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ABIIIETCS a/IEKBATHBIM OTBETOM Ha pa3HOOOpasue yyaluxcs B Kiaccax co
CMEIIaHHBIMH CITIOCOOHOCTSIMHU.

Kpome Toro, naHHble McCleAOBaHUS MOATBEPKAAIOT HICI0 O TOM, YTO
JAydllde y4yuTens JaioT Jydmiee oOydenue. IlpocnexxuBaercst mpsmas
3aBUCUMOCTh MEXIYy J(P(GEKTUBHOCTHIO y4yuUTeNed M  yCIEeBaeMOCTBHIO
ydamuxcs. XOpoUIMid yYUTeIb BBICTPAMBAET IYTh K YCIECHIIHOMY OOYYEHHIO.
MBI MOJIHOCTBIO COTJIACHBI € TeM, 4YTO 3¢ (EKTUBHOE MPENoJaBaHUE S3bIKa
MOYXET OBITh JOCTUTHYTO TOJBKO TOT/IA, KOT/Ia YYUTEIbh 3HAET M YYHUTHIBAET
CIIOCOOHOCTH, HABBIKH U MPEIIOYTEHHUS] CBOMX YUEHUKOB JIJISl YIOBJIETBOPECHHUS
UX y4eOHBIX MOTPEOHOCTEH.

B 3axmrouenue, nuddepeHnrupoBaHHOe 00yYEHHE - 3TO TBOPYECKHH,
KOHCTPYKTUBHBIM, WHULWATUBHBIA M YIPAaBISEMBIA OTBET Ha pa3jIU4HbIC
CIIOCOOHOCTH W pa3HoOOpa3ue TMOTPEOHOCTEH  ydamuxcsi, KOTOpoe
CTUMYJIUPYET U TOOILIPSIET UX y4acTue B yueOe U JOCTHKEHUS.
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COMPARISON OF NATIVE AND NONNATIVE TEACHERS IN ICC
DEVELOPMENT

Abstract. The issue of comparing native and nonnative teachers has
long been an object of debates as well as the opinions of the learners about it.
Actually it is confirmed to think that native English-speaking teachers (NESTs)
are the gold standard of spoken and written language in comparison with non-
native English-speaking teachers (non-NESTs) who are customarily taken as
inferior educators because they adopt these innate linguistic skills. But does
this perception correspond with the real situation? This article reports on
research carried out with Galaxy international school students exploring the
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advantages and disadvantages of learning English from NESTs and non-
NESTs in the field of ICC. Contrary to the above consideration, our research
illuminated a number of perceived advantages and disadvantages in both types
of teachers. Students viewed NESTs as models of pronunciation and correct
language use, as well as being repositories of cultural knowledge, but they also
found NESTs poor at explaining grammar, and their different cultures created
tension. Non-NESTs were perceived as good teachers of grammar, and had the
ability to resort to the students’ first language when necessary. Students found
classroom interaction with non-NESTs easier because of their shared culture.
Non-NESTs’ pronunciation was often deemed inferior to that of NESTs, but
also easier to comprehend. Some respondents advocated learning from both
types of teachers, depending on learners’ proficiency and the skills being
taught.
Key words: NEST, non-NEST, grammar, innate linguistic skill, ICC.

skokok

Anaarna. JKeprumikTi MyFamiMaep MEH aHa TUIIH  yHpeTyneri
allBIpMaIIbUIBIK TYpajibl Mocene OypbhlHHAH Oepi TalKbLIaHATBIH TaKbIPHII
o6onael.  IemasiFeiama, okeprimikti  Mamangap (NEST)  keprimikti
myranimaepmer canbictbipranga (NEST emec) ayema jxoHe xaz0aria
coiyieyliH wuIeanabl CTaHAAPThI OOJBIN TaOBUIAABI, OJap OACTTE OJICI3
MYFaTiMep Jel CaHalajbl, OUTKEHI OJlap yaKbIT OOWBIHIIA TUIAIK JaFabIFa
oeitimaeneni. bipak Oy HaKTHI )KaFJalIbIH KaObUITaHFaHbIHA call KeJe Me?

Byn makamana ['anakTUKaHBIH XalbIKApaIbIK MEKTEOIHAE IIeTeNIiK
CTYJICHTTEPMEH JKYPTI31LTeH 3epTTeyJiep Typasibl OassHIamaabl, ojap aFbUIIIBIH
TUTIH YHPEHYIIH apTHIKIIBUIBIKTaphl MEH KemmumikTepi MeH MOK-re
)karmaiiteiH  NEST-mapmen  tanbicagsl.  JKofapelga — allThUIFaHIapra
KapaMmacTaH, OI3[iH 3epTTeylepiMi3 MyFamiMIAepAiH €Ki TYpiHiH Oipkatap
apTHIKIIBUIBIKTAPhl MEH KeMmmiiaikrepiH aram eotTi. Crymentrep NEST-ti
JYPBIC aWTHUTY MOJIENI JKOHE TUIAIH OenTisi 0ip KaCHeTTepiH aKbUTFa KOHBIM/IBI
naWganaHy peTiHIe, COHJal-aKk MOJCHHM OUTIMAEpIiH KOWMachl peTiHJe
Kapazsl, Oipak onap conbiMeH Katap NEST rpammarnkana aici3 eKeHiH jKoHe
MoJIeHUETapaNbIK AU pepeHInausIHbIH KEPHEYl TYABIPATHIHBIH aTal ©TTI.
XKeprimikri MyraniMaep, e3 Ke3erinae, rpaMMaTHKaHBIH KaKChl MyFaliMaepi
OOJIBIIT caHANJbBl JKOHE OJIapJblH MaiachlHa KakeT OOJFaH >Karnaija,
CTYISHTTEPIH aJFalliKbl TUIIH MEHIepy MYMKIHITiHe ue 6onnbl. CTynaeHTTep
e37IepiHiH Kanmbl MojeHueTiHe OainanbicTl NEST-Ti eMec xeHinaeTinreH
ceiHBINTa oOpTaK Tinm Tantel. MywmkiH, HECT-tiH aliteimmaysl NEST-man
QnIeKaiaa oJci3 Jen ecenrtenesi, OipaK XKEeprulikTi MyFaJliIMHIH TUTI TYCIHIKTI
6onnel.  KeitOip pecrnoHAeHTTEp OKYIIBUIAPIABIH OUTiM JeHreiliHe >KoHe
OKBITBUIATHIH JIaFAblIapblHa OaMIaHBICTEI MYFATIMICPIIH €Ki TYpPIHEH Je
OKBITYbI KOJIANIBI.
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Kint ce3mep: NEST, NEST ewmec, rpammaruka, Tya OiTKeH

JUHTBUCTUKANIBIK oHep, IWC.
skoksk

AHHoTanus. Borpoc o pa3nuuuu B NpenojaBaHuy MECTHBIX yuUTeNIeH
U HOCHUTENEH sI3blKa YK€ JaBHO SIBISIETCA MpeaMeToM s oocyxieHus. Ha
caMoOM Jielie CyllecTByeT MHeHHe, uyTo Hocutenu sizbika (NEST) sBistorcs
UACAIBHBIM CTAaHAAPTOM YCTHOM M IHCBMEHHOM pEYHM IO CPABHEHHUIO C
mMecTHBIMU  yuuTeasiMu  (He-NEST), KOTOpBIX NPHUHATO CUHTATh CIA0BIMHU
IeAaroraMy, IOTOMY 4YTO OHHM aJalTHPYIOTCS K S3BIKOBBIM HAaBBIKAM CO
BpeMeHeM. Ho cOOTBETCTBYET JM 3TO BOCHpPUATHE pealbHON curyauuun? B
9TOM cTaThe cooldImaeTcs 00 UCCIe0BaHUsIX, IPOBEJIEHHBIX C HHOCTPAHHBIMU
MIKOJbHUKAMU B MEXIyHapoaHoil mkose (Galaxy, B KOTOpBIX H3Yy4alOTCs
IIPEUMYIIECTBA M HENOCTATKH M3Y4YEHHMS AHIVIMACKOIO $3bIKa C IIOMOILBIO
NEST u ve-NEST B ob6nmactu MKK. Bompeku BbIIIEH310)KEHHOMY, HaIIH
MCCIICOBAHMS OTMETWIIN PsJl IPEAIOJIaraéMbIX NMPEUMYIIECTB U HEJOCTATKOB
oboux TunoB yuurtenei. CrynmeHtsl paccmarpuBaiin NEST kak mozenu
IIPABWJIBHOTO TPOM3HOIIEHUS WM ONPAaBJAHHOTO HCIOJIb30BAHUSA HEKOTOPBIX
CBOICTB 5I3bIKa, a TAKXKE B KAUECTBE XPAHUJIUIIA KYJbTYPHbIX 3HaHUH, HO OHU
tarke orMmerwid, 4yro NEST cmabel B rpamMmaTHke, W MEXKYJIbTYpHas
muddepeHrs co3gaeT HampsbkeHHe. MecTHble MpenojaBaTeiy kK€, B CBOIO
odepelb, MOCYUTAINCH XOPOUIMMH YYHUTEISIMU T'PAMMATHKH U B IOJIB3Y HUX
ObUI TOT (hAKT, YTO MPU HEOOXOAUMOCTH OHU UMETTH BO3MOXKHOCTb TPUOETHYTh
K IepBOMY s3bIKy ywamuxcs. CTyqeHTbl Halliv oOIIMH SA3bIK B KJIAcCe C He-
NEST nerue u3-3a ux oOmeil kyiabTypbl. He uckimroueH ToT ¢akrt, 4TO
npousHomenne He-NEST wacto cumranmocwk cnabee, uem y NEST, HO Kak
0Ka3aJIoCh, SI3BIK MECTHOTO YYMTENs ObUIO Jierde mNoHuMaTh. HekoTopbie
PECIIOH/IEHTH! BBICTYNAIM 3@ TO, YTOOBI YYUTHCS y OOOMX THIIOB yduTelneil, B
3aBHCUMOCTH OT YPOBHS 3HAHUN yJaluXcsi ¥ HaBBIKOB, KOTOPBIM UX 00YYaloT.

KawueBbie caoBa: NEST, ne-NEST, rpammaruka, BpOKIEHHOE
s13pIK0BOE UcKyccTBO, MKK.

Introduction.

Intercultural communication competence (ICC) nowadays is taken as
one of the major goals in the teaching of English as a foreign language, mostly
because of expanding intercultural and international contacts and the
unsatisfactory English language performance of foreigners in their
communication with other English speakers. Many universities all over the
world are offering an Intercultural Communication (IC) course to their English
majors. The course is explicitly designed to improve the students’ ICC. Based
on the assumption that ICC can be construed differently in different cultural
contexts, this paper attempts to investigate the students’ understanding of key
concepts of ICC and identify the differences between native and nonnative
teachers in development of ICC in order to recognize characteristics of both for
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effective IC teaching. Data were collected in class of about 40 students of
intermediate level of English in the way of class observations, questionnaires,
and tests. Discussion of the findings suggests that ICC as an ultimate teaching
objective for the English majors in the classroom setting needs to be
contextual, relational, dynamic, and conscientious so that stereotyping could be
minimized.

Also there is a stereotype that takes for granted that a native speaker is
by nature the best person to teach his/her foreign language. This assumption
leaves a little room for non-native teachers. So what are the general
characteristics of non-NESTs? Medgyes mentions that non-NESTs usually feel
unsafe while teaching foreign language. While natives help students understand
the historical, geographic, social, economic, political, and educational
situations and cultural traditions of English speaking countries, raise their
sensitivity, tolerance, and flexibility to cultural differences, and develop their
ICC. Because of this fear, nonnative speakers tend to adopt two kinds of
altitudes: pessimistic or aggressive [1].

Most of nonnative teachers emphasize deeper grammar and pay little
attention to pronunciation and vocabulary, and almost none to linguistic
appropriateness. They seem to have in mind Widdowson's belief that no one
can learn a language without learning its grammar [2].

Medgyes observed that aggressive non-NESTs tend to be grammar-
centered. They believe that knowing grammar means knowing a language.
However, sometimes they are ignorant of a rule or mis-learned it when they
were students. Then they make errors which are sooner transmitted to their
students. Medgyes states that they avoid using alternative sources to teach
pronunciation such as radio, video, cassette recorder, etc. The reason is that
they try to hide their minuses such as their foreign accent from their students.
On the other hand the biggest advantage that non-natives have is that they have
consciously learned the language step by step and can guide their students
through the labyrinth of confusion that they have already conquered.

Native speakers unconsciously inherit the language from their parents
and often find themselves struggling to teach certain aspects of grammar or
understand what students are going through. In addition to understanding the
student’s learning of English, nonnative English teacher will understand the
student’s culture, and be able to cross-reference English through the eyes of
Kazakhstan's culture. Another advantage is that non-native English teachers
generally become teachers for reasons that suggest teaching ability and interest
in the language, mostly because it’s something they feel motivated to do,
something they enjoy, something they are good at, and something they have
received professional training for. Having a passion for what you teach is a
priceless advantage because the teacher’s enthusiasm is totally transmitting to
the audience. On the other hand, most native speaking English teachers
generally not English teachers by choice. They most often do it because they
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are living in Kazakhstan (because they got married or are involved in other
projects not related to teaching English). This is nothing against native
speaking English teachers, who may enjoy teaching, and may love living in
Kazakhstan. It’s just that it is rarely a «lifelong passion» as it sometimes is for
non-natives. That’s not to say that native speakers aren’t naturally better in
some areas, but it’s important to have a balanced perspective and give
nonnative English teachers credit where credit is due.

Materials and Methods

This study was intended to investigate the main distinctions between
native and nonnative teachers in development of ICC. for this study two main
questions were addressed:

1. What might the findings imply for teaching IC in terms of helping
the students develop their ICC ?

2. What are the main differences between native and nonnative teachers
in the field of ICC ?

For that reason the current study drew on a qualitative short-response
questionnaire data (quantified for analytical purposes) because we wished to
explore certain classroom attitudes and beliefs rather than to test specific
variables. We also wanted to exploit the emergent nature of qualitative
research, keeping the design relatively loose and open so that it was responsive
to emerging information. This section outlines the methodology used in this
research: the sample groups, the instrument and the procedure for data
collection. It also points out the study’s methodological limitations. As
participants two participant groups took place, totaling 40 learners of English
participated in this study. All participants were under 18 years of age. The first
group of participants comprised 8female and 12 male learners of English at an
intermediate level. Those from the first institution were taught by NEST. The
second group comprised 13 female learners of English and 7 males. They were
taught by nonNESTs. The instrument for data collection was an anonymous
selfreport questionnaire consisting of 5 quiestions in English eliciting learners’
attitudes toward studying English with each type of teacher and also a test
consisting of 20 basic questions from grammar and vocabulary. Also to have a
more definite observation, in the end of research, interview from some students
also was taken.

Respondents wrote a brief descriptive answer to each of the following
questions: 1. In your opinion, are there any advantages of learning English with
a native-speaker teacher? If so, what are they ? 2. In your opinion, are there any
disadvantages of learning English with a native-speaker teacher? If so, what are
they? 3. In your opinion, are there any advantages of learning English with a
non-native—speaker teacher? If so, what are they ? 4. In your opinion, are there
any disadvantages of learning English with a non-native—speaker teacher? If
so, what are they? 5. Are there any further comments you would like to make?
The questionnaires were written and responded to in English. Because the
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study does not asses English language proficiency. Students who volunteered
to participate spent in average 30 minutes to complete all the tasks.
Questionnaires were anonymous and no other identifying data were collected.
The collected data were recorded and presented in the columns below.

Results

After approximate 4 weeks the other test was taken and pre and post-
test results were analyzed. Comparing their present results with earlier it was
launched such results

Pre-test Test questionnaire

native 10/20 Inspired with native
teacher

nonnative 9/20 Inspired with nonnative

Post test test questionnaire

Native 12/20 Pleased with native
teacher

nonnative 12/20 Pleased with nonnative
teacher

The post and pre-tests were on the same difficulty. we take the average
from all the points of students. As we see from the table there were positive
changes in the both of groups. what about the opinions and impressions of both
groups is that all of them were glad to take part in such experiment. From my
point of view as I took part in both groups during their lessons, that natives are
more confident than nonnative teachers and have very different way of
teaching, of dividing information, in comparison with nonnative teachers who
are also good at teaching but with their own way, emphasizing more
vocabulary, grammar parts of language.

Conclusion

The most important thing is not whether or not the teacher is native
speaker or not, but rather if they have know how to teach to the level of their
students, if it’s something they are passionate about it, and if they are willing to
put the effort in to prepare a good class. Some people are naturally good
teachers, while others need to work hard. Both types can be successful, but
both demand preparation and the intention to help people learn. Having a high
or even native proficiency helps a lot, but it’s not a substitute for work ethic
and a genuine desire to do a good job. Some teachers (both native and non-
native speakers) have a natural ability and/or strong proficiency but simply
don’t know how to teach (or are too lazy to learn). Because of it a native
teacher is not a magical solution to our English learning problems. If a student
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doesn’t have a strong desire to learn and dedication to the process of learning,
not even the best teacher in the world can help him.

The issue of parity between native and non-native-speaker teachers
needs to be fore grounded because even though the vast majority of English
language teachers worldwide non-NESTs, many non-NESTs in the ELT
industry are sorely disenfranchised. The issue is particularly salient in Asia,
where native speakers are often the industry’s ideal model and American
English the preferred variety. The current findings respond to questions about
how these teachers are perceived by learners and what qualities they bring to
the language classroom. Specifically, the data show that NESTs were valued as
models for authentic, natural pronunciation, despite comprehensibility issues.
Grammatical explanations were not viewed as a NEST forte. Respondents
appreciated learning about NESTs’ cultures, but also experienced a cultural
and communicative gap in NEST-fronted classrooms. Also, NESTs often could
not communicate in their students’ L1. Non-NESTs’ pronunciation was viewed
as non-authentic and their speech less fluent than native speakers’, but
respondents appreciated their ability to code-switch to the L1 when required. In
addition, nonNESTs’ ability to explain complex grammar was valued.
Although some respondents criticized non-NESTs’ limited knowledge of
English-speaking cultures, others valued working with teachers who shared
their own cultural norms and values. Finally, the sample highlighted the
benefits of learning with both NESTs and non-NESTs.
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USING MNEMONIC ASSOCIATIONS ON VOCABULARY RECALL

Abstract. Traditionally, vocabulary was neglected in language teaching
programs and curriculums for the sake of grammar and other parts of language.
Nowadays, however, researchers have realized that vocabulary is an important
part of language learning and teaching and worthy of attention and research. A
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