOTO MeTona. Takxke
YKa3bIBAE€TCs, YTO C TIOMOIIBIO JAHHOTO METOJIa MOKHO Pa3BUTh y YJaIllHXCS
JIOTHYECKOE W KPUTHUUIECKOE MBINITICHUE. MeTo ] TaKKe MOJIOKUTEITHHO BIIUSET
Ha CTAHOBJICHHE JIMYHOCTH W aBTOHOMHOCTH YYaIlIUXCS, Ha TPHOOpETCHHE
HaBBIKOB M3JIaraTh CBOM MBICIH CBOOOJHO M MCIOJb30BaHUE MPHOOPETECHHBIX
3HaHMH B XKu3HU. [IpuBeneHsl mpuMepsl U BUIbI BONPOCOB, KOTOPbIE MOKHO
WCIOJIb30BaTh JJIi MOTHMBHUPOBAHUS TOBOPEHMs ydaliuxcs. Takxke gaeTcs
nHpOpManus 0 TOM, Ha KaKkWe MyHKTHI HY)KHO oOpamiaTh 0c000€¢ BHUMaHHE
MIPU BHEJIPEHUH COKPATOBCKOTO METO/Ia Ha ypOKax.

KiarueBble ciioBa: MeTo1 COKpaTOBCKOTO BBICIIpAllIMBaHUsA,
COKPATOBCKHE BOMPOCHI, TUAJIOT, KpUTHUECKOE MBIIIICHUE, IOTHYECKOEe
MBIIILJIEHHE, aBTOHOMHOCTb.
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